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CHILDREN’S SAFETY SKILLS INSTRUCTION: KEY COMPONENTS AND
PRACTICAL GUIDELINES

BEREKE MUTALIPOVA
Department of Pedagogy
Abai Kazakh National Pedagogical University,
Almaty, Republic of Kazakhstan

Abstract. Children may encounter safety threats from the physical environment (e.g., firearms
or poisonous substances) or from the behaviors of others (e.g., abduction or sexual abuse lures). Such
encounters may result in injury or death if children do not learn skills to respond safely. Research
over the last 40 years has investigated approaches to assessing and training safety skills. This article
discusses critical features that have emerged in the research related to best practice for assessing
and training safety skills. We emphasize the importance of in situ assessments, effective training
approaches, the need for databased decision making, strategies for enhancing generalization and
maintenance, the accessibility of training programs, and approaches to training individuals with
disabilities. Following a discussion of each critical feature presented in this article, we provide
recommendations for practicing behavior analysts.

Keywords: Safety skills, Behavioral skills training, In situ assessment, In situ training,
Prevention, Children

A variety of environmental events can lead to the injury or death of children. These safety
threats may come from the physical environment or from the behavior of others. Safety threats in the
physical environment can include firearm discharge, poisoning, traffic/pedestrian accidents, burns,
and drowning (Borse et al., 2008; World Health Organization, 2008). Safety threats from the behavior
of others can include abduction and sexual abuse (Miltenberger et al., 2020). Although these safety
threats are low incidence such that most children will not experience them, they are highly dangerous.
For example, 142 children were killed by firearms in 2020 (Everytown, 2021), over 700 children are
killed by poisoning each year (Centers for Disease Control and Prevention, 2021), and over 100
children experience abduction by strangers (stereotypical kidnapping) each year (Office of Juvenile
Justice and Delinquency Prevention, 2016). Therefore, parents and caregivers must strive to keep
environments safe by eliminating or decreasing the likelihood that children will encounter these safety
threats. However, despite parents’ best efforts, children still encounter a variety of safety threats.
Therefore, it is important for children to learn the skills to respond safely to these threats. When
children exhibit these safety skills, they are more likely to keep themselves safe.

Research has shown that children can engage in safe behaviors in the presence of a safety threat
when they are taught specific safety responses (e.g., Miltenberger, 2008; Miltenberger et al., 2020).
Safe responses to low-incidence, highly dangerous threats consist of the following three components:
(a) identify and avoid the safety threat (i.e., do not touch or engage with it), (b) move away from the
safety threat, and (c) report the safety threat to a trusted adult. Discriminating the presence of a safety
threat is necessary for the individual to avoid, escape, and report the incident (Miltenberger, 2008).
Moving away from the threat is critical because the longer the individual is exposed to the threat, the
greater the risk (e.g., Poche et al., 1988). Reporting the safety threat to a trusted adult is critical so the
adult can then take action to remove the safety threat. Owing to the importance of these skills for
keeping children safe, research over the last 40 years has investigated strategies for teaching and
promoting the acquisition and generalization of safety skills with children and individuals with
disabilities (Giannakakos et al., 2020; Miltenberger et al., 2020; Tekin-Iftar et al., 2020).

The research on teaching safety skills has investigated a range of interventions for a variety of
safety threats. The purpose of this discussion article is to gather from the research the critical features
related to successful safety skills instruction and identify practice recommendations based on that
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empirical research base. The critical features and practice recommendations provided result from a
general review of the existing literature and are presented from the perspective of our combined
experience conducting related research. To facilitate our efforts in the identification of some of the
critical features related to successful safety skills training, we carefully considered the recent
literature review by Giannakakos et al. (2020) and reanalyzed the data from relevant studies at the
participant level. These features include the importance of in situ assessments compared to other
forms of assessment, the effectiveness of different training approaches, the need for data-based
decision making, the enhancement of generalization and maintenance, the delivery method of training
to increase accessibility, and approaches to training individuals with disabilities. This article will
address each of these issues and provide recommendations for practice.

Importance of in Situ Assessment An assessment is valid when it measures the behavior that it
is intended to measure (Kazdin, 2011). As it relates to safety skills, and for the purposes of
determining practice recommendations, a valid assessment occurs when a child demonstrates the
safety responses in the presence of a simulated safety threat. Valid assessment of safety skills is
critical because it is essential in determining the ultimate goal, which is whether the child will engage
in the safety skills when faced with a safety threat in the natural environment. Furthermore, because
children most often are exposed to safety threats when they are not directly supervised by adults,
valid assessment must occur when the child is not in the presence of an adult. Although researchers
have described three methods of assessment in the literature— verbal report assessments, role-play
assessments, and in situ assessments—in situ assessment is the most valid form of assessment of
safety skills (Miltenberger et al., 2020).

Verbal report assessment involves describing a safety threat scenario and asking the child to
state how they would respond to that threat (e.g., Gatheridge et al., 2004; Himle et al., 2004b). For
example, to assess a child’s knowledge of firearm safety, Gatheridge et al. (2004) described a
situation in which the participant found a firearm in the backyard of their home. The researcher asked
the participant to describe how they would behave in that situation. Often, children describe safety
skills in response to “what if”” scenarios, but when presented with a safety threat during an in situ
assessment, they fail to engage in the safety skills.

Role-play assessments involve the trainer describing a safety threat scenario and asking the
child to demonstrate what they would do (Gatheridge et al., 2004; Himle et al., 2004a; Kelso et al.,
2007). For example, the trainer places a disabled firearm on a table and asks the child to pretend they
found the gun on a dresser in the parent’s bedroom. The trainer then asks the child to walk into the
room, find the gun, and show what they would do. This type of assessment indicates whether the child
has the skill in their repertoire. Although role-play assessments can be used to determine whether the
child can exhibit the skill in the presence of a safety threat, it is important to note that they do not
provide information on whether the child will engage in the safety skills when an adult is not present
(Miltenberger, 2008). Research shows that children may exhibit the skills during role-play
assessments and then fail to engage in the safety skills during an in situ assessment (Gatheridge et al.,
2004; Himle et al., 2004a). The primary issue with role-play assessments is the failure to assess the
generalization of the safety skills. For this reason, practitioners should always use in situ assessments
to evaluate the effects of safety skills training programs.

An in situ assessment measures the child’s responses to a safety threat in a seemingly real but
simulated situation in the absence of an adult without the child’s knowledge (Miltenberger et al.,
2020). Researchers have shown that, even when children can describe the skills or demonstrate the
skills in a role-play, they do not always perform the safety skills when an adult is absent and the
children are unaware of the assessment (Himle et al., 2004a; Miltenberger et al., 1990). Given these
findings, it is essential that assessments occur in natural contexts where children are unaware of the
assessment and they are not in the presence of a trainer or a trusted adult. For example, Himle et al.
(2004a) described how an in situ assessment was conducted to assess safety skills when finding a
firearm. During the assessment, the researcher placed a disabled firearm in a room and then asked the
child to play in that room. The researchers arranged the assessment so that the child entered the room
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alone and was unaware that they were being observed. In situ assessments have been shown to be
effective for evaluating safety skills with safety threats such as poisons (Dancho et al., 2008;
Summers et al., 2011), sexual abuse lures (Lumley et al., 1998; Miltenberger et al., 1999), abduction
lures (Beck & Miltenberger, 2009), firearms (Miltenberger et al., 2009), and lighters (Houvouras &
Harvey, 2014). If a child does not demonstrate the safety skills during an in situ assessment, it is
unlikely that the child will perform the skills when faced with a real safety threat.

When conducting observations during in situ assessments, the use of hidden cameras and
mobile devices can facilitate data collection in real contexts. When the use of hidden cameras is not
possible, then an alternative is to select a room in the house that allows for multiple discrete vantage
points. It is important that the child is unaware that they are being observed so the simulated safety
threat seems real to the child. An important consideration when assessing safety skills is to ensure the
safety of the child during simulated contexts. For instance, when assessing abduction prevention skills
in public, there needs to be ongoing supervision so that the child is never left unobserved during the
presentation of a lure. Another consideration is to schedule assessments that occur in community
settings during times with fewer customers or visitors (e.g., a local grocery store or playground).
Another example is to use a properly disabled firearm (i.e., disabled by someone with proper training
and confirmed by a second person) or a nonfunctional replica of a firearm during firearm safety skills
training and assessment so the researcher never exposes the child to a firearm that can result in serious
harm to the child or others. Similarly, when assessing poisoning prevention skills, researchers must
always use innocuous substances (i.e., empty pill capsules) to prevent injury.

Based on the research on in situ assessments, we offer the following recommendations for
practice. Behavior analysts should strive to use well-designed, safe in situ assessments to assess the
effectiveness of safety skills training because it is the only valid form of assessment to determine
whether a child will engage in safety skills in the presence of a seemingly real safety threat in the
natural environment. Verbal report assessment and role-play assessment have limited utility for
assessing whether the child can state the skills or exhibit the skills when asked. Only in situ
assessment is a valid assessment of the generalized use of the skills.

Effectiveness of Training Approaches: What Works and What Does Not?

Research has focused on two approaches to teaching safety skills: informational approaches
and active learning approaches. Informational approaches, or passive learning approaches, consist of
instructions and modeling without the opportunity for rehearsal and feedback. They have been
evaluated to teach several different safety skills to children, such as sexual abuse prevention,
abduction prevention, and firearm safety (Beck & Miltenberger, 2009; Gatheridge et al., 2004; Hardy,
2002; Hardy et al., 1996; Miltenberger & Thiesse-Duffy, 1988; Saslawsky & Wurtele, 1986), but
none have been found to be effective when the outcomes are evaluated by in situ assessments. Some
researchers have evaluated the efficacy of commercially available safety programs such as the Safe
Side Stranger Safety program for abduction prevention (Beck & Miltenberger, 2009; Miltenberger
et al., 2013) and the Eddie Eagle GunSafe program for firearm safety (Gatheridge et al., 2004; Himle
et al., 2004b) and found these programs to be ineffective. In these programs, researchers give children
information via instructions and modeling using a variety of learning tools, such as videos, coloring
books, posters, and discussions, to teach them what to do if they encounter a safety threat (Beck &
Miltenberger, 2009; Carroll et al., 1992; Himle et al., 2004b; Wurtele et al., 1986). However, these
programs lack rehearsal and feedback, which have been shown to be critical for teaching safety skills
(Gatheridge et al., 2004; Poche et al., 1981, 1988). Children who participate in passive learning
programs can describe what they would do in unsafe situations; however, they do not perform the
safety skills during in situ assessments (Beck & Miltenberger, 2009; Gatheridge et al., 2004; Himle
et al., 2004b; Miltenberger et al., 2013).

Although active learning approaches include both instructions and modeling, the critical
features of such programs are as follows: First, the child is given an opportunity to rehearse the skills
in the presence of simulated safety threats (the discriminative stimuli [SDs] for the safety skills).
Second, the child is given praise for correct performance. Third, the child is provided corrective
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feedback consisting of further instruction for improvement until the child performs the skills
consistently (Miltenberger et al., 2020). Behavioral skills training (BST) and in situ training (IST) are
two active learning approaches. The literature on teaching safety skills provides substantial evidence
for the effectiveness of BST and IST (Giannakakos et al., 2020). BST consists of instructions,
modeling, rehearsal, and feedback. During instructions and modeling, the trainer describes the safety
threat and the safety skills and demonstrates the safety skills in the presence of simulated safety
threats. Thereafter, the child is required to rehearse the skill in the presence of the SD in a simulated
safety context. During rehearsal, the trainer provides praise for steps performed correctly and
corrective feedback for steps that are performed incorrectly. Researchers repeat rehearsal and
feedback until the child performs the safety skills correctly and independently multiple times.

In an early demonstration of BST, Poche et al. (1988) highlighted the importance of rehearsal
and feedback to teach children safety skills. The investigators compared video modeling (VM) plus
rehearsal and feedback to VM only, a standard school program, and no-training conditions to teach
abduction prevention skills. The performance of the safety skill during VM plus rehearsal and
feedback was superior to the other conditions where rehearsal of the skill was not included. Numerous
researchers have demonstrated the effectiveness of BST for teaching a variety of safety skills, such
as poison prevention, firearm safety, fire safety, abduction prevention, and sexual abuse prevention
(Carroll-Rowan & Miltenberger, 1994; Dancho et al., 2008; Gatheridge et al., 2004; Hanratty et al.,
2016; Houvouras & Harvey, 2014; Miltenberger et al., 2004). However, this research has shown that
BST is not consistently effective for promoting the use of the safety skills with all children during
in situ assessments (Gatheridge et al., 2004; Himle et al., 2004a; Jostad et al., 2008; Miltenberger
et al., 2004; Novotny et al., 2020). Although BST is a superior approach to passive learning programs,
BST is enhanced when it is combined with IST (Giannakakos et al., 2020).

IST consists of BST conducted in the presence of the simulated safety threat in the natural
environment. During an in situ assessment, if the child fails to perform the safety skill, the previously
unseen trainer intervenes and initiates IST. The assessment is turned into a training session as the
trainer requires the participant to rehearse the safety skills multiple times in the natural environment
where they encountered the safety threat during the in situ assessment. For example, Gatheridge et al.
(2004) compared two training programs to teach 6- and 7-year-old children safety responses when
encountering a firearm. They evaluated BST and Level 1 of the Eddie Eagle GunSafe program. The
children who failed to perform the safety skills in either group participated in an IST session. In the
IST session, the trainer entered the room where the child found the gun and provided instructions,
modeling, rehearsal, and feedback. The child had to rehearse the safety skills successfully multiple
times in the presence of the “real” gun in the natural environment. IST was effective for participants
in the Eddie Eagle group and for participants in the BST group.

A number of other studies have demonstrated the effectiveness of IST after the failure of BST
(Himle et al., 2004a; Kelso et al., 2007; Miltenberger et al., 1999, 2004) or in combination with BST
(Johnson et al., 2005; Miltenberger et al., 2005). Moreover, some studies have evaluated the efficacy
of IST after informational programs failed to teach safety skills (Beck & Miltenberger, 2009;
Miltenberger et al., 2013). Researchers have demonstrated IST’s effectiveness with a variety of safety
skills, such as abduction prevention (Beck & Miltenberger, 2009; Johnson et al., 2005), sexual abuse
prevention (Egemo-Helm et al., 2007), firearm safety (Gatheridge et al., 2004; Miltenberger et al.,
2005), and poisoning prevention (Dancho et al., 2008). As cited previously, the majority of studies
have evaluated IST following BST, in combination with BST, or following an information-based
training program. Few studies have investigated the efficacy of IST as a stand-alone procedure.
Miltenberger etal. (2013) compared two groups who received parent-implemented IST. The
treatment group watched the Safe Side Stranger Safety DVD, and the control group received no
training. After a failed in situ assessment, parents implemented IST with their children. The results
showed that IST was effective for the treatment and control groups, suggesting that IST may yield
positive outcomes as a stand-alone procedure.
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Giannakakos et al. (2020) conducted a systematic review of safety skills training and found
that among the 19 experiments that used BST, 47.4% of the studies reported positive results for all
participants. Furthermore, among the studies that used a combination of BST and IST, the authors
reported that 52.6% obtained positive outcomes for all participants. To assist in determining the
critical features and practice recommendations for the current article, we analyzed the studies
reviewed by Giannakakos et al. Specifically, we evaluated individual participant data across relevant
studies and found that 48.3% of 296 participants who received BST demonstrated the safety skills
and 86.3% of 204 participants who received IST demonstrated the safety skills. Of the participants
who received IST, it was effective for 89% of 173 neurotypical children and 71% of 31 children or
adults with developmental disabilities. Of the participants who received IST, it was effective with
88.4% of 138 individuals who received it after some variation of BST failed, 88.5% of 26 individuals
who received it after an informational program failed, and 77.5% of 40 individuals who received it
as a stand-alone procedure. These results indicate that when researchers combine BST and IST in a
safety skills program, children are more likely to engage in the safety skills during in situ assessments.
A noteworthy distinction between data reported by Giannakakos et al. and those included in the
current article is that the former researchers based their data analyses on study outcomes, whereas we
report data based on individual participants across the relevant studies.

Although BST and IST are effective in almost all cases, research shows these procedures are
not effective for some participants (Hanratty et al., 2016; Miltenberger et al., 2004). In cases where
IST has not resulted in the generalization of the safety skills to in situ assessments, the addition of
tangible reinforcers has proven successful (e.g., Hanratty et al., 2016; King & Miltenberger, 2017;
Miltenberger et al., 2004). For example, Miltenberger et al. (2004) showed BST was successful for
three of six children and IST for two of three children. However, one child did not engage in the
safety skills until the researchers used a tangible reinforcer in training. Unfortunately, researchers do
not know in advance for which participants a tangible reinforcer may be required, but it is a reasonable
and simple addition should it be necessary.

Other approaches to teaching safety skills that have not received much attention in the safety
skills literature are small-scale simulation training and training delivered through virtual reality (VR).
Although both approaches include BST, they differ from traditional BST in the way that the training
contexts are simulated. Small-scale simulation training involves simulating stimuli from the natural
environment into a model and providing training in the model (e.g., Neef et al., 1978, 1989; Page
et al., 1976). Maxfield et al. (2019) used a small-scale simulation to teach 3- to 5-year-old children
fircarm safety skills. Simulation training included all components of BST as the participants
manipulated a doll to engage in the safety skills in a tabletop model of a home. After training, the
researchers used in situ assessments to assess the performance of the safety skills. Maxfield et al.
found that one or two sessions of small-scale simulation training were effective for three of four
participants. Orner et al. (2021) replicated the small-scale simulation training with three children with
autism but found the procedure worked for only one of the children. Some benefits of using small-
scale simulation training are that it is a less expensive approach that can be easily implemented.
Although the findings from these two studies are preliminary, they suggest that this approach may be
effective in teaching children to engage in safety skills but may be less effective for children with
autism.

VR is the use of computer technology to create a realworld context (Cakiroglu & Gokoglu,
2019). In VR, the individual is fully immersed in the simulated environment. When using VR, the
researcher conducts interactive training in real-life contexts that simulate the safety threat. Another
benefit of using VR technology is that safety threats can be simulated virtually for in situ assessments
when they would be difficult to simulate in real life for safety threats such as a home fire (Cakiroglu
& Gokoglu, 2019). Padgett et al. (2006) used a VR game to teach children with disabilities how to
respond to a home fire. They used rehearsal and feedback to teach three safety responses similar to
those discussed in the studies throughout this article (i.e., identify the fire, avoid the fire, and wait at
a designated meeting place). The participants practiced the three responses in the virtual world where
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praise was delivered for correct responses and corrective feedback was delivered for incorrect
responses (e.g., the child walks into a fire). All five participants demonstrated the safety skill in an
assessment that consisted of sequencing pictures correctly according to an imaginary scenario. A
noteworthy limitation of this study is that the authors did not assess the participants’ responding
during an in situ assessment.

In another study, Cakiroglu and Gokoglu (2019) taught children fire safety skills (get away
from the fire and report the fire to an adult) using BST within the virtual world. Within the VR
environment, the authors set up an assessment to observe the participants’ behavior, and when
participants did not perform the skills correctly, the researchers implemented IST. They continued
this sequence of assessing and providing IST until the participants demonstrated the safety responses.
Unlike Padgett et al. (2006), these researchers assessed the generalization of safety responses in an
actual environment implemented by a firefighter in a simulated room with a smoke effect and a fire
alarm. Of the 10 children who participated in the study, 4 demonstrated the skill during assessments
that took place in the virtual world and did not require IST, but only 2 of them performed the safety
responses in a real context. Furthermore, six participants did not perform the safety responses in the
virtual world, thus requiring IST, which increased their safety score to mastery. However, for two of
these six participants, responses did not generalize to the real context. Given the mixed results for
effectiveness of BST and IST delivered via VR to teach safety skills to children, further research is
warranted.

Based on the research on effective training approaches, we offer the following
recommendations for practice. Behavior analysts should use an active learning approach involving
BST and IST because it is superior to an informational approach to teaching safety skills and
promoting the generalization of the skills to the natural environment. During BST, children must
rehearse the skills with feedback until they perform the skills correctly multiple times in the presence
of the SD (the simulated safety threat). In addition, IST should occur in the natural environment to
increase the likelihood that the skills will occur in the natural environment posttraining. In some cases,
the addition of tangible reinforcers is needed to enhance the effects of BST and IST. Further research
is needed to establish the effectiveness of safety skills training delivered via small-scale simulation
and VR.

Repeated Assessments and Data-Based Decision Making

Although it is clear that an active learning approach to teaching safety skills is required for
success, it is not clear how many BST sessions may be required during training or whether IST or
tangible reinforcers may be necessary to promote generalization. Therefore, data-based decision
making is necessary when teaching safety skills to determine what intensity of training is necessary
for success. For example, when children do not exhibit the safety skills to a specified mastery criterion
during in situ assessments following one or two BST sessions, booster training may be required.
Himle et al. (2004a); Miltenberger et al. (2004); and Jostad et al. (2008) implemented booster training
sessions when BST did not produce generalized responding during in situ assessments. Booster
training in these studies consisted of additional BST sessions following failed in situ assessments.
Practitioners should implement one or more booster sessions after the initial BST session does not
result in the use of safety skills during an in situ assessment. Therefore, to know whether the child
needs booster training, the researcher or clinician must conduct in situ assessments and collect data
over time to assess the effects of the initial training.

Furthermore, because the safety skills might not generalize to in situ assessments following
BST and booster sessions, IST may be needed (e.g., Himle et al., 2004a; Jostad et al., 2008;
Miltenberger et al., 2004). Again, because itis not clear in advance whether participants will need
IST, repeated in situ assessments are necessary for deciding whether in situ training is necessary.
Finally, in some studies, IST was not effective for some children until researchers used a tangible
reinforcer in training (e.g., Hanratty et al., 2016; Miltenberger et al., 2004). Researchers could only
make the decision to add tangible reinforcers after conducting repeated in situ assessments to evaluate
the effects of training. Based on findings from the research, a decision rule for behavior analysts is to
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move to IST if BST is not effective after three booster training sessions. Finally, if three IST sessions
do not produce performance to the mastery criterion, for the purpose of efficiency, behavior analysts
should consider using tangible reinforcers.

Based on the research on data-based decision making, we offer the following recommendations
for practice. Behavior analysts should use data-based decision making and repeated assessments over
time because it is critical for discovering whether additional safety skills training components are
necessary for mastery. Because a different intensity of training (i.e., BST, IST, tangible reinforcers)
may be required for different children, practitioners need repeated in situ assessments to identify the
level of training needed to promote the generalization of the safety skills for a particular child.

Strategies for Promoting Generalization

Assessing and promoting generalization are essential when teaching safety skills to children.
Assessing generalization occurs through in situ assessments. Promoting generalization occurs by
incorporating generalization strategies during training. Stokes and Baer (1977) described the
importance of programming for generalization from the outset to increase the likelihood that the
behavior will occur in the relevant environment. Researchers have included various strategies for
promoting generalization in their evaluations of safety skills training (Akmanoglu & Tekin-Iftar,
2011; Bergstrom et al., 2014; Godish et al., 2017; Houvouras & Harvey, 2014; Kim, 2016).

In their review, Giannakakos et al. (2020) reported that multiple-exemplar training was used
most frequently. Multiple-exemplar training involves including a variety of relevant stimuli within
the training context (Stokes & Baer, 1977). If the child learns to respond to a variety of stimuli in
different contexts, then it is more likely that they will engage in the safety skills when they encounter
similar stimuli in a natural context. For example, when teaching abduction prevention skills, the
training program may incorporate different scenarios (e.g., incentive lures or authority lures) and
different abductor confederates (Miltenberger et al., 1999). Similarly, a trainer might include different
pill containers or place pill containers in different locations when teaching poisoning prevention skills
(Morosohk & Miltenberger, 2021; Petit-Frere & Miltenberger, 2020). A second strategy for
promoting generalization includes incorporating common stimuli (Stokes & Baer, 1977). The stimuli
that are selected for training should come from the natural environment to facilitate the generalization
to the natural environment. For example, researchers have incorporated real, disabled firearms when
teaching children firearm safety skills (Himle et al., 2004a; Miltenberger et al., 2004). Finally, fading
prompts and trainer presence is a strategy that can facilitate generalization when teaching safety skills.
PetitFrere and Miltenberger (2020) and Morosohk and Miltenberger (2021) used generalization
strategies with BST to teach poisoning prevention skills to children with autism spectrum disorder.
Petit-Frere and Miltenberger included a system of least prompts and a fading procedure in which the
trainer moved out of the room when the child rehearsed the skill of reporting the safety threat.
Morosohk and Miltenberger added tangible reinforcers to BST and also faded the researcher’s
presence during training so the participant had to leave the room to report the pills to an adult. In both
studies, all participants exhibited the safety skills during in situ assessments following one or two
BST sessions.

Another generalization strategy that behavior analysts may consider is mediating generalization
by having children describe the skills that they are performing. By describing the safety skills as they
exhibit them during training sessions, the skills might come under the stimulus control of the verbal
statements or rules. Unfortunately, little research has evaluated this generalization promotion
strategy. Olsen-Woods et al. (1998) evaluated correspondence training (CT) and found it did not
enhance the effects of BST. Other researchers had participants describe the skills as they exhibited
them, but did not evaluate the additive effects of this added intervention component (e.g., Maxfield
etal., 2019; Page etal.,, 1976). Thus, more research is needed to evaluate the value of this
generalization strategy.

The aforementioned strategies included generalization tactics within BST and demonstrated
successful generalization of the skills to in situ assessments. However, most of the studies evaluating
BST to teach safety skills have added IST to enhance generalization (Godish et al., 2017; Himle et al.,
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2004a; N. Lee et al., 2019; Miltenberger et al., 2004; Morgan & Miltenberger, 2017; Novotny et al.,
2020). Numerous safety skills studies indicate that IST may be necessary following BST to produce
the generalization of the safety skills to in situ assessments (e.g., Bergstrom et al., 2014; Himle et al.,
2004a; Miltenberger, 2008). When researchers added IST after a failed in situ assessment, children
were more likely to engage in the safety skills (Himle et, 2004a; Miltenberger et al., 2004). This
research demonstrates that training in a simulated but realistic safety threat situation ishighly effective
for promoting generalization. However, IST typically is implemented following the failure of BST
and thus takes more time and effort. Therefore, it is desirable to incorporate strategies into BST to
promote generalization so that the addition of IST may not be necessary.

Based on the research on promoting generalization, we provide the following recommendations
for practice. Implementing strategies to promote generalization is essential when teaching safety skills
because generalization of the skills to in situ assessments is the only valid indication of success.
Behavior analysts should incorporate generalization strategies into BST and assess the effects of
training with in situ assessments. At a minimum, practitioners should use multiple-exemplar training
and incorporate common stimuli to enhance generalization. Practitioners should use IST as a default
approach to promoting generalization when BST that incorporates generalization-enhancing
procedures is not effective.

Importance of Assessing and Promoting Maintenance

Evaluating the maintenance of training outcomes for safety skills is important for assessing the
durability of the acquired skills across time. Much of the safety skills literature includes a measure of
maintenance following intervention (Giannakakos et al., 2020). Based on our reanalysis of relevant
studies from Giannakakos et al. (2020) at the participant level, 72% incorporated follow-up
assessments. Furthermore, 42% of these studies achieved success during all maintenance probes for
all participants, and 55% of studies achieved success for at least one participant during one or more
maintenance probes. Finally, only one study did not obtain positive results during maintenance probes
for any participant (Lumley et al., 1998). Among the studies wherein only some participants
performed correctly during follow-up probes, 21% conducted IST following a failed assessment (e.g.,
King & Miltenberger, 2017; Miltenberger et al., 1999). In eight studies that incorporated IST when a
participant failed to perform the safety skills during follow-up consistently, the participants engaged
in the safety skills in subsequent assessments. For studies that demonstrated partial success during
maintenance probes, participants demonstrated improved skills when compared to performance
during baseline. Furthermore, among the 55% of studies that achieved some success, the participants
maintained the safety skill during at least one follow-up interval (e.g., a participant in Jostad et al.,
2008, maintained the safety skills during the 6-month follow-up session but not during the 11-month
follow-up session). Given that the studies that included IST following a failed maintenance probe all
yielded effective results, all safety skills training programs should use IST after a failed maintenance
assessment to achieve optimal outcomes.

We analyzed the data from several studies to get a picture of the length of maintenance
evaluations in research. The length of follow-up probes varied across studies; 10.5% of studies
assessed maintenance at between 1 and 3 weeks (e.g., Miltenberger et al., 2013; Petit-Frere &
Miltenberger, 2020), 73.7% of the studies assessed maintenance at between 1 and 3 months (e.g.,
Beck & Miltenberger, 2009; Dancho et al., 2008; Egemo-Helm et al., 2007), and 15.8% of studies
assessed maintenance at between 4 and 12 months (e.g., Jostad et al., 2008; Miltenberger et al., 2004;
Tarasenko et al., 2010). No published studies have assessed postintervention outcomes beyond 12
months.

Incorporating rules into training may be useful for increasing the likelihood that the safety skills
will maintain. Olsen-Woods et al. (1998) evaluated CT to teach children abduction prevention skills.
Children in the trainingwith-CT group received reinforcement following a verbal response related to
the safety skill and performance of that skill, whereas the children in the training-without-CT group
were required to perform the skill without providing a verbal response. The researchers found that
CT did not increase correspondence between the statements made by the participants and their
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performance. In fact, both groups performed similarly during in situ assessments. Therefore, more
research is required to evaluate the role that rules have when assessing the maintenance of skills.

Based on the research on maintenance, we offer the following recommendations for
practice. Behavior analysts should assess the maintenance of safety skills over time to ensure that
children engage in safe behaviors in the event that they encounter a safety threat months after training.
Although many studies include follow-up assessments, very few assess long-term outcomes (e.g.,
longer than 3 months). Behavior analysts should conduct in situ assessments to assess maintenance
beyond 3 months and should be prepared to conduct IST if needed at each follow-up assessment.

Accessibility of Training

An abundance of research has shown that BST and IST are effective for teaching safety skills
to children. However, these procedures are time consuming and resource intensive as a behavior
analyst with specific training in teaching safety skills is needed to carry out the procedures (e.g.,
Miltenberger, 2008; Novotny et al., 2020). These potential barriers may limit the adoptability of
effective procedures for teaching safety skills (Jostad & Miltenberger, 2004). As a result, researchers
have evaluated different delivery methods that may increase the widespread adoption of such
practices. Researchers have addressed increasing accessibility by evaluating training conducted by
parents, teachers, and peers and by evaluating simulation training.

Gross et al. (2007) developed a training manual and video to teach parents to conduct BST and
IST with their children. The results showed that three out of the four parents implemented the
procedures with fidelity and their children engaged in the safety skills during in situ assessments.
Furthermore, the authors reported that the total parent-training time, including preparing for sessions,
was less than 1 hr. In another parent-training study, Novotny et al. (2020) evaluated web-based
training for parents to conduct BST to teach firearm safety skills to their children. The website they
developed included a series of videos that incorporated all of the BST components. For children who
did not perform all three target behaviors after parents conducted training, a researcher conducted
IST. Three of the six children demonstrated the safety skills following parent-conducted BST, and
three children required experimenter-implemented IST. This study reported high treatment integrity
during training with a mean of 95.5%. These findings lend further support for parent involvement in
training children to engage in safe behaviors when in the presence of a firearm.

Other researchers have also evaluated parent-implemented IST to teach their children safety
skills (Beck & Miltenberger, 2009; King & Miltenberger, 2017; Miltenberger et al., 2013; Morgan &
Miltenberger, 2017). For example, Beck and Miltenberger (2009) and Miltenberger et al. (2013) used
BST to teach parents to conduct IST to teach abduction prevention skills after an informational
program was ineffective. In these studies, most parents implemented the procedures with fidelity.
However, in some cases, researchers had to implement IST when parents did not implement
procedures with fidelity (King & Miltenberger, 2017; Morgan & Miltenberger, 2017).

In addition to successfully training parents to implement BST and IST, researchers have
evaluated procedures for training teachers to implement BST with their students (Gast et al., 1993;
Holcombe et al., 1995). Carroll-Rowan and Miltenberger (1994) evaluated two training procedures
to teach abduction prevention skills to children in a classroom setting. The researchers found that,
during in situ assessments, children in the training groups performed the safety skills whereas children
in the control group performed lower. That study demonstrates that children can be taught abduction
prevention skills in a classroom setting when training is delivered by their teachers.

Another approach for increasing efficiency with safety skills training has been to incorporate
peer trainers (Jostad & Miltenberger, 2004). Researchers trained a few children to conduct BST and
IST and the children then conducted the trainings with other children. Jostad et al. (2008) used 6- and
7-year-old peer trainers to teach 4- and 5-year-old children firearm safety. The peer trainers taught
students individually using instructions, modeling, rehearsal, and feedback. Following training, if the
student failed to engage in the safety skills, a peer trainer implemented IST. The findings show that
peer tutors can be effective in teaching safety skills to younger children. Furthermore, Jostad et al.
reported that peer-implemented BST required less than 2 hr to complete with little adult assistance.
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This is an important finding because if training can be done by peers in less time and is as effective
as when implemented by an adult trainer, then peer-implemented BST can have far-reaching
outcomes for children. In a similar study, Tarasenko et al. (2010) evaluated peer training for teaching
abduction prevention skills to children. Their results were similar to those of Jostad et al.,
demonstrating that peer trainers effectively used BST and IST to teach the safety skills in the presence
of abduction lures. The authors reported that training the peer trainers lasted 1 hr and training the
students ranged from 18 to 25 min. These two studies support the efficacy of using peers to conduct
evidence-based practices for teaching safety skills to children.

Although research shows that parents and teachers can be taught to teach safety skills to
children, no research has been conducted yet teaching behavior analysts to teach safety skills. Given
the success with parents and teachers, researchers should evaluate strategies for teaching behavior
analysts to conduct safety skills training with a focus on web-based approaches that are efficient and
accessible.

Another intervention that might contribute to the increased accessibility of training is VM.
Although researchers have combined VM with behavioral rehearsal and feedback to teach safety
skills (Carroll-Rowan & Miltenberger, 1994; Poche et al., 1988), they have also evaluated VM as a
stand-alone procedure. Godish et al. (2017) evaluated the effectiveness of VM to teach abduction
prevention skills to children with autism spectrum disorder. The videos used during training depicted
a child model who was approached by a stranger and said no, ran away, and reported the safety threat
to an adult. The video also had an interactive component in which the video paused after the child in
the video was presented with an abduction lure and the narrator asked the viewer what the child
should do. The viewer had a chance to respond vocally, and then the narrator described the correct
answer (“If you said the boy should say no, get away, and tell an adult, you are right!”). The findings
from this study showed that VM alone was effective for all four participants, although one needed
IST at follow-up. Furthermore, Akmanoglu and Tekin-Iftar (2011) evaluated VM as part of a
treatment package that included graduated guidance to teach children with autism spectrum disorder
how to respond to lures from a stranger. The results of this study showed that VM was effective for
teaching abduction prevention skills to all three participants, although the esearchers included a
prompt and prompt-fading procedure that may have contributed to the success of VM.

Despite the success of these two studies, other studies showed VM was not effective (King &
Miltenberger, 2017; Morgan & Miltenberger, 2017). King and Miltenberger (2017) found VM to be
ineffective for teaching poison safety skills to all three participants. Similarly, Morgan and
Miltenberger (2017) reported success with firearm safety skills for only one of three participants.
Both studies incorporated IST following failed in situ assessments resulting in performance to the
mastery criterion for all but one participant. Given the mixed results obtained by studies evaluating
VM, additional research is needed to determine the effectiveness of this training approach.

A final training approach that might increase accessibility is computer simulation training.
Vanselow and Hanley (2014) evaluated the effects of a computerized version of BST (CBST) to teach
children safe responses to different safety threats. The researchers evaluated the computerized safety
skills training with in situ assessments and conducted IST if necessary. Through a series of studies,
they assessed the generalization of the skills to threats that were not explicitly trained, such as poisons
and strangers. The authors found that all participants acquired the safety responses in the presence of
all three safety threats, but generalization occurred with only specific threats. Finally, not all
participants demonstrated the safety skills after CBST alone; some required the addition of IST to
perform the skills. Given the ease of implementation and accessibility of computerized safety skills
training programs, further research is warranted to evaluate its success. Another area of research
within safety skills training that has not received attention is telehealth. Due to a variety of constraints
that may prevent in-person training, telehealth seems to be a viable option. However, research is
needed to evaluate the efficacy and efficiency of this training approach for teaching safety skills.

Based on the research on accessibility of training, we offer the following recommendations for
practice. Behavior analysts should strive to increase the accessibility of successful training
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procedures. Studies show that teachers, parents, and peers can teach safety skills successfully when
trained by researchers. This training can be through direct contact using BST or through training
materials the individuals can access independently. More research is needed to establish the
robustness of these procedures. Furthermore, researchers should evaluate web-based procedures for
teaching behavior analysts to conduct safety skills training. If behavior analysts train others to conduct
safety skills training, it is important to assess implementation fidelity to assure competent
performance before they conduct training. One other promising approach is simulation training—
both small-scale simulation and computer simulations. However, more research is needed to establish
the success of these procedures.

Training Individuals With Disabilities

Although all children are at risk of harm from safety threats, children with developmental
disabilities are at greater risk for harm (L. Lee et al., 2008). This increased risk may be due to
behavioral deficits such as difficulty with communication and social interactions and limited
intellectual abilities that are characteristic of developmental disorders (Dixon et al.,, 2010).
Furthermore, researchers have reported that perceived deficits of safety skills may result in parental
overprotection, potentially limiting the development of independent skills (Wiseman et al., 2017).
Although parents and professionals have reported safety skills to be a primary concern for children
with developmental disabilities (Collins et al., 1991), they often focus on skills that require immediate
attention, such as daily living skills or communication skills, and place less emphasis on safety skills
during instructional contexts (Dixon et al., 2010; Tekin-Iftar et al., 2020). Furthermore, when it
comes to safety skills, researchers have reported that parents and educators simply provide warnings
of safety threats or arrange the environment so that safety threats are not present (Tekin-Iftar et al.,
2020). Although it is important that adults ensure safety threats are eliminated from the environment,
children with and without developmental disabilities need to be taught safety skills in case they
encounter safety threats. However, because children with developmental disabilities have more
limited repertoires, more intensive training may be required.

Numerous studies show that BST and IST are effective with neurotypical children, but fewer
studies have evaluated interventions to teach safety skills to children and adults with developmental
disabilities. Researchers have evaluated BST and IST for skills such as sexual abuse prevention
(Egemo-Helm et al., 2007; Haseltine & Miltenberger, 1990; Lumley et al., 1998; Miltenberger et al.,
1999), abduction prevention (Akmanoglu & Tekin-Iftar, 2011; Bergstrom et al., 2014; Fisher et al.,
2013; Godish et al., 2017; Gunby & Rapp, 2014; Gunby et al., 2010; Ledbetter-Cho et al., 2016;
Sanchez & Miltenberger, 2015), poisoning prevention (King & Miltenberger, 2017; Petit-Frere &
Miltenberger, 2020; Summers et al., 2011), and avoidance of fire-starting agents and firearms
(Morgan & Miltenberger, 2017; Rossi et al., 2017). Although research shows that BST and IST (with
the occasional need for tangible reinforcers) are effective for neurotypical children (Hanratty et al.,
2016; Himle et al., 2004a; Johnson et al., 2006; Jostad et al., 2008; Miltenberger et al., 2004, 2005),
a larger range of procedures has been evaluated for teaching safety skills to individuals with
developmental disabilities. We found approaches to training safety skills to individuals with
developmental disabilities fall into the following categories: (a) BST alone, (b) enhanced BST, (c)
BST with complementary interventions, (d) and BST enhancements and complementary
interventions. Among the studies we considered, 82% incorporated BST in their interventions with
participants with developmental disabilities. However, only one study evaluated BST alone with
individuals with developmental disabilities (Lumley et al., 1998). Lumley et al. (1998) investigated a
sexual abuse prevention program and compared different assessments methods: verbal report, role-
play, and in situ assessments. Although the participants demonstrated the safety skills during roleplay
assessments after BST, they did not demonstrate the skills during the in situ assessments. Consistent
with the literature, the researchers reported a lack of correspondence between the different assessment
methods with individuals with developmental disabilities.

Among the studies we considered that used BST to train safety skills, 39% enhanced BST to
increase its effectiveness. Enhancements to BST can be defined as procedures that are embedded
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within training, rather than adding interventions after a failure of BST. Prompting and prompt-fading
procedures, tangible reinforcers, and VM are all examples of procedures embedded in BST that have
produced positive outcomes for training children with developmental disabilities (Bergstrom et al.,
2014; Ledbetter-Cho et al., 2016; Petit-Frere & Miltenberger, 2020; Summers et al., 2011). Petit-
Frere and Miltenberger (2020) evaluated BST with the system of least prompting to teach poisoning
prevention skills to children with autism. The procedure was effective for all three children.
Morosohk and Miltenberger (2021) enhanced BST by adding tangible reinforcers for correct
responding to teach poisoning prevention skills to children with autism spectrum disorder. During
in situ assessments, all participants demonstrated the safety skills following one or two training
sessions.

Researchers have shown that complementary interventions, consisting of the addition of IST
and incentives to BST following a failed in situ assessment, can be effective when training individuals
with developmental disabilities (Gunby & Rapp, 2014; Haseltine & Miltenberger, 1990; Sanchez &
Miltenberger, 2015). Based on our general review of related studies, we found 28% of studies added
complementary interventions to BST resulting in treatment gains for all participants. For example,
Egemo-Helm et al. (2007) added IST when BST was not effective for promoting the use of sexual
abuse prevention skills during in situ assessments for participants with developmental disabilities. In
another study, Sanchez and Miltenberger (2015) found similar results implementing BST and IST to
teach abduction prevention skills to adolescents with developmental disabilities.

Other researchers developed training programs that include both enhancements to BST and
complementary strategies when teaching individuals with developmental disabilities. Among the
studies we reviewed, 17% modified an aspect of BST during initial training and added intervention
components. For example, in a study evaluating a sexual abuse prevention program, Miltenberger
et al. (1999) enhanced BST by providing tangible reinforcers following a correct response when
participants were presented with a sexual abuse lure. When modified BST did not result in criterion
performance during in situ assessments, the researchers conducted IST. Miltenberger et al. (1999)
showed that IST was effective in producing generalized responding for four of the five participants.
Other researchers have included incentives when they did not obtain positive outcomes following IST
(Godish et al., 2017; King & Miltenberger, 2017; Ledbetter-Cho et al., 2016). In another example,
LedbetterCho et al. (2016) used modified BST that included a video model, rather than a live model,
to teach four children with autism to respond to multiple types of abduction lures. For one participant
who did not reach the performance criterion during posttraining assessments, the researchers included
a contingency-specifying instruction with reinforcement. This participant reached the mastery
criterion for two out of the four types of lures during posttraining assessments.

Other researchers developed training programs that include both enhancements to BST and
complementary strategies when teaching individuals with developmental disabilities. Among the
studies we reviewed, 17% modified an aspect of BST during initial training and added intervention
components. For example, in a study evaluating a sexual abuse prevention program, Miltenberger
et al. (1999) enhanced BST by providing tangible reinforcers following a correct response when
participants were presented with a sexual abuse lure. When modified BST did not result in criterion
performance during in situ assessments, the researchers conducted IST. Miltenberger et al. (1999)
showed that IST was effective in producing generalized responding for four of the five participants.
Other researchers have included incentives when they did not obtain positive outcomes following IST
(Godish et al., 2017; King & Miltenberger, 2017; Ledbetter-Cho et al., 2016). In another example,
LedbetterCho et al. (2016) used modified BST that included a video model, rather than a live model,
to teach four children with autism to respond to multiple types of abduction lures. For one participant
who did not reach the performance criterion during posttraining assessments, the researchers included
a contingency-specifying instruction with reinforcement. This participant reached the mastery
criterion for two out of the four types of lures during posttraining assessments.

Based on research with individuals with disabilities, we offer the following recommendations
for practice. Because the generalization of safety skills to in situ assessments may be more
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problematic for individuals who have limited repertoires (Gunning et al., 2019), behavior analysts
should incorporate strategies that will facilitate generalized responding when teaching safety skills to
children or adults with developmental disabilities. Research has shown that training is more likely to
be successful when enhancements are made to BST (e.g., tangible reinforcers, prompting strategies,
stimulus control strategies) or when complementary interventions (e.g., IST) are included. Behavior
analysts should take into account the differences in skill level and the need for enhancements when
training persons with developmental disabilities.

Summary

This article presented a number of critical features in the research on teaching safety skills that
behavior analysts need to consider to teach safety skills successfully. We also presented
recommendations for practice relevant to each issue. A summary of our recommendations is as
follows:

1. Use in situ assessments to evaluate the effects of safety skills training procedures.

2. Use active learning approaches to training, including BST and IST, which involve repeated
rehearsals of the skills in the presence of simulated SDs with feedback.

3. Use data-based decision making with repeated in situ assessments to determine the intensity
of training needed for success with each individual.

4. Implement strategies in training to promote the generalization of the skills to in situ
assessments.

5. Assess the safety skills at regular intervals following training and be prepared to implement
IST if needed.

6. Strive to increase the accessibility of training by training others, such as teachers, parents,
staff, and peers, to carry out safety skills training procedures.

7. Modify training procedures to ensure success for individuals with autism and developmental
disabilities.
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OPTA MEKTENTE «3JIEKTP KOHE MATHETH3M» BOJIMIH
3EPTTEVJE JEMOHCTPALMSIBIK DKCIEPUMEHTTI )KETLIIIPY
QIICTEMECI

KAMAJININHOBA JAHAT'YJI )KAHJAOCKBI3bI
O36ekamni XKonibekoB ateiHaarel OHTYCTIK KazakcTaH negarorukaiblK YHUBEPCUTETIHIH 2-
KypC MarucTpaHThI

Feueivu sxerexmrici —- TYPMAMBEKOB T.A., ¢-M.F.1 1o1ieHT
[IemvkenT K., Kazakcran

Annomauus: maxanaoa opma mexkmenme «IIEKMp HCIHe MAacHemu3my OONiMiH OKbImy
0apvicbiHOA 0eMOHCMPAYUAILIK IKCNEePUMEHMMI JHcemindipy adicmemeci YCbiHblIeaH. Odicmeme
npobdemanviy okbimyovl yugpavix pecypcmapmer (PhET cumynayuscel) ywmacmulpaowvl JicoHe
OKVULLIAPObIY  MeOPUAIbIK  OLliMOepiH IKCnepumMenmmix OaKbliayiapmer OalIaHbICIMbIPYbIHA
bazvimmanzan. Mynoail macin ColHU OUNAYObl, 3epmme)y 0aA20bLIAPLIH 0AMbIMY2a bIKNAL emedi,
COHOAQU-aK, abcmpaxmini QU3UKAIbIK YbIMOapObl BU3YATUZAYUALAYEA JHCIHe mepey MYCiHyee
KomexmeceOoi. ¥CblHbIIZAH O0EMOHCMPAYUANLIK —IKCNEpUMeHmmep NaHee  Kbl3bl2YULbLIbIKINb]
apmmauipbln, OKbIMY MUIMOLLICIH HCAKCapmaobl.

Tyitin ce30ep: 0eMOHCMPAYUATLIK IKCHEPUMEHM, DNEKMP HCIHE MASHEeMU3M, NPOOIeMalbIK
oxkvimy, PhET cumynayuscet, snexkmp opici, Kyiou 3anvl, unmepaxmuemi OKbiny.

®dusnKa TOHIHIH HETi3ri MakcaThl — OKYIIBUIAPABIH TaOWFaT KYOBUIBICTAPBIH TYCIHYIH
KaMTaMachl3 €Ty JKOHE OJIapJbIH FBUIBIMU JTYHHETaHBIMBIH KEHEHTy. Ocipece, «DIEKTp KoHE
MarHeTusm» OeiiMiH OKBITYJla, HEri3ri YFeIMIAp MEH 3aHuapAbl HaKThl MbICAJIapMEH
0aliIaHBICTHIPHII TYCIHAIPY 6T€ MaHBI3/IbL.

Typai 1eMOHCTPAMSIIBIK SKCIIEPUMEHTTEP, 11 MaiifajlaHa OTHIPHII, MYFaJIiM TEOPHSIIBIK O1TiM 11
HAKThUIAI, MMPAKTHKAJBIK OlTiMMEeH OalaHbICTBIpyFa yhpereai. JIeMOHCTpansIbIK 3KCIIEPUMEHT
OKyIIbLIapFa (pakTiiepre HET13/IeMiM, TEOPUSIIBIK TYPAE aJIbIHFaH (PU3UKAJIBIK TYCIHIKTEP TOxipuoe
apKBUIBI JQJICTICTT K3 xeTkizeni [1, 6.4].

Ocpsl opaiifa, mpobieManbIK OKBITY 9/IiCIH IE€MOHCTPALUSIIBIK YKCIIEPUMEHTTEPMEH OipIKTipy
OKY TPOIIECIH THIMJII opi HOTIKEIN eTyre bIKmai erefi. [IpobieManbiK OKBITY 9J1iCi OKYIIBUIAPIBI
OeJICeH 1l 13/IeHyTe, CypaKTap bl ©3ITTHEH IICIIyTe KOHE JKaHa OLTIM/II MIBIFapMAIIBbUIBIK TYPFBIIaH
KaObUIayFa BIHTAJTAHABIPAABL. J[EeMOHCTPAIMSUIBIK  OKCIEPUMEHTTEP  apKbUIBI  (PU3UKAIBIK
KYOBLIBICTAP/IbI KOPCETKEHE, MYFalliM OKYIIbIJIapFa HAKThI CYpaKTap KOMBII, OJlap/IbIH OHIaHybIHA
MYMKiHIIK Oepemi. Ochlnaiiiia, OKymibUIap TEK KaHa JIEMOHCTPAIUSHBI OaKbpLIal KaHa KOWMAid,
pobaeMalblK cypakTap MEH SKCIIEPUMEHTTI ©3/IMHEH Talliail OTHIPHII, TYKbIphIMIAp jKacai/ibl.

JleMOHCTpalMsAIIBIK ~ DKCIIEPUMEHTTEP/AI  KOJJaHy OapbhIChiHAA OKymbUIap (DU3HUKAJIBIK
KYOBbUIBICTAp/IbIH HAKThI TYpAE Kaslail ’Ky3ere acaThlHbIH KOpei, all MyFajliM TEOPUSIIbIK O11IM MEH
TOXKIpUOEH1 YHIIeCTipe OTBIPHIN, O11M canachH apTThIPAJIbI.

JleMOHCTpalMsAIIbIK SKCIEPUMEHT OipHelle Ke3eHIep/ie Kypri3iieai:

» 1-ke3eH: ToKipuOeHi KOIOIBI TYCIHAIPY;

» 2-Ke3eH: Kocmapiiay MEeH KYprisy;

» 3-Ke3eH: aJlbIHFaH HoTWXKenep i Oaranay [1, 0.4].

Byn kesennep OoibiHIIA «DJIEKTp *KOHE MArHeTHU3M» O6JIMiHIH TaKbIPBIITAPBIH TYCIHAIPY
YIIiH IpoOeMaNbIK OKBITY 9/1ICIH KOJI1aHa OTBIPBII, IEMOHCTPALMSIIBIK SKCIIEPUMEHTTEP 11 YChIHYFa
6omanel. Temenne opOip Ke3eH OOWbIHINA «DJIEKTPOCTATHKA» TapayblHAAFbl TaKbIPBIITapFa
apHaJiFaH JEMOHCTPALMSUIBIK 3KCIEPUMEHTTEpIIH CHUIaTTaMachl KENTIPUIreH. DKCIEpUMEHTTEp
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xKannbl OimiM  OepeTiH MEKTENTIH JKapaTbUIbICTaHy-MaTeMaTuka OarbIThIHAAFbl 10-ChIHBIOBIHA
apHaiFaH (pU3HMKa OKYJIBIFBIH/Ia KAMTBUIFAH TaKbIPBIITAPFA HET13/1EITeH.

I-makpipbin:  «ONEKTp 3apsabl. OJEKTpJeHY. OJEKTp 3apsAbIHBIH CaKTaly 3aHbD».
IIpobnemanvix cypax: HENKTEH aTTac 3apsATaiFaH OesIeKTep TeOuIe i, ajl op aTTac 3apsATaFaH
OemmexTep Oip-OipiHe TapThLIAbI?

MakcaTbl: 3JEKTPOCTATUKAHBIH HETI3r TYCIHIKTEPIMEH TaHBICTHIPY, JIEMOHCTPAIUSIIBIK
SKCHEPUMEHT apKBUIBI DJIEKTP 3apsiATApbIHBIH JCEpleCyiH OKCIEPHUMEHT JKY3iHAE KOepCeTy.
[TpobneManbIK Cypak apKbLIbl OKYIIBIIAPABIH CHIHU OWJIay KaOileTiH KeTUIIIpY.

KaxxerTi Kypam-xkababIKTap: *eHUT mapiap (MEHOMIacT HEeMeCe IJIACTHK), CHHTETHUKAIBIK
Marepuain (300HHT TasKIIa HEMece TuiacTMacca), )xi0ek mata, cTeH | (Iapiapabl UIyre apHalFaH
Tipeyil), Kara3 KMbIHABUIAPHI (KOCKIMIIIA OaKbUIAYy YIITiH).

JleMOHCTpaIUsIIBIK SKCIIEPUMEHTTIH Ke3eHAePi:

- MyFalliM OKYIIbUIapFa Ca0aKThl MPOOJIEMAJBIK CYpPaK apKbUIbl OacTalbl, ajl OKYIIbLIAp
OoJmKaM jkacart, e3 MiKipJIepiH opTara canaabl. MyFalliM OChl CYPaKThIH HET131HAE JEMOHCTPAIIUSITBIK
HKCHEPUMEHT JKYPTi3iJeTiHIH XKOHE OHBIH MAaKCaThl — JJIEKTP 3apsATApBIHBIH ©3apa acepliecyiH
TYCIHY €KEHIH allKbIHIaWIbl. DJIEKTp 3apsjabl, OJapAbIH aTTac >KOHE 9p aTTrac TypJiepl Typajsl
KBICKaIlla TCOPHUSITBIK MaFIyMat Oepiiei.

- Exi Typi MmaTepuaiaH jkacajFaH mapiapabl (CHHTETUKAIIBIK MaTepHal )KOHE jKi0eK MaTachl)
naiiziajgana OTBIPHII, oJap/bIH Oip-OipiHe acep eTyiH KOpceTy apKbUIbI 3apsiATap bl TaOUFaThl MEH
©3apa oOpeKEeTTECYyiH TYCIHIIpe . DIEKTPIICHY Ke3iHe 3apsaaTapabiH O0ip-0ipiHe ocep eTyiH OaKpuiay
KQXETTLTIr Typasibl alThIN, Ha3apiapblH ayJapTaabl. AJJIBIMEH €Ki mIapAbl (IIEHOIUTacT Hemece
MJIACTHUK) JKIMKE 1T, Tipeyimke Oekiteni. bipiHmmn karmaiina — eki mapapl OipAei MaTepuaaMeH
(MBICaITBI, CHHTETUKAJIBIK TasKIIA )KOHE KIOEK MaTa) YHKeI dJeKTpiIel/ii — arTac 3apsaTanaasl —
0ip-OipineH Tebineni. Exinimi xaraiina — mapiaap/sl SpTYPIIl MaTepUaIMEH dJEKTpIeiial — op arTac
3apsaranagsl — Oip-OipiHe TapThutamel. bynm KepiHicTi OKymbuiap OakbUIaiiibl JKoHE 63
nonTepiepine He OalKaraHbIH Ka3abl.

- MyraniM OKyIsIIapMeH 0ipre SKCIIepUMEHT HOTIDKENIEPIiH TaKbUIANIbL: Oipiel 3apsaTanran
mapiap Telijeni; Kapama-Kapchl 3apsATainfaH Iapiap TapTbuiafgsl. OChbl SKCIIEPUMEHT apKbLIbI
AJIEKTP 3apsITapbIHBIH ©3apa 9CEpIIeCYiH XOHE 3JICKTP 3apsiIbIHBIH CAaKTaly 3aHbIH TYCIHIipeIi
(xypzeni popmynacei3, 6eiineni Typae). Okymbuiap 0acTanksl KOMbUIFaH MPoOIeMabIK CYpakKa o3
JKayarnrapblH Oepei.

KopbIThIHIBL: op 3apsi ©31H KOpIIaraH KeHICTIKTE 3JIEKTP OpiCiH TYIbIPabl, COJI ©picTepaiH
OarpIThIHA Kapail TapThUly HeMece TeOUTy KyImm maiima Oonanbl. Byil KyOBUTBICTapIbIH CaHIIBIK
cunarramachl Keiinri cabakrapaa KyinoH 3aHbl apKbUIbl TYCiHAIpLNE i, an Oyl 3KCIIEpUMEHTTE TeK
AJIEKTP 3apsaabl Oap JeHEJNepIiH e3apa dcepl camajiblK Typle Kepceruieni. [[eMOHCTpamusuibIK
sKcnepuMeHT 10-CBhIHBIN OKYIIbUIApbIHA a0CTPaKTUIl (PU3UKAIBIK YFBIMIAPAbl KOPHEKUIIK apKbUIbI
MeHrepyre MyMkKiHAiK Oepexi. IIpoGiemManblK CypakTblH HETi3iHIE JIOTMKaJbIK oOijay, ceber-
caJlZIapibIK OalIaHbIC OpHATY AAFAbUIApbl JaMUabl. JleMOHCTpalMsIIbIK SKCIIEPUMEHT OapbIChIHIA
OalikairaH KOpPIHICTEp TEOPUSHBI TYCIHYre KOMEKTECEIl JKOHE OKYIIbUIAPABIH  TIOHTE
KBI3BIFYIIBUTBIFBIH apTTHIPA/IbL.

2-maxkwipvin: «KynoHn 3aHw». [Ipobnremansvix cypax: €Kl HYKTENIK 3aps]l apachlHIarbl e3apa
ocepriecy Kyl Kanai naiina 6omaabr?

Makcatbl: 3JIEKTpPOCTaTUKaHBbIH HErisri 3aHbl — KyJloH 3aHbIMEH TaHBICY, HYKTEJIK
3apsAATapIbIH BaKyyM/Ia ®KoHe KaHaal aa Oip opTagarsl oceprecy KYIiH ecenTeyl YHpeny.

Kaxerti Kypanm-xkadapikrap: KynoH Tapa3bICBIHBIH MOJIEN, €Ki MeTasul Iapuk (ke3 Hemece
AJTFOMHUHHIM ), S0OHHT TasKIIa, )KiOEK Mara.

JleMOHCTpaIUsIIBIK SKCIIEPUMEHTTIH Ke3eHIePi:

- MyFaigiM  oKymbutapra KylloH 3aHBl Typaibl KbICKamia TYCIHIK — Oepemi  KoHE
JEMOHCTPAIMSUIBIK SKCIICPUMEHTTIH MOHIH alllbIll TyCiHAipeai. Exi MeTann mapukTiH Oipeyi Kinke
UTIHTeH, an ekiHmrici (OH kaK OeiriHae) Tapa3bira OekiTiired. EXiHIN MApUKTi 3apsSATay apKbUIbI
OJIapJIbIH ©3apa ocepiH OaKpUIayFa 00JIaTHIHBI AUTHLIAIBI.

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 MNEJATOTUYECKHUE HAYKHU
2024 - 5.99 PEDAGOGICAL SCIENCES

- JleMOHCTpaIMsIIBIK SKCIIEPUMEHTTI JKacay bl OacTaiiibl: 500HUT TasKIIACHIH XIOEK MaTara
YHKeTIl, TasgKIIa apKblJIbl MYFaJIIM OH aKTarbl (CTaTUKAJIBIK) METAJUT IapuKTI 3apsiaraiasl. [llapukri
TasKIIaMEH >XaHACTBIPBIN, OFaH JJIEKTP 3apAiblH Oepemi. byn xarmaiima OH JKaKTarbl IIApHK
3apsaTananbl. 3apsaranFad mapukTi KylmoH Tapas3bICBIHBIH MOJCNIHE KaiiTa opHamacTeipaabl. OH
KAKTaFpl MAPUKTIH 3apsiTallyblHa OailIaHbICTBI COJI JKAKTarbl IIAPUK OHBIH 3JIEKTpP ©piciHe Tycil,
nossipu3anusianazasl. [apukrep 0ip-0ipiMeH kaHacKaH Ke3e Oipei 3apsaTaiabl (MbICAIIbI, eKeyl
7ie OH Hemece Tepic 3apsAAThl 6onazsl). XKaHackaHHaH KeiH Oip-OipineH TeOuteni. by KyObUTBICTHI
OKyIIbLTap OaKbUTaiIbl. MyFasliM OVJT KYIITIH 3apsITapAblH IaMachIHA )KOHE OJIAPIIbIH aPAChIH IaFbI
apaKalIbIKTBIKKA TOYEJAUIITiH TyciHaipeni. SFuu, 3apsaranrad mapukTep 0ip-OipiHe )KaKbIH TYpFaH
Kke3ze, 0ip-OipiHe TapThIIab! (erep op aTTac 3apsaTap 0oJica) Hemece TeOuIe Il (erep aTrac 3apsaTap
Oonca), Oipak Oyl Kymr yJIKeH MoHre ue Oonanel. Erep mapukrepni Oip-OipiHeH ambicTaTca
(apakambIKTBIKTBI YIIFAUTY apKbUIbI), ITAPUKTEPAIH O1p-0ipiHe ocep eTeTiH KYIIi acipeimi.

- OKymbiap MyfajgiMMeH Oipre HoTwxenepAi Tankpuiaiinel. MyraniMm KynoH 3aHBIHBIH
MaHBI3IBUTBIFBIH  TYCIHJIPIN, OKYIIBUIAPJBIH Ha3apbhlH 3apsSATapIblH ©3apa ocepl MEH KYIITIH
apaKalIbIKTRIKKA TOyeAUIiriHe ayaapaasl. OKymibiapra dKCIEpUMEHT Heri3iHae KynoH 3aHbIHBIH
MaTeMaTUKaIbIK GOopMyiachklH yebiHaAbl. KyJIOH 3aHBIHBIH TEK HYKTEIIK 3apsiATap YILiH FaHa 1ypbIc
eKeHIH ecTe ycray Kaxer. [IIbIHABIFBIHIA, TaOWFAaTTa HYKTENIK 3apsarap OonMmaimbl, Oipak
3apsiATalFaH JeHesep apachiHIaFrbl KAIIBIKTBIK OJIap/IbIH €JIIIEMIEPIHEH Kol YIKeH 0oica, oHaa Oy
JICHEJIep/Ii HYKTEIIK JIeT ecenteyre 0onassl [2].

KopeiteiHasl: KynoH 3aHpl O0MBIHIIA €Ki HYKTEJNIK 3apsj apachblHIaFbl ©3apa acepiiecy Kyl
3apsiATapIbIH IaMachlHA JKOHE OJIAPJBIH apachbIHIAFbl apaKallbIKTHIKKA Toyenni Oomansl. Kynon
3aHBIHBIH MAaTEMAaTUKAJIbIK ©pHEriHe CyHeHe OThIpbIN, OyJl KYIUTiH I[IaMachl 3apsiATapblH
KOOCUTIH/AICIHE TPONOPIMOHAN JKOHE OJIAPJBIH  apaKalIbIKTHIFBIHBIH —~ KBaJpaThIHAH — Kepi
IPONOPLMOHAN eKeH1 alfKbIHanabl. by skcriepuMeHTTiH 6apbIchIHIa OKyLIbUIap KyIoH 3aHbIHBIH
(bu3MKaIbIK MOHIH TEpEHIpEeK TYCIiHIN, 3apsATapAblH Oip-OipiMEH OpeKeTTeCyiH CHIATTalThIH
MaTeMaTUKaJIbIK (OPMYJIaHbl KOJJIaHYbl YHPEHE .

Kazipri yaxpITTa mHQPIBIK TEXHOJIOTHSUIAPABI OKBITY IpOLECiHe OEJCEeHIi TYpHAE EHTri3y
OarpIThIHAA OlpKaTap >KyMbICTap aTkapbulyaa. LMQprblKk KypangapAblH KOJNJAHBUTYBI OKBITY
carachlH apTTHIPYFa, OKY Y/AEPIiCiH THIMAIpEK YHBIMAACTHIPYFa )KOHE OKYIIBUIAPABIH OiTiMre JAereH
KbI3BIFYLIBUIBIFBIH apTThIpyFa MYMKiHIIK Oepeni. CoHbIMEH KaTap, BUPTyallbl 3epTXaHayuap Ou1iM
alymibuUlap YUIIH KOCBIMINIA OJICTEMENK Kypall peTiHe MaiJanaHbuia OTBIPBIN, 3€pTXaHAJBIK
Kardaia MYMKIH eMec IpoLecTepli MOJENbeyre, BU3yalabl OWIayAbl NaMbITyFa MYMKIHIIK
oepeni.

«BupTyanue» TepMUHI JATBIHHBIH «Virtus» — aKuKaT JereH Co31HEeH MIbIKKaH. «Bupryanabn —
aKnaparTbl eHJley >KyHeciHIerl MpOoLecTi HeMece KYpPbUIFbIHbI CHUMATTaWTBhIH, LIBIH MOHIHAE Oap
OO0JIBIN KOpIHETIH aHbIKTaMa, OUTKEH1 oJap/bIH 0apibIK GyHKIMAIaphl 0acKa KypajalapMeH Ky3ere
aceIpbuIanbl [3].

Kasipri yakpITTa (hu3nkagaH qaspiaaHFad BUPTYasibl 3epTXaHanap Kel Ke3Jece/ll, COHbIH 0ipi:
PhET — Konopamo yHuBepcurerinae Kapn BumanueiH 0actamMachiMEeH KapaTbUIBICTAHY
FBUIBIMJIAPBIH OKBITY CAlachlH apTTBIPY MaKCaThIHIA J31pJICHI'€H HWHTEPAKTUBTI CHUMYJIALHUACHL
KongaHnymbl  HaKThl  yakKbIT —PpEXHUMIHAE MOJENbIEY apKbUIbl HKCHEPUMEHT  KYpri3ifd,
KYOBUIBICTAp IbIH ce0eOiH 3epTTel anaibl.

eFizika — otanapIK TiaTdopMa, OKyIIbUIApFa apHaJFaH OHJIAH OLTIM Oepy Kypaibl. Mekren
OarmapiamacbiHa cail OedimzenreH BUPTyajabl 3epTXaHajap MEH aHUMALMSJIBIK TYCIHIIpYJep
apKbUIBI OKBITY XKypri3ineai. KapamaitbiM opi KokeTiMI1 UHTEep(dEici OKyIIbUIApbIH 63 OeTIMEH
O171iM aybIHA XKaraai xkacaiabl. Vascak.kz — oKymbiapra Kypaeni KyObUIbICTap bl BU3yaJ bl TYPAE
KaparaibIM TIIMEH TYCIHAIpETiH KoMeKI pecypc. Kpicka anHnmarnusiiap MeH KopHeKi MaTepuaaap
apKbUIBl OKBITY YHAEpiciH keHurmeremi. JKbuigaM KYKTENETiH KOHE HHTEPHET >KbUITaMIBIFbIHA
TOyeJIUNri TeMeH Kypan. VirtuLab — opbIc TITIHIErT KEHEWTUIT€H BUPTYaJbl 3epTXaHa. by
wiarpopmMaza OpTYpJi SKCHEPUMEHTTEpAl Kayirnci3, HUQpibIK opraga opbHAayFa OoJajbl.
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WHTepakTHBTI TalChIpMaiap MEH 9/1iCTeMeNliK Kypajiap OKbITY THIMAUIITIH apTTHIPHII, MYFaliMHIH
YKYMBICBIH )KEHUIZETYre OarbITTaJIFaH.

Xorapbina aTtanFaH BHUPTyalJbl 3epTXaHaJap TEriH KOJAAHBICKA YCHIHBUIFAH, OJap/bl
naijanaHy YOIiH TEK KOMIBIOTEpAE JKYMBIC 1CTeH OUTy JKETKUTIKTI. ATajiFaH BUPTYaJb
3epTXaHagapblH OipiH KOJIAaHa OTBIPBII JEMOHCTPALMSUIBIK SKCIEPUMEHT JKYPri3yliH MbICAJIbIH
KapacThIpalbIK:

3-maxwbipoin: «INEKTP Opici. DIAEKTP OPiCiHIH KEPHEYIIT1. DIEKTP OPiCiHIH KYII CHI3BIKTAPHI».
Ilpobnemanviy cypak: SIEKTp opici KEHICTIKTE Kajai Tapaiaabl >KOHE OHBIH OaFbITBIH Kajal
aHbIKTayFa 0osajbI?

Makcater: PhET cumynsnusichl apKbIIbl 3JIEKTP OPICIHIH KYII CHI3BIKTAPBIHBIH OaFbITHl MEH
CHUITaTBhIH SKCTIEPUMEHT apKbUIbI OaKpLIay.

KaxerTi Kypam-kaOApIKTap: AJEKTp 6pici MEH OHBIH KEpHEYNIr Typajbl YFbhIMIAapMeH
taHbICThIpy, PhET: Charges and Fields cumynsnuuscel, KOMIbIOTEP, MHTEPAKTUBTI TAKTA.

JleMOHCTpaIUsIIBIK SKCIIEPUMEHTTIH Ke3eHIePi:

- MyFaJliM OKYIIBUIAPMEH Oipre mpoOJieMabIK CYPaKThl TadKbUIaliabl. OKymIbUIAp SJEKTP
OpICiHIH KaHal 00Jysl MYMKIH €KEHI TypaJibl ©3 MiKIpJEPiH alTabl.

- PhET: Charges and Fields cumymnsimusichiH amibln, SKpaHra Oip OH 3aps] OpHAJIACTHIpYy —
OHBIH aliHajachlHAA Naiga OoiFaH Kyl chI3bIKTapbiH Oakpliay. Cypak: CeI3bIKTap Kail GarbITTa
6arprTTanFan? CocbH Oip Tepic 3aps] OpHAJIACTBIPY —> KYII CHI3BIKTAPBIHBIH OaFbIThl ©3TepreHiH
6axpu1ay. EHJll OH jkoHE Tepic 3apsAThl KaTap KO — OJIap/IbIH apachIHAAFbl KYII ChI3bIKTAaphl Kaslai
OpHaJlacaThIHBIH canbICTHIPY (1-cypeT). OKymIbIIap KYII CHI3BIKTAPBIHBIH OH 3aps/ITaH IIBIFBII, TEPIC
3apsiika Kapail OaFbITTaJaThIHBIH Kepeli. J[eMOHCTpalMsuIbIK SKCIEpUMEHTTI TYpil Jkarjaaiina
Kypaenenzaipce 6omanbel. Mpicaisl, OipHemIe 3apsSAThl dPTYpIl KOHPUTYpalusiaa OpHaIacTeIpy (eKi
OH, €Ki Tepic, CUMMETPHUIBI T.0.); TecTiiey 3apsabiH (test charge) KonmaHa OTBIPHIN, HAKTHI Oip
HYKTEJIET1 opic OaFbITBIH 3€PTTEY; AIIEKTP OPICIiHIH THIFBI3 OpHAJIACKAH JKepiepi — KYIITiH KeOipek
ocep eTeTiH aiiMak eKeHIH BU3yalabl TYCIHIIpY [4].
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I-cyper. PhET: Charges and Fields cumynsmusicer

- Tankpuiay: KyII CBI3BIKTAPBIHBIH SITKAIIAaH KUBUIBICTIAUTHIHBI KOHE OJAapJIbIH OpAAbIM OH
3apsATaH HIBIFBII, TEPIC 3apsA/iKa OarbITTalaThIHBI )KOHIHAE TYCIHIK KanbmTacTeipy. OKyLIbiap e3
OaxpUIayIapblHA CYHEHE OTHIPHII, TPOOIEMaBIK CypaKKa skayar oepeni.

Kopoiteinasl: PhET cumynanusacel apKbUTbl OKYIIBUIAD KYII CHI3BIKTAPbIH KOPHEKI TypIe
Oaxputaiiapl. KyIn ChI3BIKTapBIHBIH OAFBITHI )KOHE OPICTIH CUMATHI KAMIIbI OUTIMIEPIH THSIHAKTAN B
oHe cabaKThIH MHTEPAKTUBTI (POpPMATHI OKYIIBUIAPABIH [TOHTE AETEH KbI3IFYIIBUIBIFBIH aPTTHIPAIbI.

YCHIHBUIBITT OTBIPFAH JIEMOHCTPAIMSIIBIK JKCIEPUMEHTTEP/l JKETUIMIPY oMicTeMeci opra
MEKTeNnTe «JIEKTP KOHE MarHETU3M» OOJIIMIH OKBITY1a KOPHEKUTIK TICH TPAKTUKAJIBIK OAJIaHBICTHI
HbIFalTyFa OaFbpITTaFaH. OJICTeMene NPoOJeMalblK OKBITY MEH WHTCPAKTHUBTI ITUPIIBIK
pecypctapasl  (mbicanbl, PhET cumynsuusicel) Tuimai OipikTipy OKYIIBUIAPABIH TaHBIMJBIK
OEJICeHIUTITIH apTTHIPHIN, (PU3UKAIBIK KyOBUTBICTApIBI TYCIHYTE BIKHAN eteni. by omicteme kemneci
MakcaTTapra )KeTyre MyMKIHIIK Oepei:
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- abcTpakTin (U3MKAJIBIK YFRIMIAPAb! (MbICAjbl, J1€KTp epici, KysoH 3aHbl, 3apsarapabiH
acepiecyl, NIEKTP OPICIHIH KYII ChI3BIKTAphl) KO30€H KOpill, HAKThLIAY;

- OKYIIBUTAPBIH CHIHU KOHE JIOTUKAJIBIK OIJIay NaFAbUIaphIH JaMBITY;

- cabakTa OeJICeH/Il KaThICYbIH KAMTaMAachI3 €Ty,

- TeOpUs MEH DKCIIEPUMEHTTIH apachIHIaFbl OAMIAHBICTHI HBIFAUTY;

- THTEPAKTUBTI Kypayiap apKbUIbI 3epTTEYIIIIK KaOIeTIH KeTUIAIPY.

Cabak OappIChIHIa KOMBUIATBIH MpPOOJEMalblK CYpaKTap HWHTEPAKTHBTI OIC pETiHe
OKYIIBUTAp/IbI OEJICEH I KaThICYFa, IMKIp aJMacyFa »oHE SKCIMEPUMEHT HOTIIKEJIEPIH TalKblIayFa
BIHTATAHABIPAAbl. Byl Tocim OKYyHMIBIIAPIBIH TaHBIMIBIK KBI3BIFYIIBUIBIFEIH  OSTHIN, TOMTHIK
KYMBICKa, Oipjiece meniM KaOblIaayFa jKOHE JKayanmKepIIuIikTi ce3inyre 6aynuapl. [Ipodiemanbik
CYpaK KOI0 apKbUIbl OKYIIbUIAp SKCIIEPUMEHT HOTIDKECIHE HETI3JeNIeH TYXKBIPhIMIAp JKacayra,
OlmimMal 3 OeTiHIIe Urepyre kKoHe FhUIBIMH TYPFBIIAaH OiyiayFa MaiblkTaHaael. COHBIMEH KaTtap,
BUPTYyaJAbl 3€pTXaHATAP/AbIH KOMETIMEH SKCIIEPUMEHT acayFa KOJIAMJIbl »KaFJail >Kacalblll,
KayIMCi3/iK TaJanTapblH CaKTail OTHIPHIT, OKBITYABIH Carmachl MEH THIMILTIT] apTajIbl.

XKanmer anranga, YCHIHBUIFAH OJiCTeME OKYIIBUIAPABIH TIOHTEe JETeH KbI3BIFYIIBUIBIFBIH
apTTHIPBIN KaHa KoWMail, OUTiM camachlH apTTHIPYFa, (PYHKIMOHAIIBIK CAyaTThUIBIFBIH JaMbITyFa
KOHE Ka3zipri OiiM Oepy *KyHeciHiH TajanTapblHa cail OKBITY/Ibl YHBIMIACTBIPyFa MYMKIHIIIK Oeperti.
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VJIK 378.147:502.3
COBPEMEHHOE COCTOSIHUE YKOJIOIT'MYECKON OTBETCTBEHHOCTHU
CTYAEHTOB NIEJAT'OTUYECKHUX KOJIJIEI[)KEﬁ PECITYBJIMKHN KA3AXCTAH
(C AONMOJTHUTEJBHBIMHA UCCJIEJIOBAHUSIMU B MUPE, CHI' 1
KA3AXCTAHE)

JKYMATI'ASUEBA ACEJIb KAPUMOBHA
JoxTopaHT 2 Kypca Kadeapsl Me1aroruki U MCUXOJIOTHH,
EBpasuiickuii HanuoHaabHbl yHuBepcuteT uM. JIL.H. I'ymunea

Hayunsiii pykosoautens - JJIAMBETOBA TAMHU KAUPEKEEBHA — oxtop
neJarornyeckux Hayk, npocgeccop, EBpasuiickuii HanmoHanbHbIN yHUBEepcuTeT nMenu JI.H.
I'ymunésa

CAMAPXAHOB AJIMBEK KYPMAIIEBNY
JOKTOPAHT 2 Kypca M0 CIennanbHOCTH «['ocyjapcTBEHHOE yIIpaBiIeHUE
Axanemus rocyaapcTBeHHOTo ynpasienus npu Ipesunenre Pecybnuku Kazaxcran

Annomayusa: B cmamve ananusupyemcs co8pemenHoe COCMOSHUE IKON0UYECKOl
OMBEMCMBEHHOCMU CIYOEeHMO8 nedazocudeckux Kouneddceu Pecnybnuxu Kazaxcman c yuémom
3apy6edcHbIX, NOCMCOBEMCKUX U OMeYeCmBeHHbIX ucciedosanutl. Paccmampusaiomess ocHosHble
KOHYEeNnmyaibHble N00X00bl K HNOHUMAHUI) IKOAOSUHECKOU OMEeMmCmEeHHOCIY, HANPAGLeHUs
20CY0apCmMBEeHHOU NONUMUKU 8 cghepe IKON02UYECKo20 00pAa308aHus, a mMakKice 6blaeIaAomcs
KItouesvie npoodiemvl U meHOeHYUU BOPMUPOBAHUSL IKO02ULECKOU KYIbMYpbl OYOyuux nedazozos.
Ilokazano, ymo npu HAIUYUU NO3UMUBHBIX UHCIMUMYYUOHAILHBIX YCIO8ULL 8 CUCeMe CPeOHe2O0
npogheccuoHanbHo20  00pA306aHUs  COXPAHAEMCS — (PpacmMenmapHoCms — COOEpICAHUst U
HeOd0CmamoyHas UHme2payusl IKOJI02UYECKUX 3a0ay 8 npopeccuoHanrbHy0 no020moeKy.

Knrwueevie cnoea: »sxonocuueckas OmeemMcmEeHHOCMb, Nedd2ocudecKue  KoJIeoNiCU,
9KOI02UHECKAs KYbmypa, YCmouuugoe pazseumue, npoghecCUOHAIbHASL NOO20MOBKA.

Beenenue

DKoJoruvyeckasi OTBETCTBEHHOCTh B COBPEMEHHOM MeIaroru4eckoil Hayke paccMaTphBaeTCs
KaK MHTETpaTUBHOE JIUYHOCTHOE KaueCTBO, BHIPAXKAIOILIEECS: B OCO3HAHHOM OTHOLIEHHM Y€JIOBEKa K
OKpyKarollel cpene, CHOCOOHOCTH MPOrHO3UPOBATH MOCIEACTBUS COOCTBEHHBIX ACHCTBHI U
TOTOBHOCTH TPUHMMATh HKOJIOTUYECKH OOOCHOBAaHHBIC pEIIeHUs. YCHUICHHE aHTPOIIOT€HHOIO
BO3JICHCTBUS, POCT TEXHOTEHHBIX PUCKOB U M3MEHEHHUE KJIMMaTa OOYCIOBIMBAIOT HEOOXOJUMOCTD
MEPEOCMBICIICHHS TIeNieil 00pa30BaHMs M BBIIBI)KEHUS YKOJIIOTUYECKOH OTBETCTBEHHOCTH B YHCIIO
MIPUOPUTETHBIX PE3yJIbTATOB NPO(PECCHOHATBLHOMN MOATOTOBKU OyIyIUX MEAaroros.

Jlna PecniyOnuku KazaxcTtan nannas npo6iema npuoOpeTaer 0coOyro 3HaYMMOCTh, TOCKOJIBKY
roCyJIapCTBEHHAsl TMOJIUTHKA B cdepe YCTOMYMBOIO pa3BUTHS OPHUEHTHPOBAHA HE TOJIBKO Ha
TEXHOJIOTUYECKHE U SKOHOMHYECKHE PEIleHus, HO U Ha (OPMHUPOBAHHE FKOJIOTMUECKON KYJIbTYpPhI
HaceJleHHs yepe3 cucTeMy 00pa30BaHusl.

I'ocynapcrBennass monutuka PecnyOumkm Kazaxctan B 00JacTH  3KOJOTHYeCKOro
o0pa3zoBanus

B crparernueckux noxkymeHnrtax Kaszaxcrana noauépkuBaeTcsl, 4TO yCTOWYMBOE pa3BUTHE
HEBO3MOXHO 0€3 (pOpMHUPOBaHUS Yy MOJIOJEKH IKOJIOTUUECKH OTBETCTBEHHOTO MoBejaeHus. Tak, B
Konyenyuu passumus sxonoeuueckou cgepwvr Pecnyonuxu Kazaxcman na 2021-2025 20061 n
Konyenyuu paszsumusi  sxonoeuuecxoti xyromypsl «Taza Kazaxcmany wna 2024-2029 2000v1
3a(MKCUPOBAHbI MOJIOKEHHUSI O HEOOXOAMMOCTH BHEIPEHHS] 3KOJOTMYECKOr0 BOCHHUTAHUS BO BCE
YPOBHU 00pa30BaHUs M YCUIICHUS IPAKTUKO-OPUEHTHPOBAHHBIX (POPM pabOThI CO CTYIEHTAMHU.
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B naHHBIX JOKyMEHTaX 3KOJOTHYECKas KyJIbTypa TPAKTYETCsl KaKk COBOKYIMHOCTb LIEHHOCTEH,
HOPM M MoOJeneld MOBeAeHHs, O0eCHeunBaolUX TapMOHUYHOE B3aMMOJICHCTBHE YeNOBEKa MU
Opupoabl.  ITO  co34aéT  METOJOJOTMYECKYI0 OCHOBY Ui OOHOBJEHMS  COJCpPKAHUSA
npodeccruoHaIbHOM MOATOTOBKH B IE€JarOrMUECKUX KOJIIeIKaX.

MexayHapoaHble UCCJIeI0BAHUA IKOJIOTN4eCKOH 0TBETCTBEHHOCTH CTY/I€HTOB

B wmwupoBoii memarornueckoi Hayke (OpMUPOBAHHE HKOJIOTHYECKOH OTBETCTBEHHOCTH
TPaJAUIIMOHHO CBSI3bIBAETCA C KOHIEMUUEH 00pa3zoBaHus sl ycTouuBoro passurtus. Tak, D. Orr
MOoAYEPKUBAET, YTO MOJJIMHHOE O00pa3oBaHME IOKHO (OPMHUPOBATH Y JMYHOCTH CIOCOOHOCTH
KPUTHYECKH OCMBICIMBATh SKOJIOTMYECKHE IOCIEACTBUS COOCTBEHHOW JEATEIbHOCTH, a He
OTPAaHUYUBATHCS YCBOSHHUEM (PaKTHUECKHUX 3HAHHM 00 3Kocuctemax [3].

B ananutnyecknx 0630pax KOHECKO D. Tilbury yka3siBaeT, 4TO yCTOHYMBBIE SKOJIOTHYECKUE
YCTaHOBKHM (OPMHUPYIOTCS MPEUMYIIECTBEHHO B YCIOBHSIX aKTHMBHOTO OOYYEHUsI, BKIIOYAIOIIETO
MPOEKTHYIO  JESATEIbHOCTh, KOJUJIEKTUBHOE OOCyXaeHue mpobieM u  pediexcuro  [4].
A. Wiek, L. Withycombe u C. Redman paccMaTprBarOT 9KOJIOTHUECKYIO OTBETCTBEHHOCTh KaK 4acTh
CHUCTEMBI KIIIOUEBBIX KOMIETEHIMH YCTOWYMBOTO Pa3BUTHSA, TECHO CBS3aHHYI0 C CHCTEMHBIM
MBIIJICHHEM M COIMAILHON aKTHBHOCTBIO O0y4Jaroruxcs [5].

HccnenoBanus B crpanax CHI'

B mnayuneix Tpymax crtpan CHI' »skojoruueckass OTBETCTBEHHOCTb TPAKTYETCS KAk
MHTETPATUBHOE JINYHOCTHOE KayeCTBO, CBSI3aHHOE ¢ (HOPMHUPOBAHUEM KOJIOTUYECKON KYJIbTYyphl U
rpaxkaanckoit nozunuu. Tak, E. B. ®ponoBa mogu€pkuBaeT, 4To 3KOJOTUUYECKAs] OTBETCTBEHHOCTh
dbopmupyeTcst B pe3ysibTaTe B3auMOJCHCTBUS y4eOHOW M BHEYUEOHOH NEsATETbHOCTH CTYACHTOB, a
TaKXe MX y4acTHs B COLIMAIBHO 3HAYUMBIX MPOEKTaX [6].

O. H. TTameHko yka3bIBaeT, UTO HKOJIOTMUECKAsi OTBETCTBEHHOCTh JJOJIKHA PAacCMaTpUBAThCS
KaK KOMITIOHEHT Mpo(eCCHOHANBFHOM KOMIETEHTHOCTH OYIyIEero meaarora U MHTETPUPOBATHCS B
ncuxonoro-negarornyeckue aucuuiuiveel [7]. T. I'. KoBanéBa oTmedaer, yTO BBICOKHI ypOBEHb
9KOJIOTUYECKOW OTBETCTBEHHOCTU KOPPEIMPYET C AKTUBHBIM yYaCTHEM CTYIEHTOB B IIPOECKTHOU U
BOJIOHTEPCKOM JIeATeNbHOCTH [7].

CocTosiHHE IKOJIOTMYECKOI 0TBETCTBEHHOCTH CTyAeHTOB B Kazaxcrane

B Kka3axcTaHCKOW TeAarorndecko Hayke TmpoOiieMa (HOPMHPOBAHHS IKOJIOTHUCCKON
OTBETCTBEHHOCTH ToONyuymna pa3Butue B pabotax C. M. JKakpimoBa, KOTOpBIM MOIYEPKUBAECT
HEO0OXOJIMMOCTh CHUCTEMHOM HWHTErpalu 3KOJIOTMYECKOr0 BOCHUTAHHUS B MPO(ECCHOHATbHYIO
MOATOTOBKY OYIyIIuX Meaaroros [8].

A. T. Hypranuesa BBIABISET, 4TO NPU OTCYTCTBUHU LEIOCTHOM METOAUYECKON CHUCTEMBI y
OOJIBIIMHCTBA CTYACHTOB MEAArOrMYecKuX KoJUIeI kel (hopMUpYyeTCs JMUIIb CPEIHHUM WM HU3KUN
YPOBEHBb DJKOJIOTHYECKON OTBETCTBEHHOCTH, YTO TPOSBIAETCS B (POPMATbHOM OTHOIICHUH K
9KOJIOTHUECKHUM Tpodiemam [9].

3. CeiinyMaHOB akIEHTUPYET BHHUMAHHE Ha JIMYHOCTHO-OPHUEHTHUPOBAHHBIX TEXHOJOTHUSX,
CIOCOOCTBYIOIIMX PAa3BUTHIO BHYTPEHHEH MOTHBAIIMH U IEHHOCTHBIX OPHEHTHUPOB CTyAeHTOB [10].
OcoObIli BKJIAJIT B U3YUYEHUE DKOJOTHYECKON KYJIbTYphl CTYJIEHTOB OpraHU3aIMil TEXHUYECKOTO U
npodeccuonansHoro odpasosanus BHecna ['. K. Jlnumberosa, paccmarpuBaromas (opMHUpOBaHUE
AKOJIOTUYECKOM OTBETCTBEHHOCTH KaK MHOTOYPOBHEBBIM U MEXKIMCIUIIMHAPHBIN mpouecc [11].

OcHOBHbIE TEHJAEHUUH W MNPodJeMHbIe ACNEKThl (OPMHPOBAHUS IKOJIOTHYECKOH
OTBETCTBEHHOCTH

AHanu3 TEOPETUYECKUX UCTOYHUKOB M SMIMUPUUYECKUX HCCIIEIOBAHUM MO3BOJISET BBIACIUTH
Pl YCTOMYMBBIX TEHACHUMH, XapaKTEPU3YIOIIUX COBPEMEHHOE COCTOSHHE HKOJIOTHYECKON
OTBETCTBEHHOCTH CTYJICHTOB IEIarorniaeckux Koyemkei Pecyonmku Kazaxcras.

Bo-miepBeix, B cuctemMe cpeaHero Npo(EecCHOHAIBHOTO O0pa30BaHMA HAOIOJACTCS
IIOCTETIEHHBIM POCT MHTEPECAa K 3KOJOTMYECKON MpoOjeMaTHKe. DTO BBIPAKAETCS B PacIIMPEHUN
MEPEYHS IKOJIOTMYECKUX MEPOIIPUATUMN, PealIU3alMU TPOCKTOB M BKIIOUYEHUHU SKOJOTUUECKUX TEM B
OTJEeNbHbIE JUCIUILINHBL. BMecTe ¢ TeM JaHHBIN TPOLIECC 3a4aCTy0 HOCUT SIIU30AMUECKUI XapaKTep
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M HE BCEr/Ja COMPOBOXKIACTCS METOJUYECKHM OO0ECIeueHHEM W IUArHOCTUKOW JOCTUTHYTHIX
pe3ybTaToB.

Bo-BTOpBHIX, 3HAUYUTENbHAS 4acTh uccae0BaHuM MOA4YEPKUBAET BaKHOCTh
MEXIUCUUIJIMHAPHOIO IOAXOAA M IPOEKTHOM JAESATENBbHOCTH KaK OCHOBHBIX  YCJIOBHM
(hOpMUPOBAaHUS YCTONYMBBIX KOJOTHYECKUX YCTAaHOBOK Y CTYACHTOB. OJHAKO B 00pa3oBaTeIbHON
MIPAKTUKE MEeJAarornyeckux KOJUICIKeW WHTerpanusl 3KOJOTMYEeCKUX 3ajad B MpodeccroHalIbHbIE
JTUCITUTUTMHBI OCYIIECTBIIICTCS HEPETYISPHO, UTO CHUXKAET d(D(PEKT OT MPOBOIUMBIX MEPOTIPUITUH.

K uncny kinroueBbIX MPOOIEMHBIX aCIIEKTOB OTHOCSTCS:

e parMeHTapHOCTL COAEPKAHMSA IKOJOTHMYECKOro O00pa3oBaHUsi, NPU KOTOPOH
9KOJIOTMYEeCcKas MpoOieMaTHKa paccCMaTpUBAETCS H30JUPOBAHHO OT MeIaroruuecKoi MoAroTOBKY;

* OTCYTCTBHE CHCTEMHOM IMATHOCTHKHU YPOBHEN SKOJOIMYECKOW OTBETCTBEHHOCTH, YTO
3aTpyAHSET OLICHKY TMHAMHUKHU Pa3BUTHSI TaHHOI'O Ka4eCTBa;

e HEIOCTATOYHASL CBS3b JKOJOITMYECKOH OTBETCTBEHHOCTH ¢ MpodeccuoHAIbHOU
HICHTHYHOCTbI0 Oyayliero meaarora, BCIEICTBHE YEro SKOJOTMYECKHE 3HAHUA HE
TPaHCPOPMUPYIOTCS B yCTOHYIHMBOE TIOBEICHUE.

VYkazaHHble MPOOJIEMBI MOJITBEPXKIAIOTCS pe3yJbTaTaMH Ka3aXCTaHCKUX HCCJIeIOBaHUi, B
KOTOPBIX OTMEYAaeTCs MpeodiaflaHle CPEeAHEr0o YPOBHS HKOJIOTHYECKON OTBETCTBEHHOCTH Y
CTYJIEHTOB M OrPAHMYEHHAS] TOTOBHOCTb K CAMOCTOSITEIBHON 3KOJIOTMYECKH OPHUEHTHUPOBAHHOMU
nestenbHocTH [8; 9; 11].

3aki0ouenue

COBpEMEHHOE COCTOSIHUE JKOJIOTHYECKOM OTBETCTBEHHOCTH CTYIEHTOB IIEAArOoru4ecKux
komemkeit Pecrybnuku Kaszaxcran orpakaeT o0liue TEHACHIMH MHUPOBOTO M PErHOHAIBHOTO
Pa3BUTHUSL DKOJIOTHYECKOTO oOpa3oBanHusa. C OJHON CTOpOHBI, B CTpaHE CO3[aHa HOPMATHUBHO-
MpaBOBasi U KOHIENTyalbHas 6a3a, OpUeHTUPOBAHHAS HA (OPMHUPOBAHUE IKOIOTUIECKON KYIbTYPHI
Momnon&xu. C Apyroi CTOPOHBI, B 00pa30BaTEbHON MPAKTHKE COXpaHSAeTCS (pparMEeHTapHOCTh U
HECHUCTEMHOCTb B peajn3alii 3KOJIOTMYECKOr0 BOCIIUTAHHUS.

Pesynbratel aHanmM3a TMOKa3bIBAIOT, YTO 0€3 WHTErpaly SKOJOTHYECKUX 3a1ad B
npodecCHOHANBHYIO TMOATOTOBKY OYAYIIMX IEJaroros, 0e3 BHEAPEHUS MEXAUCHUIUTMHAPHBIX U
MPAKTUKO-OPHCHTUPOBAHHBIX MOJIEJICH OOydYeHUS HEBO3MOXKHO 00€ceuuTh (OpMUPOBAHUE
YCTOWYMBON SKOJOTHYECKON MO3UIIUU CTYACHTOB. DTO OMpEeNsieT HEOOXOAUMOCTh AalbHEHIIINX
WCCIeIOBaHUM, HATIPABJICHHBIX HA Pa3pabOTKy KOMILUIEKCHBIX MEAarorudecKux MoJesei pa3BUTHS
9KOJIOTHYECKON OTBETCTBEHHOCTU B CUCTEME CPEIHETr0 Mpo(decCruoHanIbHOT0 00pa30BaHusl.
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BOJIAITIAK BACTAYBIII CBIHBIIT MYTAJTIMAEPIHIH MATEMATUKAJIBIK
3EPTTEY IC-OPEKETIHE JAAPJIBIT'BIH KAJIBIIITACTBIPY KOJIIAPBI

CEHMJIOBA 305 TYJIEYBAEBHA
KopkpIT ATa ateiHgarsl KpI3piopia yHUBEpCHUTETI
Mearoruka FeUTBIMIAPBIHBIH KaHTUAATHI,
KaybIMIACTHIPBUIFaH TIpodeccop

KOIKUHBAEBA FAMHU
IIMHO-24-1M TOOBIHBIH MaruCTPAHTHI
KopxkpiT ATa ateingarsl Kpi3plmopia yHUBEpCUTETI

Annomauun. Maxanaoa Oonawar 6acmayvlid CblHbIN MY2ATIMOEPIHIY MAMeMamuKaiblK
3epmmey ic-apeKkemine Oaapbl2blH KATbINMACMbIPYOblY MEOPUANbIK He2i30epi MeH NPAKmuKaiblk
Jrconoapul  Kapacmuipuliadvl. Mamemamukanvlk 0inimoi 3epmmeyuinik mypevloa meneepmyoin
nedazo2UKaIbIK Wapmmapuvl AUKbIHOALbIN, HCOAPYL OK) OPHLIHOARbL OKY YOepicinoe MUimoi Koi0aHy
JHCONOApbl YCLIHLLIAOLL. 3epmmey boraulax Myeanimoepoiy Kaciou KY3vlpemminicin apmmulpy2a
bazeimmanea.

Tipex co30ep: mamemamukaivlk 3epmmey iC-apeKemi, 3epmmeyuliiiK KY3blpemmiiix,
bacmayviul CblHbIN MY2ANIMI, KICIOU 0AAPIbIK, NEeOA20SUKANBIK TMEeXHOL02USLAD.

AnHomauus. B cmamve paccmampusaiomcs meopemuieckue 0CHOBbL U NPAKmMudeckue nymu
Gopmuposanus 2omosnocmu  OYOywuUx yuumenel HAYAIbHLIX KIACCO8 K MAmeMamuiecKol
uccredosamenvckol  desmenvHocmu.  Onpedensiomcs —neoazozuvecKue YCiosus  061A0eHUs
MAMEMAMUYECKUMU 3HAHUAMU C UCCAe008AMENbCKOU NO3UYUU U Npediazaromcs Nymu  ux
appexmueno2o npumenerus 8 yuebHom npoyecce 6 gyse. HMcciedosamnue HanpasieHo Ha nogvluleHue
npogheccuoHanrbHoOU KOMREMEeHMHOCMU OYOYUUX Nedazo2os.

Knrouegvle crnoea: Mamemamuyeckas UCc1e008amenbCeKas 0esimesibHOCmb,
UCCNe008AMENLCKASL  KOMNEMEHMHOCMb,  YUUmenlb HAYAIbHbIX — KIACCO8, NPOPEeCCUOHANbHASL
N0020MOBKA, NeOa202U4eCKUe MexXHON02UlU

Annotation. The article examines the theoretical foundations and practical ways of developing
future primary school teachers’ readiness for mathematical research activity. The pedagogical
conditions for mastering mathematical knowledge from a research perspective are identified, and
ways to effectively apply them in the higher education learning process are proposed. The study is
aimed at enhancing the professional competence of future teachers.

Key words: mathematical research activity, research competence, primary school teacher,
professional training, pedagogical technologies

Kazipri ©Oimim Oepy mapaaurmachl OKYIIBIHBIH TYJIFANBIK JaMyblHAa OaFbITTaJIFaH,
KY3bIPETTIIIKKE HEri3/IeireH OKbITYAbl Tajam ereni. byn Oacrayblil ChIHBII MyFalliMiHIH KociOu
JaspJIbIFbIHA JKaHa TajanTap Kosasl. MyFaiiMm Tek JalbIH O1TiMA1 XKETKI3YIIl peTiHAE €eMEC, COHBIMEH
Katap OKYIIBUIApABIH 3€pTTEYNIITiK KaOileTiH JaMbITyFa, OJIaplblH TaHBIMIBIK 1C-OpEKETiH
YIBIMIACTBIpYFa OaFbITTAIIFaH TYJIFA O0ITYBI KaJKeT.

Bounarak 6actayslii ChIHBIIT MyFaTiMIEPiHIH MaTeMaTHKAIIBIK 3€PTTEY 1C-OpeKeTiHe JalbIH/IBIK
Maceneci epekine Monre ue. Cebebi OacTayblll MEKTEN Ke3€HI — MaTeMaTHUKAJBIK OWJIayJbIH,
JIOTHKAJIBIK TMadbIMAAYAbIH KOHE 3epTTCYIIUIK JaFIblIap/blH 1prerachl KallaHATBIH YaKpbIT.
MaTtemaTHKaNbIK 3epTTey Ic-opeKkeTi — Oenriunl Oip MaTeMaTHUKAJbIK MOCENIEHI aHBIKTAy, IIEHIy
KOJIJIAPBIH 137ey, O0JDKaM Kacay, ToNIeNJIey KoHe KOPBITBIHIBI HIBIFApPY CUSKTHI MHTEICKTYaJIbIK
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yZAepicTepii KAMTUTBIH 9peKeT. ByJl mporeccTin HoTHxKeciHAe OoamaK MyFaaiMHIH Kociou oiinay
MOJICHHMETI KaybInTacaasl. bomamak 6acTaybIll CHIHBII MYFaIiMIEPiHIH MaTEMaTUKAIBIK 3E€PTTEY iC-
OpeKeTiHe aspIbIFbIH KAJIBIITACTBIPY JKaJIbI I1eJarOTUKAJIbBIK, IICUXO0JIOTHSJIBIK XKOHE 971iCHAMAIIBIK
TYFBIpJIapFa Herizzenenl. 3epTTey iC-opeKeTIHIH TEOPHUSIIBIK HEri3epl TyJiFara OarbITTaJiFaH, ic-
OPEKETTIK JKoHE KY3BIPETTUIIK TOCUIAEPMEH ca0aKTacThIKTa KapacThIPbLIabl.

Ic-opekeTTik TocLI MaTeMaTHUKAJIBIK OUTIMII JaliblH KYHiHAE KaObUIIAayJabl €MeC, OHBI
TaHBIMJIBIK OpEKeT OapbIChIHAA ©3[ITiHEeH Hrepyai Kesneimi. Ay Ky3bIpeTTUTiK Tocii Oojamak
MYFQTIMHIH KOociOM MIHAETTEpAl IMICITyre MaspibIFbIH KaMTaMachl3 €TeTIH OiaiM, OUTK JKoHE
JaFabpUIapAbIH O1pTYTac KYHeCiH KaJIbINTacThIpyFa OaFbITTaFaH.

Fruteimu 3epTTeyniep KepceTKeHIeH, 3epTTeyY 1C-0peKeTi Keneci KaCUueTTep Il TaMbITaIbl:

e TAHBIMJIBIK KbI3BIFYIIBUIBIKTHI apTTHIPY;

e IIBIFAPMAIIBUIBIK OMJIAYy 1Bl TAMBITY;

e TEOPUSUIBIK OUTIM/II TPAKTUKaMEH OalIaHBICTHIPY;

e pedrekcus xkacay AarAbUIaAPbIH KAJIBIITACTHIPY.

Bacraypln CBIHBIT MyFasliMi  YOIiH MaTEeMATHKAIBIK 3€PTTEY 1C-OpEKETIH MEHTepy —
OKYIIBLIAPJbIH JKaC EpEeKIIETIKTepiH ecKepe OTBIPHIN, KapamaibIM 3epTTey TalchblpMaaapbiH
KYpacThIpyFa MYMKIHJIIK Oepei.

bomamak  MyfamiMaepaiH  MaTeMaTUKANbIK  3€pTTE€y  IC-OpEeKeTiHEe  JaspibIFbIHBIH
KOMITOHEHTTEPI:

1. MoTuBalUUsIIBIK KOMIIOHEHT
3epTTey 1C-0peKeTiHE KBI3bIFYIIBUIBIK;

KOCIOM KaXXETTUTIKTI Ce31HY.

Ma3MyHIBIK KOMIIOHEHT

MaTeMaTHKAIBIK OLTIMHIH TEPEeHIIT;

3epTTEY SICTEePi Typasbl TCOPHUSUIIBIK OLITIM.
Ic-opekeTTik KOMITOHEHT

3epTTey TaNChIpMaJapblH OPBIH/AAY JIaF IbLIIAPHI;
ecenTepi 3epTTeyIIUTIK TYPFbIIa MIeHTy.
PednexcuBTiK KOMITIOHEHT

03 1C-OpeKeTIH Tanaay;

HOTHXKEH1 Oaranay.

o MaTteMaTHKaJIbIK 3epTTEy iC-OpeKeTiHe AaspiblK Oonamak OacTaybllll CHIHBII MYFaliMiHIH
Koc10M KaJIbIIITaCybIH/Ia MaHBI3/Ibl OPBIH ajajbl. 3ePTTEYIILIIK TOKIpUOere ue MyFajiM OKYy YAEpICiH
IIBIFAPMAIIBIIBIK  TYPFbIIa  YHBIMIACTBIPHIN, OKYLIBUIAPJIBIH MAaTEMAaTHUKAIBbIK CayaTThUIBIFbIH
apTThIpyFa OarbITTAaIFaH TUIMII OMICTEpAl KoJaaHa ajaabl. MaTeMaTHKAIBIK 3€PTTEY 1C-OpeKeTi
YKOFaphl OKY OPHBIHAAFEI OLTIM adylIbIapAblH TAaHBIMIBIK OCJICEHIUTITIH apTTHIPBIN KaHa KOWMAaid,
OJIapJIbIH Koci0M Oilylay MOJIEHUETIH KaJIbIITacThIpyFa MyMKIHIK Oepeni. by ic-opeker 6apricbiHAa
CTYACHTTEp MAaTeMaTHKAJIbIK YFBIMJAD MEH 3aHJbUIBIKTApAbl Tajjiay, CaJbICTBIPY, >KajlIbLIay,
JIOJIENIICY CUSIKTBI JIOTHKAJIBIK ONepalusaapabl MEHIepeii.

e CoHbIMEH KaTap 3epTTEYLIUIIK OaFbITTaFrbl TalChIpMajap CTYACHTTEPIiH MOHIe JereH
KbI3bIFYIIBUIBIFBIH apTTHIPBII, OKY MaTEPUAJIBIHBIH TEPEH 9p1 CaHaJIbl MEHIePLTy1HE bIKIAI eTeIl.

MareMaTHKaNIbIK 3€pTTeY iC-9peKeTIHE AASPIIBIKTHI KAJIBIITACTHIPY KOJIAAPhI

bonamrak OGacrtayslll CBHIHBII MYFIIMACPIH 3EPTTEYMILIIK 1C-OpEKETKE Jmaspiay Keneci
OaFpITTap apKbUIBI KY3€re aChIPbLIa IbL:

1. 3eprreyre OarpITTaIFaH OKBITY omicTepiH KOJITaHy
[IpobnemanslK OKBITY, 3BPUCTHKAIBIK CYpakTap, jko0anay »KoHE KeWcC ojicTepi CTyIEHTTEpHAiH
©3/IIT1HEH 13/IeHy KaOlJeTiH JaMbITaIbl.

2. MareMaTHKaJIbIK TalChIpMajap/bl 3epTTEYIUTIK CUMATKA Cail YIUBIMIACTBIPY

e AIIIBIK TUMTET1 €CenTep;

o OipHeIe meIIiM KO0JIbl Oap TarceipManap;

e OMipMEH OaiJIaHBICThI MPAKTUKAJIBIK €CETTEP.

0O 0 AO O WO O MO O
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3. AKNapaTThIK-KOMMYHUKALUSIIBIK TEXHOJIOTUSIIAP/IbI naiinanany
WuaTepakTuBTi aTgopmanap, MaTeMAaTHKAIBIK CUMYJISIHSIIAD JKOHE UQPIBIK pecypeTap 3epTTey
KYMBICBIH YHBIMIACTBIPY1a THIM/II Kypas O0JIbIT TaObuIaIbl.

4. FeubiMu-3epTTey YKYMBICTApPbIH Kyuen Typae KYprizy
CryneHTTeplliH KypCTBIK, AWIUIOMIBIK J>KOHE FBUIBIMH KOOaNapbl 3epTTEYIILUTIK MOJCHUETTI
KaJIBIITaCThIPA/IBI.

[IenarorukansIk mapTrrap

3epTTey ic-opeKeTiHe MaspiIBIKTHl THIMJII KaJbITACTBHIPY KeJeci MeaarorukaiblK IapTrapra
OailIaHBICTHI:

e 3ePTTEYTE BIHTATAHABIPATHIH O11iM O€py OpTaChIH KYPY;

e TEOPHUSUIBIK O1J1IM MEH NMPAKTUKAIBIK 1C-OpEKETTiH 03apa OaiIaHBICBIH KAMTaMachI3 €Ty,

e pediekcusiFa OarpITTAIFaH TAlIChIPMAaIapabl XKYHEIl Typ/ie KOJIAaHy.

3epTTey TanchlpMaiapbl TOMEH/IET] TalanTapra cail YiHbIMAaCcThIPbUIA b

e 3€PTTEY MAKCATHIHBIH alKbIH OOTYBI;

e MOCEJICHI OipHeIe TICIIMEH MIeNTy MYMKIHIIT1;

e AJIBIHFAH HOTHKEHI Tayiay KOHE KOPBITBIHIBUIAY MYMKIHJIIT;

e pediieKcHs Kyprizyre jkarnai jxacay.

3eprTey ic-opeKeTiHe MaspiblK JCHTEeHIH aHBIKTAy YIIiH KEIICHAl JUAarHOCTHUKA JKYPTi3ijaemi.
JIMarHOCTHKAJIBIK KYpallJiap peTiHAe cayaTHaMaiap, TeCT TalChlpMasapbl, MPAKTUKAIBIK )KYMBICTap
YKOHE ©31H-031 Oarayiay 91icTepi KOJIAaHbLUIAIbI.

JlmarHocTrika HOTHXKeNepi OoJamiaKk MyFamiMAEpIiH 3epTTEYHIUNK KaOUIeTTepiHiH aamy
JTUHAMHUKACHIH aHBIKTAayFa )KOHE OKY YAEPICIH Ty3eTyre MYMKIHIIK Oepei.

KopeITbiHIbIIANM Kente, Oonamak 0acTayslll CHIHBIT MYFaTIMAECPIHIH MaTEMaTHKAIIBIK 3€PTTEY
1C-OpeKeTiHe NaspIbIFbl — OJApPIbIH KOCIOM KY3BIPETTLNINH apTTHIPYIbIH HEri3ri mapThl OOJBII
TaOBUTA Bl 3ePTTEYIIUTIKKE OaFBITTAIFAH OKBITY 9ICTepl MEH MEeNaroruKajblK MIapTTapabl THIMI
KOJIJIaHy CTYJEHTTEeP/iH IIbIFapMaIIbLIBIK JIEYETiH JaMBITyFa MYMKIHIIIK Oepei xoHe Ooamakra
OacTayblIlll CHIHBINTA MAaTEMAaTHKAHBI THIMIII OKBITYABI KaMTamMachl3 erefi. JKyprizireH TeopusuIbIK
Tangay Oomnamak OacTayblll CHIHBIII MYFaNTIMIEPIHIH MaTeMaTHKANbIK 3€pTTEy iC-dpEKEeTiHE
JAsIpIBIFBIH  KAJIBINITACTHIPYABIH TIEJarOTUKANBIK QJIEYETi JKOFapbl €KeHIH KepceTedi. 3epTreyre
OarpITTaTFaH OKBITY TEXHOJOTHSJIAPBIH OKYHenmi eHrizy Oonamiak MyFaliMIaeplaiH KociOu
KY3BIPETTIITIH apTTHIPHIN, 0acTaybIll MEKTENTe MAaTEMaTHKAHBI OKBITYIBIH CAllachblH KaMTaMachl3
eTel.
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MCUXOJOTO-TEJATOTHYECKOE COITPOBOXKJIEHUE OBIIEHUS TETEN
JIOIKOJBbHOI'O BO3PACTA C OOII B YCJIOBUSAX HHKJIKO3UBHOM AJIANITAITAM

YEPEITAHOBA AJIEBTUHA EB'TEHBEBHA
Kokmerayckuit yausepcuret nmenu 1. Yannxanosa
Kokmeray, Kazaxcran

Annomauusa. B Hacmoswell cmamve paccmampusaiomcs 0cobeHHocmu oowenus oemell
O0OWKONBbHO20 B803pACma ¢ 0coobiMu obpazosamenvhbimu nompedonocmamu (OOIl) 6 ycnosusix
UHKTIFO3UBHOU 00pA308amenbHOl cpedbl. AKmyanrbHOCMb UCCIe008aHUSL 00)CL08IEeHA POCTNOM YUCIA
oemeti ¢ OOII, sxarouaemvix 8 00UWKOIbHBLE YUPEHCOEHUs 00Uie20 MUNA, a MaKice HeoOX0OUMOCMbIO
UX YCNeuHol aoanmayuy yepe3 pazeumue KOMMYHUKAMUBHbIX HA8blKos. Packpvieaiomes 0CHO8Hble
MPYOHOCMU, BO3HUKAIOWUEe 6 aA0AnmMAyUOHHbIL Nepuood (Cmpax, mpeeoICHOCMb, U30NAYUS,
azpeccus), u aMAIUUPYIOMCS 603DACMHbBIE U MUNOLOSUYECKUe O0CODeHHOCMU, GIusAwue Ha
xapakmep  kommynuxayuu.  QOcoboe  GHUMAHUEe — YOensemcs — NCUXON020-Nedac02UdecKoMy
CONPOBOANCOEHUID. ONUCAHBL 3P eKmugHble Memodvl NOO0epICKU 00w eHUs, 0003HAYeHd poilb
cneyuanucmos (nedazoea, 1020nedd, NCUXoi02a U movlomopa), a makice npeocmasienvl NO0X00bl K
Gopmuposanuio monepanmuoli cpeovi 8 demckom Koarekmuge. Cmamus npeonazaem npakmuyecKue
peKomeHoayuu Nno OpeaHu3ayuu KOMNJIEKCHOU NOO0EPI’CKU, HANPABGIEHHOU HA 2aPMOHUYHOE
gKII0UeHUe peDenKa 8 UHKIIO3UBHOE CO0DUeCmEo.

Knrwoueevie cnosa: oemu c ocodvimu 006pazosamenbHuIMU NOMPEOHOCMAMU, OOUKOIbHBIU
8o3pacm, UHKIIO3UBHOE 00pazoeaHue, aoanmayus, KOMMYHUKAMUGHOe pa3sumue, NCUX01020-
neodazo2uieckoe ConposoicoeHue.

BBenenue

«YenoBek 1o IpUpoze CBOEH — CYILIECTBO OOIIECTBEHHOEY, TUCAI €1I€ B IIPOLUIbIX BEKaX /10
Hamie 3pbl caM ApPHUCTOTelNb, MOApa3yMeBas, YTO OOIIEHHE 3TO OCHOBA JKM3HMU B 0OIIECTBe, a
CHOCOOHOCTh K peUd W B3aUMOJACWCTBHUIO JIEaeT 4elloBeKa dejoBekoM. [loutu nBa ThICSUeneTus
ciuycrs, B XX Beke, M.M. baxtuH nponoipKuil 3Ty JIMHUIO, YTBEPKIasl, YTO «BCE MOIJIMHHOE U
3HAUMTENIFHOE POXKAAeTCs B Iuanorey». B ero mpeacraBieHusx oOmieHHe — 3TO HE MPOCTO Gopma
nepenadyn HHGoOpMaIm, a CIoco0 CTAHOBICHUS JTUUYHOCTH.

B XXI Beke, momgo0Hble ¢mnocodckue M3peUeHHs CTAHOBITCS OCOOEHHO aKTyaJbHBIMU.
[legaroru u poauTeny Bce yYalle CTATKUBAIOTCS ¢ MPOOIEMOM BKIIIOUEHUS JE€Tel B HOBYIO Ui HUX
COLIMAJIbHYIO CpeAy U 00yueHUs] UX KOMMYHUKAIMU C OKpyKaromumu. OJTHako 0COOEHHO OCTPO 3Ta
npobieMa MposBISIETCS] Y JeTel, UCIBITHIBAIONIMX TPYIHOCTH HE TOJBKO C ajanTanuei, HO U ¢
obmieHueM B 1ienoM. PonuTenu nereit ¢ 0ocoObIMu 00pa3oBaTeIbHBIMH NMOTPEOHOCTAMU (B TaHHOU
CTaTb€ peuYb HJET, NMPEKIE BCEro, O JAETAX C HECIOXKHBIMU AMATHO3aMU — JIETKOM CTENEHBIO
orcrasioct, 3I1P unu nBUraTeIbHBIMU HAPYIICHUSIMU 0€3 BBIPAXKEHHBIX KOTHUTHUBHBIX JIE(PHUITUTOB,
KOTOpbIE MOTYT 00ydaTbCs B IpyMNIax COBMECTHO C JAETbMHU 0e3 OCOOCHHOCTEH pa3BUTHS, NpU
COOTBETCTBYIOILIEH MOAJNEPKKE M aJanTallli) BCE Yallle KEPTBYET BO3MOXKHOCTBIO COLMAJIM3ALINH,
OT1acasiCh 3a SMOILIMOHAJILHOE COCTOsIHIE peOEHKa, a TAKXKe HCIIBIThIBAas BHYTPEHHEIO HEYBEPEHHOCTb,
HEJIOBKOCTh U CTPax Mepe]l peakiment o01ecTBa BEIOUparoT JomManinee ooydeHue. OqHako yCrenrHas
aJlanTalys HampsMYI0 3aBUCUT OT CIIOCOOHOCTH K OOIIEHUIO, TOCKOJIBKY UMEHHO KOMMYHHKAIIHS
SIBJIIETCS OCHOBHBIM CPEJCTBOM BKJIIOUYEHHS B COBMECTHYIO JESITEIbHOCTh, YCTAHOBIICHUS NIEPBBIX
KOHTAKTOB W OCBOEHHS COIIMAIBbHBIX HOpPM. be3 copmupoBaHHBIX KOMMYHHKATHBHBIX HABBIKOB
0001 peOEHOK OKa3bIBAETCS M30JUPOBAHHBIM B TPYIINIE CBOMX CBEPCTHHUKOB, YTO 3HAYUTEIHHO
TOPMO3UT MPOLECC aJanTaluud U conpanu3zauuu. Ho, 4Tto nenarb, eciau pebeHok OouTcs Wiu
MOMPOCTY HE YMEET pa3roBapuBarh?
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Haubonpimue TpynHOCTH B KOMMYHUKaIMK Habmroatores y aeteid ¢ 3I1P, nerkoit yMmcTBeHHOM
OTCTaJIOCTHIO, PEUEBbIMH, IBUraT€IbHBIMU U CEHCOPHBIMU HapylieHusiMH. [lonoOHbIe 0cOOeHHOCTH
MEIIaT peOeHKy MPaBUIBHO (OPMUPOBATH CBOM MBICIH, MOHUMATh JIPYTMX U Yy4acTBOBAaTb B
COBMECTHOMU JIEITEIHLHOCTH.

[TosToMy mcuxonoro-nenarornyeckas MOAJAepXKKa HEOOXOOuMa JJisl YCIEIIHOM aJanTaluu.
[IpaBwiibHbIE CHELMATUCTBHI MOMOTAOT Pa3BUBAaTh HABBIKKM OOLIEHUS, CO3JAIOT KOMGOPTHYIO IS
pebeHKa cpeny, CHMKAIOT BO3MOXHYIO TPEBOXKHOCTb, KaK y J€Ted, TaK M Y HUX POAUTENEN H
neaaroroB. be3 momoOHON moMomM pedeHOK, MOATOTOBICHHBIM K HHKIIIO3UH, MOXET BCE PaBHO
OCTaThCsl U30JIMPOBAHHBIM.

AKTyanbHOCTh HCCIIEIOBAHUS TICUXOJIOTO-TIEIarOrHYeCKOT0 COMPOBOXKIACHHS OOIIEHUS AeTeil
noukonsHoro Bo3pacta ¢ OOII B ycnoBHsAX MHKIIIO3MBHOM ajanTanuy 0O0yCIIOBICHA YCTOMYUBBIM
POCTOM YHCIICHHOCTH JJaHHOHM KaTeropum nereid B PecnyOmuke Kazaxcran: ecinm B 2023 B rony ux
HacuuTbiBasioch mnopsaka 203 000, to xk 2024 romy xommuectBo mnpeBbicuiio 230 000 [bropo
HanuoHaabHOM ctatuctuka PK, 2024]. 1o TpeOyeT cucTeMHOM OpraHu3alyy CreIuaIn3upOBAHHON
IICUXOJIOTO-IIEJarOrMYeCKOM  MOJJEP/KKY, HAIpPaBICHHOM Ha PpPAa3sBUTHE KOMMYHHKATHBHOU
KOMITETEHTHOCTH KaK KJII0YeBOTO (DaKTOpa yCIEIIHOW COIMaN3alliH.

CoBpemeHHbIE HAOMIONEHUS W SMIIMPUYECKUE JaHHBIE IOATBEPXKIAIOT: IMpPH OTCYTCTBUU
L[eJICHANIPABICHHOTO pa3BUTHs oOmeHus BiiIoueHue pedenka ¢ OOIl B MHKIIO3MBHYIO Cpemy
ocrtaercst (hOpMabHBIM, YTO BEAET K BTOPUYHOMN M30JISAINU U 3aTPyAHEHHOMY TPOLIECCy aJlalTaluu
[Madlen Goppelt-Kunkel, Anna-Lena Stroh & Barbara Héanel-Faulhaber, 2025; Maria Gladh, Eva
Siljehag, Mara Westling Allodi, Samuel L. Odom, 2022].

Hacrositas crates mpecienyer Lieib aHaln3a 0COOCHHOCTEH OOIIeHHs eTeil TOMIKOILHOTO
Bo3pacta ¢ OOII B mporiecce MHKITIO3UBHOM aIanTaii 1 000CHOBAHHUS TICUXOJIOTO-TIEarOr Y€ CKUX
ycnoBuit 3(pPeKTUBHOTO COMPOBOXKIICHHUS ITOTO MpoIIecca.

Jlis nocTrKeHusl OCTABJIEHHOM 1I€JIM B CTaTb€ pacCMaTpUBAIOTCS CIIEAYIOLIUE HApaBICHUS
aHaNM3a: aKIEeHT CJeNaH Ha BBISIBICHUU BO3PACTHBIX M TUIMOJOTHYECKUX OCOOEHHOCTEH AeTeil ¢
OOII, oka3pIBarOIKX BIMSHUE HA (POPMUPOBAHNE U TPOSBICHNE KOMMYHHKATHBHOTO TIOBEICHUS B
YCJIOBHSIX UHKIIIO3UH. [lanee paccMarprBarOTCsl TATMYHbBIE 3aTPYAHEHUS], BO3HUKAIOIINE B IpoLecce
OOIICHUS B aIaNTAIIMOHHBIA NIEPUO, BKIIOYasi SMOIIMOHAIBHBIC W TIOBEACHYECKUE PEAKIIUHU JCTEH.
Oco0oe  BHHUMaHUE  yAENSETCS  COBPEMEHHBIM  METOAaM  IICHXOJIOrO-TIeIaroruueckoro
COIMPOBOXK/ICHUS, HAlpaBiICHHBIM Ha MOAAECPKKY U PAa3BUTHUE OOIICHUSA: OT UIPOBBIX TEXHHUK M
MapHBIX 33/1aHUH J10 aJbTEPHATUBHBIX CPEICTB KOMMYHUKaMu (Harpumep, cucremsl PECS). Taxxke
B HCCJIEIOBaHMM O0O3HA4Y€Ha pOJb PA3IMYHBIX CIIELMAJIUCTOB — II€Jarora, Joromnena, ThlOTOpa,
Icuxojiora — B Ipouecce corpoBoxaeHuss pedenka ¢ OOIIL. 3aBepriaromuM KOMIIOHEHTOM
BBICTYIIa€T AaHaJU3 CTpaTerud paboThl € TPYNIOH CBEPCTHUKOB C LEAbl0 (OPMUPOBAHUS
TOJIEPAHTHOW M MPUHUMAIOLIEH 00pa30BaTeIbHOM CpeIbl.

OcHoBHasl YacTh

OnHUM M3 KITHOUEBBIX (DAKTOPOB, ONMPEAEISAIONIMX XapaKTep M HalpaBICHHOCTh MCHXOJIOTO-
MIEJarOrM4E€CKOr0 COMPOBOKICHUS, SIBISIIOTCS BO3PACTHBIE W WHJHWBHUIYaJlbHO-THUIIOJOTHYECKUE
0COOEHHOCTH JIeTel ¢ 0coOBIMU 00pa30BaTeIbHBIMU NOTPeOHOCTAMU. B naHHOil cTarbe, HaMu OyayT
pPacCcMOTPEHBL, IPEXKE BCETrO, IETH JAOLIKOJIBHOIO BO3PACTa C 3a/I€PKKOM IICUXUYECKOTO Pa3BUTHS,
JIETKOW YMCTBEHHOM OTCTAJIOCTBIO, @ TAKXKE JIBUraTeJbHBIMU HapylICHUSIMU (BKItouas (HopMbl
JETCKOro 1epe0palibHOro Mapainya) HIpu OTCYTCTBUHM TSKEIBIX CEHCOPHBIX MIIM BBIPAYKEHHBIX
MEHTAJIBHBIX PACCTPOMCTB.

JlomKoMbHBIA BO3paCT — 3TO BaKHEWIIUA MEpHOJ] Uil CTAHOBJICHUS PEYH, SMOLMH U
IIEPBUYHBIX KOMMYHUKATUBHBIX yMeHuil. OqHako y nereit ¢ OOII 3Tu BaxHbIE IPOLIECCHI POTEKAIOT
C OTKJIOHEHUSIMU. J[eTbMU JIEMOHCTPUPYETCSI MEHEEe MHUIIMATUBHOE U MPOAYKTUBHOE OOIIIEHUE, OHU
c1a00 BOCHPHUHUMAIOT 3MOIMOHAJIBHBIE CHUTHAJIBl M HCHBITHIBAIOT TPYIHOCTH B MOCTPOCHUU
KOHTaKTa, 0COOEHHO, B YCIIOBUAX HOBOM conraiibHOM cpefbl [ Viceng Torrens & Cristina Ruiz, 2021].
Hepenxo y HuX HaOmomaeTcsi OrpaHUYEHHBIM MM TOJHOCTHIO HEC(OPMUPOBAHHBIN CIOBapHBIN
3arac, TpyAHOCTH B MOHUMaHUU OOpAallleHHOW peuH, CHIKEHHAsl MO3HaBaTeIbHAsl aKTUBHOCTD WIIH,
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HAao0OpOT, upe3MepHas UMIYJIbCUBHOCTh. Bce 3To, 3aTpyqHSET YCTaHOBIEHHUIO COLMATHHOTO
KOHTaKTa peOeHKa B HOBOU Cpejie, M 3a4acTyl0 BOBCE JIMIIAET PeOCHKA BO3MOYKHOCTH TTOTHOIIEHHOTO
B3aMMOJIEUCTBUS CO CBEPCTHUKAMMU.

st ynoOcTBa AanpHEHIIero aHaau3a, HaMu ObUIM BbIACNCHBI dTanbl agantanun aerei ¢ OOII B

Yeronuusein

AJtanTHpOoBaHHBINA
TaIl

AKTHBHBIA

[Tepexoupiil aran
(Havasio

- BKJIIOYEHHS)
[laccuBHBIH

ran NacCHBHOTO
Havainnbii HMPHBLIKAHHA

JTanm TPEeBOr'H H
CWIBHOT'O cTpecca

HOBOM conmanbHOM cpene (puc.l).
Pucynok 1. KiitoueBsie sTansl agantainuu

[TepBsIii aTan agantanuu — HadanbHbIA. [Ipy BXOXKI€HUN B HOBYIO Cpey TOBeIeHE peOeHKa
4aCTO COIMPOBOXKIAETCS CHJIBHBIM CTPECCOM U OMOIIMOHAIBHOM HecTaOmiIbHOCThIO. [laHuka,
HEJOBEpHE, 3aMHUpPaHUe, arpecCcusi, CTpax, anarus Wik, HA00OPOT, TUIIEPAKTUBHOCTh — THITUYHBIC
nposiBiieHust 3Toro nepuoaa. Pedenok ¢ OOIT MOXET CTpEeMUTHCS K U3OJIAIMH, N30erarb KOHTaKTOB
KaK CO CBEPCTHHUKAMHM, TaK MU CO B3POCIBIMU, YXOAWUTb B YEIUHEHHBIE MECTa, MPOSBISThH
MOBBIIICHHYIO YYBCTBUTEIHLHOCTD K 3BYKaM U CMEHE OOCTaHOBKH.

Jns memarora Ba)KHO TMOHMMATh 3HAYMMOCTH CBOEM poiu Ha 3ToM dTtane. OH JOMKEH
MOCTETNIEHHO BBOJWUTH PEXHM UM HOBBIE IpaBuia, oOecneunBas peOCHKY MpeacKazyeMoCTh U
HMOIMOHAIbHYIO 0€30MacCHOCTh. MSTKOE BKIIOUEHHUE B PACIOPSIOK JHS, CO3JaHUE CIOKOMHON
Cpelbl, a TaKXkKe MOAJIep)KKa OJIM3KOro B3pOCIOro (ThIOTOpPA UM POAMTENS) CYIIECTBEHHO CHHKAIOT
TPEBOKHOCTh PEOEHKA.

Uccnenosanune C.C. MaptbeiHOBO# moka3aino, uto 80% nereit ¢ OOIT u 20% neteit ¢ HOpMoit
COBEPILIEHHO HE OBUIM TOTOBBI K MOCTYIJICHHIO B JOIIKOJNBHYIO opranmzanuio. ¥ gereir ¢ OOII
0COOEHHO SIPKO MPOSIBISLIACH HU3KAs MPUCTIOCOOISIEMOCTh M OTCYTCTBHE KOHTAKTA C OKPYKAIOIIUMHU.
B omnuume OT HHUX, HOPMAaTUBHO pa3BUBAIOLIMECS JCTH JIEMOHCTPUpPOBAIU 00Jiee JETKYIO
aJanTalyio: OHM OBbUTM CaMOCTOSITENIbHBI, TPOSIBISUIA MHTEpEC K HWIrpaM U I03HaBaTEIbHOMN
JeSITEIBHOCTH, CIIAJIH JIydIle U ObICTpee MPUBBIKATU K HOBBIM ycnosusiMm [C.C. MapTteiHoBa, 2021]

Bropoii stan aganTanuu — naccuBHbI. PeGeHOK Ha 3TOM 3Tare mo-mpekHeMy HaXOAUTCS B
CTOPOHE OT CBEPCTHHKOB, HO MPUCMATPUBAETCS K CBOEMY OKpYKeHHUIO M cpeae. OH HauyWHaeT
oOpallaTh BHUMaHUE Ha Melarora ¥ HaXOAUTHCS PSAIOM C HUM BCE Yallle M Yallle, BOCIPUHUMAS ero
KaK UCTOUYHUK Oe30rmacHoCcTU. HecMOTpst Ha CHUKEHUE OCTPOTHI CTPECCOBBIX PEAKIUH, TPEBOXKHOCTh
Y BHYTPEHHEE HaIPsHKEHHE BCe elle coxpaHstoTcs. Ha nanHoM stane agantainus peOeHOK BHICTYIIAET
B POJIM MTACCUBHOTO HAOIIONATENS: OH MAaJIOMHUIIMATUBEH, HE CTPEMUTCS K B3aUMOJICHCTBUIO, HO yKe
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He n3beraet ero MoHOCTHI0. ONMacHOCTH 3TOH (ha3bl 3aKIIFOYAETCS B TOM, YTO IIPH OTCYTCTBHH 4y TKON
TOJIZICPYKKHA CO CTOPOHBI B3POCIHBIX M TPYINIBI CBEPCTHUKOB, PEOCHOK MOXKET «3acCTPATH» Ha ITOM
yYpOBHE aJIalTalliu, HE TIEPEX0/i K AKTUBHOMY BKIIFOUCHHIO B KOJIJICKTHB.

Crnenyronuii 3Tan ajgantaiii — aKTHBHBINA 3Tan. Ha manHoMm sTane peOeHOK HadMHAeT Oosee
YBEPEHO YyBCTBOBATh ce0s B Tpymie. Y HEro INOBBIINIACTCS YPOBEHb AKTUBHOCTU: OH TBITAETCS
MPOSIBUTh MHUIMATHBY, OTKJIMKAETCS HAa MPOCHObI B3POCIBIX, MOXET BKJIIOUYATHCS B UIPhl WU
HAONIOaTh 32 HUMH CO CTOPOHBI, WHOTJA MBITATCS BCTYNaTh B KOHTAKT CO CBEPCTHHKAMH.
[loBenenue pebeHka CTaHOBUTCS 0o0Jiee OCMBICICHHBIM: PeOEHOK JIydille BOCIIPUHUMAET MpaBuUIIa,
pacmopsiIoK, OTKIMKAETCS Ha Peub Meaarora, BKIIOUAETCs B YK€ 3HAKOMbIE (DOPMBI AESTEIIEHOCTH.
Ho tem He MeHee, Takasi aKTUBHOCTB BCE €Il HEYCTOWYMBA — BO3MOKHBI «OTKAThD) K MTACCUBHOMY
COCTOSHMIO IIPU IEPEYTOMIICHMM, SMOLMOHAJIBHOW IIEperpy3Ke WM CMEHe ycCioBHH. VIMeHHO
MO3TOMY Ha 3TOM JTale BaXHO COXPAHATh YCTOWYHBOCTh U MPEACKa3yeMOCTh Cpeibl, MPOJOKATh
MOJICPXKKY, B TOM YHCIIE SMOIIMOHATBHYIO 1 KOMMYHUKaTHBHYI0. CO CTOPOHBI IeAarora u ThIoTopa,
pebeHky mpemararoTcss Oe3zomacHble (GOpPMBI  B3aWMOICHCTBUS, HE (QOpcHUpys KOHTAKTHI,
IIPEIOCTaBIISISI BO3MOXKHOCTh peOEHKY HauaTh 00ILEHUE TI0 COOCTBEHHOMY >KEJIaHUIO.

Hakonern, 4eTBepThlid 3Talml — YCTOMYUBBIA — XapaKTEPU3YETCS] OTHOCHUTEIbLHOM
cTabwiu3anueil SMOIMOHAIBHOTO COCTOSHUST peOeHKa ¢ TIOCTENEHHBIM BKJIIOYCHHEM B
oOpa3oBareibHBIA W COIMANBHBIM mporecc. Ha sTom sranme peOEHOK HaYMHAET MPOSBIATH
WHUIMATUBY B OOINEHWH, YYacCTBYeT B COBMECTHBIX WIpax M 3aHATHUAX JIET4e pearupyer Ha
W3MEHEHHUsl B pacmlopsiike U B3aumopeiicTBuu. IloBenenue craHoBUTCA Oojiee TMpencKa3zyeMbIM,
YPOBEHb TPEBOKHOCTH M CTpecca CHUKACTCS, MOSIBISICTCS JOBEpUE K B3POCIBIM U HHTEpEC K
CBEepCTHUKaM. Y peOeHka (OpMUPYIOTCS dIIEMEHTapHbIe TPEACTABICHUS O MpaBUiax
B3aMMOJICHCTBHSI B TPYIIE, BO3PACTACT YCTOMYUBOCTh K CEHCOPHBIM Pa3IpPaKUTEISIM, TAKHM Kak
IIyM, JBHXKEHUS, IJIOTHOCTh KOHTAakTOB. OJHAKO Ba)XHO TOMHHUThH, YTO Ja)K€ IPH BHEIIHE
Onaromnony4Hoi aganranuu, pederok ¢ OOII Bce eme MOXKET HYKIaThCs B MOMICPKKE: CTAOMITLHOM
CTPYKTYpE [IHS, BU3yallbHBIX OMOpPaX, MSATKOM KOHTPOJIE CO CTOPOHBI MEAarora, SMOIMOHAIBHOM
MoAKpeIuieHnd. [IpexIeBpeMEHHOE CHSATHE COINPOBOXKICHUS MOXET IPUBECTH K OTKary B
MpeIbIIYIIHE CTAIHH.

Takum o6pazom, anmanrtanus aereir ¢ OOIl B ycClOBHSIX MHKIIO3UHM TPEICTABISIET COOOi
MOATAIHBIN MPOIECC, COMPOBOXKAAIOIIUNCI CMEHOH (hOpM TOBEICHUS U SMOIIMOHATBHOMN MOIIEPKKH
CO CTOPOHBI T€NaroroB, CIELUATMCTOB M poaUTENed. be3 AOoKHOro COmpoBOXKACHUS AaxKe
HE3HAYUTEIbHBIE TPYIHOCTH MOTYT TMepepacTd B YycToWuuBbie (opmbl u3onsmuu. [lodTomy
MMOHMMAaHWE  OJTAlHOCTH  QJANTallHOHHOTO  TIEpHOJa ©  CBOCBPEMECHHOE  IPHMCHCHHE
MOJACPKUBAIOLINX CTPATETHI SBISIOTCS OCHOBOM YCIIEIIHOTO BKITFOUEHUS peOCHKA B KOJIJICKTHB.

Janee B ctarbe HaMU OyIyT paCCMOTPEHBI METOIbI, TO3BOJISTIONITHE (D (PEKTUBHO MOIEP)KUBATH

MeTojpl moIepKKU 00IIEeHHS

|

PECS MHrpa Monemmpopanne Ilapupie  Busyansubie CoBMecTHEIE
paboTHI T0JICKa3KH PUTYAIIBI

pa3BuTHE OOLICHUS U B3aMMOJICHCTBUS Ha pa3HbIX dTanax ajantanuu (puc.2).
Pucynok 2. Metoas! noaaepxku oomenus aeteit ¢ OOII B ananTalimoHHbIN nepuo

PECS (Picture Exchange Communication System), B mepeBome — cucTeMa oOMeHa
n300pakeHUSIMU JIJTs1 KOMMYHUKaIuK. JlaHHas cucrema 6bu1a pazpaborana oxono 40 et Hazan Jlopu
@®poct u DHnu bonau cnenuanbHO IS eTel ¢ paccTpoilcTBaMM ayTHCTHYECKOTO CHEKTpa WU
JIpyTMMHU HapyleHusMu koMMyHHUKanuu. C tex nop PECS akTuBHO ucnomns3yercs BO BCEM MUPE, B
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toM uncae aus pereit ¢ OOIL, 3I1P, JILII, peueBbIMu HapyIIEHUSIMU U YMCTBEHHOM OTCTAJOCTBIO,
0COOEHHO eciH y peOeHKa II0X0 pa3BUTa YCTHASI peub WM OHA BOBCE OTCYTCTBYET.

Meton mnpencraBiseT coOOH anbTepHATHBHYI0 KOMMYHHKAIMIO, TpPU KOTOpOl pebeHok
UCIIOJIB3YyeT KapTHHKH, YTOOBI BBIPA3UTh CBOM JKEIAHUSA, MBICIH, IOTPEOHOCTH WM 3MOLMH. B
OCHOBE METOJHMKH JICXKUT 0OMEH — pPEeOCHOK JaeT B3POCIOMY KapTOUKy C M300pa)KeHHEM, YTOOBI
IIOJIyYUTh HYKHBIN IIPEAMET WU PEAKLUIO.

O¢pdexruBnocts PECS monrtBepieHa psaoM Hay4YHBIX HCCIEIOBaHUN, B TOM YHUCIE C
yJacTHEM JeTel ¢ pa3auyHbiMH (GopMaMH OTrpaHHueHHid B pa3Butun. OOHO U3 Hambosee
MIOKa3aTeNIbHBIX — uccienoBanue, mnposeneHHoe Yapnon-Kpuctu B 2002 romgy, B KOTOpOM
orieHUBaIach 3(H(PEeKTUBHOCTH MPUMEHEHHs HaszbiBaemoro merona y neteii ¢ PAC. B xome paboTsr
MCCIIeIOBaTe M HAOMIONAIN 3a MPOLIECCOM YCBOGHUS IIECTH (a3 CUCTEMBI, a TAaKKe 3a BIMSHHUEM
METOIMKHA Ha Pa3BUTHE pEUYH, COLMAJbHBIX HABBIKOB U CHIKEHHE IPOOJIEMHOIO IMOBEICHMS.
Pesynbrarel mokaszaid, 4To JI€TH, 0OyyaBIIMECs MO METOIMKE, ObICTpee HaYMHAIM HCIIOJIb30BaTh
n300pakeHusl Ui OOLIEHMs, Y HUX BO3pAacTajo KOJIMYECTBO CIIOHTAHHBIX OOPALICHMH, a TaKke
O0TMEYaJIOCh yIy4IllleHne B 001acTu BepOaabHOU peun. J[OmoMHUTENhHO (PUKCUPOBATIOCH CHIKEHUE
4acTOTBl TNPOSIBJICHHUS  HEXKEIATEeIbHOTO IOBEIEHUS, YTO CBHUICTEIBCTBYET O  BBICOKOM
5QPEKTUBHOCTH MeTOJa KaK CpeACTBa albTePHATHBHOM KOMMYHHMKAIMM W SMOIIMOHAIBHON
perymsiiuu [Charlop-Christy et al., 2002].

Crnenyroluii METOJ MOAJEPKKH, PAaCCMOTPEHHBIH HaMu — urpa. Mrpa sBiseTcs BeayluM
BUJIOM JI€SITEIbHOCTH JIOIIKOJbHUKA, Yepe3 KOTOphI (POPMUPYIOTCS OCHOBHBIE MCHUXHUYECKHE
(byHKIIUM, HOPMBI B3aUMOACHUCTBUS U pedeBas akTUBHOCTh. Kak mucan JI.C. BrIroTCKMiA, IMEHHO B
urpe peOCHOK «CTAaHOBUTCS BBIIIE caMoro ceds», omepekas CBO€ pa3BUTHE M OcBauBas Oonee
cnoxubie hopmel moBeneHus. CormacHo A.B. 3amopoxiry, urpa — 310 ocodast popma AeSITeITLHOCTH,
B KOTOPOW COLIMAJbHBIE OTHOLIEHUS NETEH PEalM3ylOTCs M OCBAaMBAIOTCS B HENOCPEICTBEHHOM
OTIBITE.

Hns pgereit ¢ OOIl urpa oco0eHHO 3Ha4MMa, TaKk Kak IIOMOTaeT IpeojojieBaTh CTpax
B3aMMOJICHCTBHUS, CTUMYIIHPYET PEUEBYIO HHUIIMATUBY U Pa3BHBAET IMOIIMOHAIEHO-BOJIEBYIO Cepy.
B ycnoBusx amanTallMOHHOIO MEPHOAA CHIKETHO-POJIEBBIE M WIPOBBIE B3aMMOIEHCTBUS IOJ
PYKOBOZCTBOM II€/larora MM ThIOTOpPA CTAHOBSATCS MSTKUM CIIOCOOOM BKJIIOUEHHSI B COLIMAJIBHOE
nojie. Yepe3 urpy peOCHOK YyUUTCS JKAATh, JOTOBAapUBaTbCs, NPOCHUTH, BBIPAXKaTh YyBCTBA U
CJIEIOBATh MpaBUiIaM — TO €CTh Pa3BUBAET KIIOUYEBbIE KOMMYHHUKATUBHbIE HABBIKH, HEOOXOAMMBbIE
JUISl YCHEIIHOM colMaIn3aryim.

[IpoBenenHoe B ABCTpajiuM HCCIIEIOBaHHUE, HAINPABICHHOE Ha OLEHKY 3((EKTUBHOCTU
BHEJPEHUsI UTPOBOM Tepanuu, NOKa3aja0 3HaYMMbIE TOJI0XKHUTEIbHBIE pPe3yabTaThl. B nccienoBanuu
Y4acTBOBaJM JETU C BBIPAKCHHBIMH HApYyIICHUSMU pa3BUTHUS (B TOM YHCIE C YMCTBEHHOM
OTCTAJIOCTHIO, AyTU3MOM U 33JI€P>KKOM NMCUXUYECKOro pa3sutusi). Ha npotsokennn 7 mMecsueB AeTu
y4JacTBOBaJdM B mporpamme Learn to Play, opueHTHpoBaHHON Ha pa3BUTHE CHOCOOHOCTH K
CaMOCTOSITEJIbHOW CIOJKETHO-POJIEBOM HWIpbl B oOpasoBarenbHyto cpeny gereid ¢ OOII, uto
CIOCOOCTBYET YIYUIIEHUI0 MX KOMMYHUKAaTUBHBIX PEYEBBIX, COLMAIBHBIX U y4€OHBIX HAaBBIKOB.
[Iporpamma moka3ana MoTEeHIMAN Kak 3((EKTUBHBIH HMHCTPYMEHT IICHXOJIOr0-Ie1arorn4eckoi
nonnepxku [Chloe Wadley & Karen Stagnitti, 2024].

Crnenyromuii Meton — MoaenupoBaHue. MopenupoBaHue NOpeAcTaBiseT co0oil onuH u3
3¢ ()EKTUBHBIX METOMIOB TICUXOJIOTO-TIearorndeckor noanaepxkku aerei ¢ OOII, HanpaBieHHBIA Ha
¢dbopMHpOBaHHE KOMMYHUKAaTHBHBIX M COIHMAIBHBIX HABBIKOB Yepe3 JIEMOHCTpAIUI0 00pas3IoB
nosefieHMs. B niponiecce 3Toro MeToza B3pociblil MM 00yUEHHbII CBEPCTHUK HAIIJHO MOKA3bIBAET
pebeHKy npreMieMble CIIOCOObI B3aUMOJICHCTBHS, KOTOPBIE BOCIIPOM3BOJISATCS B €CTECTBEHHBIX WIIN
CIEIUAJIBHO OPraHM30BAaHHBIX CUTyalusAX. MeToJ NO3BOJSAET CHU3UTh YPOBEHb TPEBOXKHOCTHU
peOeHka, CTPYKTypUpOBaTb TIOBEACHWE M  OOECHEYUTh IPEACKAa3yeMOCTh  COLMAIBHBIX
B3aumMozeiicteuil. [loMumMo 3TOro, MoJeNIMpPOBaHUE CHOCOOCTBYET —YIY4YLIEHHIO HaBbIKa
JUAJIOTMYECKOM pedd, MHUIUATUBHOCTH, NOHMMAHHIO COLUAIbHBIX HOPM M IPUHATUIO POJIEBBIX
(GyHKLMI B rpyMIie CBEpCTHUKOB.

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 NNEJAATOT'MYECKHUE HAYKHU
2024 - 5.99 PEDAGOGICAL SCIENCES

[Tapubie paboTh Kak MeTON OAEPKKU oO1ieHus y aereit ¢ OOII HanpaBieHbI HAa pa3BUTHE Y
HUX KOMMYHHKATHBHBIX HaBBIKOB U€pe3 B3aUMOJECHCTBHE B MajoOd COIMAIbHON Gopme — nuaje.
JlaHHBIN METO/ MOMOTaeT peOCHKY B OCBOCHHUH COIMANBHBIX pojieil, popMHUpOBAaHUHM HHUIIUATHBBI U
yMeHul BecTu nuanor. Pabora B mapax ocobenno s dexrusna mis nereid ¢ 3[1P, PAC u pedeBbiMu
HapyLEHUSIMU, TIOCKOJIBKY co37aeT Oosiee 6e301acHOe MPOCTPAHCTBO 110 CPABHEHUIO C IPYMIIOBON
NeSTENbHOCTBIO W MO3BOJISIET JIer4Ye YCTaHABJIMBAaTh SMOLMOHAJbHBbIE CBA3U. [lapHbie paboThI
BBICTYNAlIOT B BHJe MoArotoBku pedenka ¢ OOIl k MONHOIEHHOMY yYacTHIO B KOJUIEKTHMBHOMN
NeSITEbHOCTH.

BusyanbHble MOACKA3KH SBISIFOTCS BAKHBIM DJIEMEHTOM TOJIEPKKH OOIICHHS 1 OPUEHTAIIUN B
npoctpancTBe s Aetedt ¢ OOIl. OHm BKIIOYAIOT B ceOs M300pakKeHHs, MUKTOTPAMMBI, YKECTHI,
pacrucanusi U CXEMbl, KOTOpbIE IOMOTAl0T BOCHUTAHHUKY JIydllle MOHUMATh MPOUCXOIAIIEE,
CTPYKTYPHPOBaTh JEATEILHOCTh U MPEACKa3biBaTh cOOBITUS. Oco0eHHO (P (HEKTHBHBI BU3yAIbHBIC
OMOpBI JJIsI JETEeH ¢ HapyHIeHUSIMU pedH, Wik ee OoTcyTcTBUeM, PAC u HHTEIIEKTyalbHBIMU
TPYIHOCTSIMH, TaK KaK Y HUX 4acTo npeoliaiaeT BU3yaJbHbIA KaHal BOCIPUATHS HHPOPMAIIIH.

[IpumeneHnne TOAOOHBIX TIOACKA30K CHIDKAET YPOBEHb TPEBOXKHOCTH, IIOBBIIIAET
CaMOCTOSITENILHOCTh U CHOCOOCTBYeT  (DOPMHUpPOBAHHMIO  YCTOWYHMBBIX TOBEACHUECKHX U
KOMMYHUKATHBHBIX MoJIeiei. OTBIT OKa3bIBALT, YTO MPU HATMIHH BU3YAIbHBIX MOICKA30K PEOCHKY
ropasio Jierye OpUeHTUPOBATHCS B HOBOU cpejie, BKIIIOUATHCS B PEKUM JIHS, BHITOIHATH HHCTPYKIIUU
W OCBauMBaTh HOBBIC TpaBuia. BusyalbHble CXeMBbl M KapTOUYKHM MOTYT BBICTYNaTh KaK YacTb
aJbTepHATUBHON KOMMYHMKaIuu (Hampumep, B pamkax PECS) wnm kak BcromorareiabHBINA
HMHCTPYMEHT B 00yUEHUU U COLUAIIU3AIINH.

CoBMecTHBIE pPHUTYyallbl TMPEACTABIAIOT CO00Il MOBTOpSIOUIMECs, MpeackazyeMbie (HopMbl
B3aUMOJAEHCTBUSI, MPOUCXOAIINE MEXTYy PEOEHKOM M B3POCIBIM HIHM MEXKIY AETbMHU, KOTOpPbIE
MMEIOT SMOLIMOHAIBHO HACBIIIIEHHBIN, yCTONYMBBIN XapakTep. B kontekcte pabots ¢ netbmu ¢ OOII,
TaKUe PUTYaIbl BBIMOJHSIOT BAXKHYIO PETYISITOPHYI0O U KOMMYHHKATUBHYIO (yHKIHIO. OHH
MOMOTAIOT JACTAM C TPYAHOCTSMHU B aJaNTallid, PEYU U COIUATBHOM B3aMMOACHCTBUU YyBCTBOBATH
ce0s B Oe30macHOCTH, (POPMHUPOBATH OKUIAHUS M TIPEICKA3yeMOCTh OKpYysKatoiero mupa. [Ipumepst
MOJ0OHBIX PUTYaJIOB — MPUBETCTBHE 110 YTpaM, IPOIIaHKue, pUTyalIbl Iepexoaa (HarpuMep, MeceHka
nepesl IO3HAaBATENbHON JESATEIbHOCThIO), COBMECTHBIE JBUKEHHMS WIM KOPOTKHE WIPOBbHIE
B3aumozeiicTBus. [IoBTOpsieMOCTh U SMOIIMOHAIbHAS OKPAIICHHOCTh 3TUX JI€UCTBUN CIIOCOOCTBYIOT
YCTAHOBJICHUIO KOHTAKTa, Pa3BUTUI0 MHUIIMATUBHOCTH U AMOLIMOHAIBHOTO OTKJIMKA, OCOOEHHO Yy
nereit ¢ PAC u 3IIP.

PaccMoTpeHHble HaMHM METOABI, MNPEACTABISAIOT Cc000H >(PPEeKTHUBHBIE HHCTPYMEHTHI
MCUXoJoro-neaaroruueckol nmonaepxkku aereit ¢ OOIl B mpouecce uX aganTaudd U pa3BUTUSA
KOMMYHHKATHBHBIX HaBBIKOB. KaKIplii M3 METONOB, ONMUpPasCh HA OCOOCHHOCTH BOCIPUATHS H
B3aUMOJCHCTBUS  peOeHKa, CHOCOOCTBYEeT  CHIDKEHHIO  TPEBOXKHOCTH,  (DOPMHPOBAHHUIO
MHUIMATUBHOCTHU U BKJIFOYEHHOCTHU B COLMANIBbHYIO cpey. KoMIuiekcHOe MprMeHeHHe U MHTETpaluu
neteit ¢ OOII B MHKIIIO3UBHYIO CpeLy.

Peanuzanusi BBIICONMMCAHHBIX HAaMU METOJIOB OOIIEHHS HEBO3MOXKHa 0e3 ydacTus
KBTM()UIIMPOBAHHBIX CIEHUATMCTOB, HTPAIOIIMX KIIOYEBYIO POJIb B COMPOBOXKICHUU peOEHKA C
OOII B nmomkonbHOU cpene. MIMEHHO menaror, ThIOTOp, NCHUXOJIOr W JIOTOIEN CTAHOBSTCS TEMHU
KItoueBbIMU purypamu i pederka ¢ OOII, koTopbie He TOJIBKO 00€CIeYMBAIOT €T0 AAAITAIHIO, HO
U CO3JAI0T YCIOBHS JJIA €ro MOJHOLEHHOTO BKIIIOYEHHsS] B Mpolecc OOLIEHHS M COBMECTHOMN
nesiTenbHOCTH. Jlanee, Mbl paccMOTpuM Oosiee MOAPOOHO BKIAA KAXKIOTO U3 HHUX B MOIJEPKKY U
pa3BUTHE KOMMYHUKATUBHBIX HaBBIKOB y aetei ¢ OOIL.

[Tengaror sBnsieTCs OMHON M3 BAXHEWINUX U KIOYEBBIX (UTYp 00pa3oBaTeIbHOTrO IMpolecca.
NmMenHO ¢ Hero y pebeHKa MPOMCXOAUT 3HAKOMCTBO CO CBEPCTHHUKAMH U cpenoid. OH opraHusyeT
pa3BHBAIOIIYIO  Cpely, OOecreuumBaeT COONIOACHHE  PEKUMHBIX  MOMEHTOB,  BHEIpSET
MHAMBUAYAIU3UPOBAaHHBIE ITOIX0/IbI B 0OyueHHUe 1 B3aumosericteue. [lenaror exxeHeBHO HAOMOAaET
3a JMHAMUKOM TOBEIEHUS peOeHKa, afanTHpyeT 3aJaHus, UCIOJb3YeT BHU3yaJbHBIE M PEUCBBIC
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MOJICKa3KH, WHUIMUPYET KOMMYHUKATHUBHBIC CHUTYyallMM, a TaKXke, MOMHUMO CIHELHUAJIUCTOB, C
POIUTESIMUA BOCTIUTAHHUKOB.

B conpoBoxkaennn pebenka ¢ OOIl B oOpa3oBarenbHON cpeie, OCOOCHHO B YCIOBHSX
MHKJIIO3UBHOTO U KOPPEKIIMOHHOTO 00pa30BaHUsA, BEIYIIYIO pOJb UrpaeT ThioTop. OH BBICTYIAET
MOCPETHUKOM MEXAy pPEOCHKOM H OKpYXKAIoUlel Cpeoid, Mmomoras CHHXATh TPEBOXKHOCTb,
IpeojgoieBarh Oapbepbl B KOMMYHHKAIlMM W TOHHUMAaTh CTPYKTYpy IOBCEJHEBHOM >XU3HU B
JIOIIKOJIbHOW opraHu3anuu. DyHKIMM ThIOTOpa BKJIIOYAIOT B C€0sl MOMOIIbL B OpPUEHTALIUHU B
MPOCTPAHCTBE M PEKUME JIHS, COMPOBOXKIEHHUE TMPHU Mepexogax MexaAy BHAAMH AESTeIbHOCTH,
pa3bsiCHEHHE 3aJJaHHiA B JOCTYTHOH (popme, a Takke SMOIMOHATBHYIO H TIOBEJICHUECKYIO ITOIIEPIKKY.
BaxxHo momuepkHyTh, YTO THIOTOp AEHCTBYeT HE BMECTO peOeHKa, a pAJIOM C HHUM, COIEHCTBYS
Pa3BUTHUIO CAMOCTOSTEIBHOCTH U MHUIIMATUBHOCTH.

B nannblii MoMeHT BpeMeHHM KaszaxcTaH HCIBITHIBACT 3HAUYUTEIBHBIN ACHUIAT KaJApOB B
00JIacTH HMHKIIFO3UBHOTO COIMPOBOXKIICHUSI, OCOOCHHO OCTPO OIIYIIAeTCS HEXBAaTKa THIOTOPOB.
HexkoTopbiM ponuTensiM MpUXOAUTHCSA 3aMEHSTh POJIb THIOTOPA U JIMYHO COMPOBOXK/AATH peOEeHKa BECh
JICHb.

[Tegaror-nicuxomor B compoBoxaeHuH nereid ¢ OOIl BwIMONHIET (QYHKIIUH, CBSA3aHHBIC C
AQHAJIM30M HMOIMOHAIILHOTO COCTOSIHHSI peOeHKa, OINpeNeNiCHHeM WHIWBHUIYaTbHBIX TPUYUH
TPYIHOCTEH B aJlanTalliil U COIMAIM3AlNH, a TaKKe MPO(QUIAKTUKON BTOPUYHBIX HapylieHui. Ero
NeATeNIbHOCTh HamnpaBjieHa Ha (OPMUPOBAHME YCTOMUMBOCTU K CTPECCY, Pa3BUTHE HABBIKOB
CaMOpEerylsllii, TMPeoJoJIieHHe TPEBOKHOCTU U KOMMYHHMKATHBHON 3amMkHyTOocTd. [lcuxomor
pa3pabaTeiBaeT TMCUXOKOPPEKIIMOHHBIE TPOTPAMMBI, MPOBOIUT HWHAMBHIYAIbHBIE W TPYIIOBHIC
3aHSTHS, KOHCYIBTUPYET MEeIaroroB M poAUTENel M0 BOMPOCaM JETCKOM AMOLMOHAIBHO-BOJIEBOM
cdepsl. Kpome TOro, crienuaincT yd9acTByeT B CO3MaHMHM KOM(OPTHOH 00pa30BaTeIbHON Cpebl,
CIIOCOOCTBYIOIIEH pa3BUTHIO TUYHOCTHOTO U COLIMATIBLHOTO MOTEHIMANa peOeHKa.

Jloromen cocpenoToYeH HAa KOPPEKIIMH PEUEBBIX HAPYIIICHUH, KOTOPBIE HEPEIKO COMTPOBOKIAIOT
OOII. Ero pa6ora BKIII0YaeT MEPBUYHYIO JIOTOMEANYECKYIO0 TUArHOCTUKY, BBISBICHHE CHECIH(PUKU
pedeBbIX HapylieHu ((HhoHETUKO-POHEMATUUECKUX, JEKCUKO-TPAMMAaTHYECKHUX, MPOCOIUYECKUX U
Ip.), @ TAKXKe CHCTEeMaTHYECKYIO peaan3aluio HHINBUAYATbHBIX U MOATPYIIOBBIX KOPPEKIIHOHHBIX
3arsiTHid. Jloronen ciocodcTBYeT (hOPMHUPOBAHKIO U PACIIUPECHHUIO AKTHBHOTO U ITACCUBHOTO CIIOBApSI,
Pa3BUTHIO TPAMMATHUYECKOTO CTPOSI PEUH, CBSI3HOTO BBICKA3bIBAHUS, a TAKXKE YITYUIICHUIO PEYeBOTO
IBIXaHUS U aPTHKYISAIUU. Pe3ynpTarsl Joroneanyeckoil paboTsl HAMPSIMYIO BIUSIOT HA YCIIEITHOCTh
oOy4YeHMs ¥ COIMaTU3allii, TaK KaK MO3BOJSIOT pebeHKy Oosee 3(pPeKTUBHO B3aUMOACICTBOBATh C
OKPYXaIOITUMH, y4aCTBOBATh B UTPaX, yueOHON U OBITOBOM KOMMYHHUKAIIUH.

Bompoc conpoBoxaenus neteit ¢ OOII He orpaHnunBaeTCs TOJIBKO paboTa ¢ caMuM peOEeHKOM
U crnenuanuctamMu. BakHOW 4YacThiO afanTallMOHHOTO MPOIecca SIBISETCS COIMalibHAs Cpena, B
KOTOpYIO0 OH BKiItouaercsi. ONHON M3 KJIIOYEBBIX COCTABISIOIIMX ATOW CpeAbl BBHICTYNMAET TpyIa
CBEPCTHUKOB, C KOTOPOW PEOCHOK B3aMMOCHCTBYET B MTOBCEIHEBHON 00pa30BaTEIIbHON CHUTYaAIIUH.
Hackonbko peOGeHOK ycnenrHo U OBICTPO BKIFOYUTCS] B COBMECTHYIO JACSITEILHOCTD B CPE/IC, 3aBUCHUT
OT YPOBHSI IPUHSATHUS, IOHUMAHUS U OTKPBITOCTU CO CTOPOHBI OAHOTPYIITHUKOB.

dopMHUpOBaHUE TOJEPAHTHOTO OTHOIICHHUS M OMIIATHM B JETCKOM KOJUICKTHBE TpeOyeT
CHUCTEMHOH W IIEJICHAIIPABICHHONW Pa0OThl. ITO HE TOJIBKO OOBSICHEHUE PA3IMYUA U 0COOCHHOCTEH,
HO U CO3[laHUE MPAKTUK, B KOTOPHIX BCE JETH YYBCTBYIOT C€Osl HYKHBIMU M 3HaYMMbIMU. Takue
(opMBbI BKJIIOYAIOT IMapHble W TPYIIOBBIE WIPbI, COBMECTHBIE MPOEKThI, OOCYKIEHUE IMOLUH,
JJIEMEHTHl CTOPUTEINIMHTA M CO3JaHUE OOMIer0 CHMBOJIMYECKOTO TMPOCTPAHCTBA (PUTYaIbI,
TpaAMLIMK, CUMBOJIBI Tpymmel). FIMEHHO uepe3 ydacTHe B COBMECTHOHM JAESTENBbHOCTU y JAETel
(hOopMUPYIOTCS yBOXKEHHUE K IPYTUM, TOTOBHOCTh TOAICPKUBATH U MPUHUMATH OTIUYHS KaK HOPMY.

3a/iadya B3pOCIOro — HE MPOCTO KOHTPOJIUPOBATh MOBEJAEHUE JAeTel, a (JOpMUPOBATh Y HUX
YCTaHOBKY Ha MIPUHSITHE, KOPPEKTHO PEarupoBarh Ha CI0KHOCTH U 00yUYaTh CTPATETUSIMH BKITFOUCHUS
ceepctHukoB ¢ OOII. Tlomnepkka NETCKOH HWHHUIIMATHBBI, MOJCIUPOBAHHE IMO3UTUBHBIX (HOpM
oOmIeHus1, 00CYKICHNE CUTyaIluii HETOHNMAHHUS — Ba)KHBIE COCTABJISIONINE dTON paboThl. TonmbKo
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MIPU KOMIUIEKCHOM IOXO0JI€ BO3MOXKHO CO3/IaHHE MO-HACTOALIEMY MHKIKO3UBHOM, ICUXOJOTUYECKHU
0€3011acHOM rpyMIIbL.

OmHUM U3 UHTEPECHBIX MOAX0N0B (POPMUPOBAHUS TOJIEPAHTHOM CPEbI B IETCKOM KOJIJIEKTUBE
MOXXHO MpeacTaBuTh «Kpyr apyseit». DToT noaxos 6epet cBoe Hadano B CeBepHOH AMEpPHKE, OJTHAKO
HauOOJbIlIee PACIIPOCTPAHCHHUE U MPAKTUYECKYIO PEaM3alHI0 MONYYrI B CUCTEME WHKIIIO3UBHOTO
oOpa3oBanus BenukoOpuranuu. [lepBoHadaibHO MeTO] ObLIT OPUEHTUPOBAH MPEUMYILIECTBEHHO Ha
nongepxkky nere ¢ PAC, Tak kKak MMEHHO OHHM 4YacTO HCHBITHIBAIOT CEPbE3HbIE TPYIHOCTH B
YCTaHOBJIEHUM W TOIAEPKaHUM COLMAIBHBIX CBs3ed. BMecTe ¢ Tem, mpakTuka MoOKa3aja ero
addexktuBHOCT, W ans apyrux kareropuit gereir ¢ OOIIl, 0coOEHHO C 3MOIMOHATLHBIMU,
MMOBEJEHYECKUMHU 1 KOMMYHUKAaTUBHBIMU TPYIHOCTSIMH.

CyTh 2TOW METONMKH 3aKI04aeTcsi B TOM, 4TO BOKpyr pebenka ¢ OOII, obnamaromero
TPYIHOCTSIMHU B OOILIEHUH, U30JIMPOBAHHOTO, (popMHpyeTcs AOOPOBOIbHAS TPYIINa CBEPCTHUKOB U3
5-8 yenoBeK, KOTOPbIE HAa PETYISPHON OCHOBE MMOMOTAIOT €My BKIIIOUUTHCS B KOJIJICKTUB, Pa3BUBAThH
HAaBbIKU OOIIEHHS U YYBCTBOBATh CE€0s1 MPUHSATHIM.

Crnenyer y4uThIBaTH, YTO 3Ta METOAMKA MpUMeHMMa K crapmum rpynmam JIOY. Jletu
MJIQJIIIEro BO3pacTa elle He OO0NaAaroT JOCTAaTOUYHBIM YPOBHEM COIMAIBHOM OCO3HAHHOCTH U
MIPOU3BOJIBHOCTH MOBEJICHHUS, HEOOXOAUMBIX /I YCTOMUMBOTO y4acTUs B MOAOOHON MHUITUATHUBE.

Cuctema HactaBHudecTBa cBepcTHUKOB (Peer Buddy System) mpencraBnsier co0oii HaydyHO
00OCHOBaHHBIM MOAXOJ, HAMPABICHHBIM HAa MOANEPXKKY couuanbHoi amantarmu nereit ¢ OOII B
MHKITI03UBHOU cpezie. CyTh MeToa 3aKioyaeTcs B 3akperieHnu 3a pedenkom ¢ OOII ogHoro umu
HECKOJIbKMX CBEPCTHUKOB- HACTABHHUKOB, KOTOpPHIE JTOOPOBOJBHO OKAa3bIBAIOT €My IOMOIIb B
OCBOCHHMH 00paz0oBaTeNbHON Cpelbl, BKIIOYCHUH B WUTPBI, COOIIONEHUS PEKHMMa M YCTAaHOBICHUU
COLIMAJIbHBIX KOHTAKTOB. Takoi (opmar B3auMOIEHCTBUS MO3BOJSET CO3/1aTh Uil peOeHka Oosee
Oe3omacHoe M TpeIcKazyeMoe MPOCTPAHCTBO, TJIE€ OH MOXET YYHTbCS uepe3 HaOIroleHue u
COBMECTHBIE JeicTBusA. Hapsimy ¢ 3TuUM, y HAacTaBHUKOB pPa3BUBAIOTCS HABBIKM OSMIIATUH,
OTBETCTBEHHOCTH H TOJIEPAHTHOCTU. DPPEKTUBHOCTh CUCTEMBI IOATBEPKACHA PSAIOM 3apyOeKHBIX
UCCJIEIOBaHUM, B TOM YHUCJIE€ B JIOIIKOJBHBIX OpraHU3alUsAX, II€ €€ HCIOJb30BaHHE IPUBEIO K
YAYUYLIEHUI0O KOMMYHUKAaTUBHBIX HAaBBIKOB, YBEJIWYEHHUIO 4YHUCJIAa WHUIUATUBHBIX KOHTAaKTOB U
CHIDKEHHUIO TpeBoxHoCTH y AeTeit ¢ OOIL. Meron 0coOeHHO MOIXOAUT A CTAPUIMX TPYII AETCKUX
CaZoB, TA€ ACTH YXXE€ MOTYT BBIIOJHAT 3JIEMEHTApHbIE COIMAJbHBIE POJIM M Y4YacTBOBAaTh B
OpPraHM30BAaHHBIX (POpPMax B3aUMOICIHCTBHUSI.

O} PeKTUBHOCTD yUacTHs CBEPCTHUKOB B MPOLIECCE MHKIIFO3UBHOM a/lanTallui OATBEPKICHA
pAIOM SMIIUPUYECKHX HcciuenoBanuid. Tak B pabore Xrombsa Yymxaormy-MMpaka u  Aiinepu
CrirbipT™May OBLIO MOATBEPKIEHO, YTO B YCIOBUSAX UHKIFO3UBHOTO JOIIKOIBHOTO 00pa30BaHus I€TH
C HOPMOTHUITMYHBIM Pa3BUTHEM CITOCOOHBI OKa3bIBATh MOAIEPKKY cBepcTHUKaM ¢ OOII, B vacTHOCTH
— ¢ cunapomoMm Jlayna. B xome HaOmromeHuil 3a CBOOOJHONM HWIPOBOM JESATENBHOCTHIO B
WMHKJIFO3UBHBIX TPYIIAX ObLIO YCTAHOBJICHO, YTO MO3UTHUBHBIE (DOPMBI COITMATLHOTO B3aUMOJICHCTBHS
MeX/1y IeTbMU MpeodiIaiaai HaJl HeTaTUBHBIMU. THIIMYHO Pa3BUBAIOIIMECS ASTH TOMOTAIHU JIETSIM C
OOII u nmpuHMMAaNu UX B COBMECTHBIE UTPbl, OCOOEHHO €CJIM BOCIPUHUMAIIA MX KaK CIOCOOHBIX
ydacTBOBarh HapaBHe. OJIHAKO B Cllydasix, KOTJa OHU CUUTAIH CBEPCTHUKA C OCOOCHHOCTSIMU
«HECTIOCOOHBIM» HJIN «HEYMEJbIM», — Yallle UCKIIUaIl €ro u3 AesTeNbHOCTH. Takum oOpa3oM,
aBTOPBI NOJYEPKUBAIOT, UTO oMOIIb AeTIM ¢ OOII co cTOpOHBI CBEPCTHUKOB BO3MOKHA, HO OHA BO
MHOI'OM 3aBHCHT OT YPOBHS IIPUHSTHS, TOTOBHOCTH K B3aUMOJICUCTBUIO U ITPEICTABICHHUN O «HOPME»
y camux aereit [Hiilya Culhaoglu-imrak&Ayperi Sigirtmag 2011].

Opranuzanus ycnemHon agantanuu nereid ¢ OOIl B MHKIIIO3MBHOM JOUIKOJBHOM cpene
TpeOyeT CUCTEeMHOM IMeAarornyeckod MOAJACPKKH, HANpPaBICHHOW HA pa3BUTUE OOILIECHUS MEXKIY
neteMu. [IpakTHueckuil ONBIT TMOKAa3bIBA€T, 4YTO CO3JAaHME YCIOBUM JUIsl CIHOHTaHHOIO,
He(hopMaIbHOTO B3aUMOACHCTBHS 0COOCHHO 3(h()EKTUBHO B MpoIlecce CBOOOTHON UTPHI, TE JACTH C
OOIl mnomyyatoT OoJbplle BO3MOXHOCTEW [JIsi MPOSBICHUS WHUIMATUBBI U BKJIIOUYEHHOCTH B
koJutekTuB. [lemarory BakHO (pOpMHpOBATH B TPYMIE MOJIOKHUTEIBHBIA MHUKPOKIMMAT, B KOTOPOM
JOMUHUPYIOT TPUHATHE, T00POKETaTeIbHOCTh U B3aUMOIIOMOIIb. DTO CIOCOOCTBYET Pa3BUTHIO Y
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JeTel YBEpEeHHOCTH B ce0e, CHIDKAeT YPOBEHb TPEBOXKHOCTH M CTHUMYIUPYET TOTOBHOCTH K
KOHTaKTaM.

[MomuMo co3naHus TOAAEPKUBAIONICH WHKIIO3UBHON CpEIbl, BaXKHEHIIMM KOMIIOHEHTOM
yenemmHo# amanTtanuu pedenka ¢ OOIl ocraroTcsi mapTHEPCKUE OTHOIICHUS MEXKIY TEeIaroroM u
pomutensmMu. Y 00EUMX CTOPOH €IMHAs Ieb — COACHCTBOBAaTh BCECTOPOHHEMY DPAa3BUTHUIO U
Onarononyuuto pedenka. OIHAKO JOCTHXKEHHS AITOM 1LIEM BO3MOXHO TOJIBKO IPU OTKPBITOM,
YBOXUTEIHLHOM M KOHCTPYKTHBHOM amainore. [lemaror, o6mamas npodeccuoHaIbHBIMU 3HAHUSIMU B
oOmactu pa3BuUTUs, OOy4YeHMS W COLMAJIBHOW aJanTaliu, [OJKEH HE TOJBKO JIEJTMKaTHO
WH(OPMHUPOBATH POUTENEH O TOTPEOHOCTIX U BO3MOXKHOCTSIX UX peOeHKa, HO ¥ IOMOYb BBICTPOUTH
PEANUCTUYHYIO TPACKTOPHIO €T0 Pa3BUTHS.

Ha mpaktuke 4yacTo BCTpEUalOTCs CUTyallid, KOTZa H3-3a HEJIOoCTaTKa WHGOPMAIUU WIH
BHYTPEHHETO HAIPsHDKEHUS POJIUTENH JENaloT BbIOOP, HE COOTBETCTBYIOLIUI MHTepecaM peOeHKa:
HampuMep, OTAAIT €r0 B MacCOBOE YUPEXKICHUE MPH HATUYUU BBIPAKEHHBIX TPYAHOCTEH, WIIH,
HaIIPOTHB, BBHIOMPAIOT M3OJSIIUIO M JOMaliHee oOydeHue sl peOeHKa, CIIOCOOHOro K YCIHENTHOM
COlMaNM3allii TPHU aJeKBATHOW TOMIEpKKe. VIMEHHO Menaror, Kak CBSI3YIOIIEE 3BEHO MEXKIY
o0pa3oBareIbHON CUCTEMOM M CeMbel, JOIKEH KOPPEKTHO apryMEHTHPOBAHHO U C YBaXECHHEM K
9yBCTBAM pOJUTENICH OOBSICHUTH, KAaKUE YCIIOBHSI SIBISIOTCS HawOoJiee OIaronpusTHBIMU IS
pebeHKa, onupasch Ha €ro peaibHble MOTPEOHOCTH, a HE HAa CTPaXH WU OXKUAAHUS B3pOCTBIX. B
[IEHTPe BHUMAHUS JOJDKHA OCTABAThCS HE TOJNBKO TEKyIas CHUTyalus, HO ¥ JOJTOCPOYHAs
nepcreKkTuBa — Oyayiee peOeHka B OOIECTBE.

3akinioueHue

Mpl 5)kHMBEM B MUPE, OCHOBAaHHOM Ha COLIMYME U TIOCTOSTHHOM B3aMOACHCTBUY MEKIY JTIOAbMH.
st pebenka ¢ OOII conmanbHOE B3aMMOACHCTBHE CTAHOBUTCS HE MIPOCTO YCIIOBHEM aJlaliTallid, HO
KITFOYEBBIM PECYPCOM €TI0 JIMYHOCTHOTO M COIMANBHOTO Pa3BUTHSI B MHKIIIO3UBHOI cpene. imeHHO
gyepe3 OOIIEHUE ¢ OKPYKAIMUMHU (POPMHUPYIOTCS TOBEpUE, YyBCTBO MPUHAICKHOCTH M HABBIKU
CaMOCTOSITEIbHOCTH.

Cosznanue yciIoBH JUTS YCIICITHON aarTallii BO3MOXHO TOJIBKO TIPH KOMILIEKCHOM ITOIXOJIC.
DTa OCHOBA BKJIIOUAET B €0 MPU B3aUMOCBS3aHHBIX AJIEMEHTA: JOCTYITHYIO U MOAIEPKUBAIOIITYIO
WHKITIO3MBHYIO Cpely, NMOHMMAaHHE W aKTUBHOE YYacTHE POAHUTEICH W CBEPCTHUKOB, a TaKXke
npodeccruoHanbHOE COMPOBOXKACHUE CO CTOPOHBI MEJAroroB U crenuanuctoB. OTCyTCTBUE JTHOO0TO
W3 OTUX KOMIIOHEHTOB JIeJIaeT TIPOIECC aJanTalli¥ HEMOJHBIM M 3aTPyIHCHHBIM. TOIBKO
COBMECTHBIMH yCHIIMSIMUA MOKHO CO3/aTh YCJIOBUS, B KOTOPBIX Ka)Iblii peOCHOK MOMYyUYUT MIaHC Ha
MTOJTHOIICHHOE Pa3BUTHE, IPUHITHE U yUACTHE B JKU3HU OOIIECTRA.
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MY3bIKA KAK I'TABHBIN ®AKTOP S)CTETUYECKOI'O BOCIIUTAHUSA

N XAJIN BAT'HP3AIE XAHAJIM OI'J1Y
IIpenonaBarens
Azepbaitmkanckuit ['ocyiapcTBeHHBIH
[Tenarornueckuii Y HUBEpCUTET

Annomauyus. B cmamve paccmampueaemcsi poib UCHONb308AHUS YYOOOEUCMBEHHOU CUTbL
MY3bIKU 8 (hopmuposanuu auyHocmu yyawuxcs. Mysvika umeem Oonvuioe 3HaAueHue Kax 2lasHblll
Gaxmop oscmemuyeckoco eocnumanus. My3vika — He3AMEHUMbIN UHCMPYMEHm, KOMOpblil
nomozaem Y4awumMcs NOIOOUMb JHCU3Hb, 3HAKOMUM C MUPOM U ommadusdem JUYHOCD.
Hckyccmeo, exkntouasn myswiky, npooyscoaem 6 yeiogeke 4y8cmed, co30aem CUlbHble ICmemuyecKue
IMOYUU U, KAx cireocmeue, CMAHOBUMCS UCMOYHUKOM B0OXHOBEHUS Ol YYAWUXCS, Hanpumep,
NPUBAZAHHOCTU K JHCUSHU U UCK)CCMBY.

My3vika 6 cpeOHUX WKOLAX BbINOIHAEM 3a0auy 0002aujeHus U GopmMuposanus oo6pa308anus u
B0CNUMAHUA YYAWUXCA, UX 00We20 pazeumus, peuesou KyIbmypbl, X)yO0HCECMBEHHO20 6KYCa U
0yx06no020 mupa. ObyueHue my3vike coz0aem OCHO8Y Olisl pA3GUMUA Y YYAWUXCA HPABCHBEHHO-
IMOYUOHANLHO20, OOUeUHMENNEeKMYAIbHO20 YPOBHA, NAMPUOMUIMA, 2YMAHUZMA, OpYHcenodus,
monepaumuocmu. B npoyecce unmezpamuenoco o00Oyuenus mysvike Oonee 3phekmusro
peanuszyromes (opmuposanue IUYHOCMU YYeHUKA, pa3sumue 6Kycd, ICMemuyecKol Kyabmypol,
yeaxcenus U ummepeca K HAYUOHANbHLIM U OOWEHAYUOHATLHLIM YEHHOCMAM, CKIOHHOCMb K
meopuecmsy, pazgumue adCMpaKmHo-o0paA3HO20 MbIUIEHUS, 80CNUMAHUe MPYOooous u opyaux
8071€8bIX Kauecma u m.o.

Cuna my3vlku makoice 3aKa04aemcsi 8 CHOCOOHOCMU NPUHUMAMb CYUeCm8yrouue UCIUHDL,
pazeusams 0Opas3Hoe MbluLIeHUe U GHOCUMb MBOpYECKUe dNeMEeHMbl 8 MPYO08YI0 OesmelbHOCHb
yenogexa, He3asucumo om cgepul OesmenrbHOCmU.

Knioueswvie cnoga: mysvika, Mup, 4yoechvlil, V4eHUK, TUYHOCMb

Bsenenue.

“Insanlarin siiurunun yiiksalmasine musiqinin tosirini artirmaq,
monavi, estetik torbiys problemlorinin hallins onun tasirini
giiclondirmok, musiqinin genis kiitlolors emosional tasirini
qiivvatlondirmok bastokar vo musigqigilorin borcudur”

Heydor Oliyev

Hazirda comiyyatin inkisafinda tohsilin qarsisina yeni tolablor qoyulur. Bels ki, soxsiyyatin
maragqlari, ehtiyaclari, ideallar1 vo doyorlori 6n plana ¢ixarilmigdir. Sagirdlorin gabiliyyatlorinin,
istedadinin tam sokildo agilmasi lazimi goraitin yaradilmasini da 6no ¢okir. Homginin musiqini esitmo
izro mohkom vaordislora yiyolonmak nitqin saslorinin miixtalif inceliklorini qavramaq bacarigini
(soslarin toloffiiziiniin diizgiinliiyli, doqiqliyi, sézlorin aydinligi, soslorin tonunun qalxib-enmosi,
giiclonib zoiflomasi, axiciligl, nitqinin siirotlonmasi vo yavasimasi, tembr, rong vo s.) tomin edir[5,
s.418]. Homg¢inin Azarbaycan dili darslorindo oxu materialini intonasiya ilo oxumaq vardislorinin
inkisaf etdirilmasi sagirdlorin musiqi dorslorinds musiqini qavrama qabiliyystlorini giiclondirir.
Motnin oxusu vo musiqinin dinlonilmasinds sagirdlorin maraq vo ehtiyaclarinin 6donilmasi
intonasiya iizro isin somorali togkilindon ¢ox asilidir.

Heydoar 9liyevin formam ilo sentyabrin 18-i Milli Musiqi Giinii kimi qeyd olunur. “Hor il
sentyabrin 18-do insanlar Uzeyir bayin mozarini ziyarot edir, ruhuna dualar oxuyurlar. Azarbaycanin
hor yerindo Milli Musiqi Giinli miinasibatilo konsertlor toskil olunur, miixtalif miisabigolor kegirilir.
Bir sozlo, Milli Musiqi Giinlindo xalqumiz dahi bastokar oglunun xatirosini yad etmoklo yanas,
musiqimizin inkisafi vo tobligi tigiin boyiik islor goriir’[4, s.146].
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Musiqi dorsinds miisllim musiqi asarini yaradan bastokar haqqinda, onun hoyat vo yaradiciligt
haqqinda miioyyon molumatlar verir. Miisllim inteqrativ monimsoma prosesindo sagirdlorin yaradici
tofokkiirlorinin inkisaf etdirilmosi {i¢iin onlarin hoyat tocriibasindon vo otraf miihitin miisahidosindon
do istifado edir. Azarbaycanin professional musiqisinin banisi U.Hacibayovun hoyat va yaradicihig
haqqinda maraqli molumatlarin verilmasi, onun bastasi olan musiqi asarlorindon miioyyon musiqi
pacalarinin saslondirilmasi, hotta bu molumatlarin ardicil olaraq birinci sinifdon baslayaraq verilmasi
daha miisbet naticalar verir.

Sagirdlorin saxsiyyat kimi formalasmasinda musiqi toliminin rolu.

Sagirdlorin soxsiyystinin formalagsmasinda estetik torbiye miithiim shamiyyot kosb edir. Bu
zaman biz “prinsipial yeni ideyalar yaradan vo gobul edilmosino hazir olan, oanonovi vo ya gobul
edilmis tofokkiir sxemindon konara ¢ixan va gozlonilmoz problemlari holl etmoys gadir olan”
soxsiyyat tipini nozordo tuturuq [2, s. 26].

Soxsiyyatin torbiyosi liglin sagirddo koklii doyisikliklori yaradan foaliyyoto daxili tolobat,
biliklorin kifayot hocmi, analitik vo intuitiv tofokkiir, todqiqat axtaris vordislori formalasdirmaq
lazimdir. Lakin sagird yalniz yaradicilifa olan daxili tolobatindan ilhamlanaraq, 6ziinii yaradici
movqeyd, yaradici foaliyyoto vadar vo hosr edorak yaradicilig mohsulunu ortaya ¢ixara bilmoz. Ciinki
onda yaratmaq ehtiyacin1 omoalo gotiran faktor tokco daxili ovqati deyil, eyni zamanda yaratmaq
imkanlarinin, yaradiciliq gilicliniin galmasidir. Bu sobobdon do, sagird Oziinliqgoruma vo
oziintidostokloma tolobatlarindan ¢ixis edarok, miivafiq yaradict miihitin formalasmasi, ona stimul
veran amillorin vacibliyi haqqinda diisiinmalidir.

Estetik torbiyonin giiclii vasitolorindon biri do musiqidir. “Musiqi senati har bir xalqin, har bir
Olkonin moadoniyyat tarixinin torkib hissosini togkil edir. O, tarixon, miithlim ictimai mona dasiyib,
insanin oxlaqi torbiyasi, aqido vo diislincoalorini, estetik zovqli vo ideallarinin formalagsmasinda
miihiim rol oynamis v indi do bu vozifays xidmot edir” [7, s. 15]. Incosenatin biitiin névlari kimi
musiqi do bizi ohato edon gercokliyi badii obrazlar soklinds 6zlindo oks etdirir. Musiqido insanin
movcud alomo miinasiboti, onun otraf miihitlo tomast zaman ortaya atilan diislinco vo hisslori
vurgulanir.

Musiqi soxsiyyatin formalagsmasinin miihiim amilidir. Sagirdin inkisafinin bir ¢ox
aspektlorino, o climlodon emosional, intellektual vo sosial qavrayisina tosir gostorir. Musiqi
Oziiniiifads vasitosi olmagqla, ham do z6vq, estetika, emosional hassasliq vo yaradiciliq bacarigi kimi
osas keyfiyyotlorin inkisafi {i¢iin miithiim vasitadir.

Miiasir zamanda sagirdlorin musiqi incesenotine maraginin artirilmasi, yaradici
qabiliyyatlorinin formalasdirilmast vo inkisaf etdirilmosinds, madoni, monovi va estetik cohotdon
comiyyat ii¢lin yararli votondas kimi bdylimosindo Azarbaycan dili dorslorindo oxu materiallarinin
musiqiys inteqrasiyast mithiim rol oynayir. “Usaq vo buz’(M.O.Sabir), “Anam isdon
golocok”(T.Miitallibov), “Anami incitmirom”(H.Arif) seirlorinin, “8 Mart” motninin vo s. musiqi
dorslorindo uy8un musiqi ilo miisayist olunmasi xos ohvalin yaranmasina, monimsomonin
yiiksalmasina sobab olur[2, s. 86, 5.98, 5.100, 5.101 vo s.]. Ikinci sinifds F.©mirovun “Bahar galir”,
“Bizim hoyat” mahnilarinin Azorbaycan dilindo miivafiq mdévzularin todrisindo soslondirilmasi
estetik sovqiin inkisafina vo monimsomanin yiiksalmasina gatirib ¢ixarir.

Miisiqinin ecazkar giliciindon bohs edon “Cahargah ofsanoasi” motni iizrs is sagirdlordo miisiqiyo
maraq vo mahabbat hissini torbiya etmakls, onlarin oxu bacariq v vardislarinin formalagsmasina tokan
verir. Elo bu matnin todrisinds miiollim “Cahargah’1 saslondirarsa, dorsin effektiv gavranilmasi tomin
olunacaqdir[3, s.14-15]. “Kimdir g6zol?” motnindoki fasillor hagqinda molumatlar da musiqi ilo
olagolondirilmoalidir. Sagirdlorin intellektual bacariq vo vardiglorini inkisaf etirmok mogsadi ilo
fosillori canlandiran dord kigcik musiqi némrasi  “Quzil  payiz”’(mus.S.Riistomov), “Qar
yagir’(mus.O.Ziilfligarov), “Ac¢il  tumurcuq” (mus.R.Sofoq), “Usaqlar, ay usaqlar”
(mus.C.Cahangirov) saslondirilir. Musiqi ndmralarinin hansi fosle aid oldugunu miisyyonlosdirmak
sagirdlordo fikri foallig1 artirir, miistoqil diisiinmoni, tohliletmo 6z fikrini osaslandirma, musiqini
dinloma, duyma, ifaetma bacariqlarini inkisaf etdirir. Tolim materialinin inteqrativ monimsanilmasi
zaman1 miuollim sagirdlorin yaradici tofokkiirlorini inkisaf etdirorok, konstruktiv sokildo aragdirma
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aparmaq, Azarbaycan dili vo musiqi darslarinde masalaleri garsiligh sakilds aydinlasdirib problemin
hallini tapmagq, naticolor ¢ixarmagq vo s. keyfiyyatlor asilayir.

Musiqinin soxsiyyatin formalagsmasina verdiyi tohfalorin bir negs aspektini gostorak:

e Kreativliyin va toxayyiiliin inkisafi. Musiqi toxayyiilii stimullagdirir vo geyri-ononavi qorarlar
qabul etmaya komok edir. Bu, insandan improvizs etmak vo orijinal hallor axtarmaq bacarigina malik
olmasini tolob edir ki, bu da 6z névbasindo zehnin ¢evikliyini artirir. Musiqi yaradiciligir miixtalif
sonot saholori vo hotta elm arasinda olago ola bilor, ¢iinki o, miixtolif bacariq vo biliklorin
inteqrasiyasini talab edir.

e Emosional ifadslik. Musiqi emosional qavrayisa dorin tasir gostorir vo empatiya vo 6ziinii
ifado etmok gabiliyyatinin inkisafina kdmoak edir. Musiqi nazariyyasi biliklori vo musiqi yaratmaq va
ya sorh etmok bacarigi insana 6z emosiyalarin1 daha yaxsi basa diismoys vo ifads etmoyo imkan verir
ki, bu da 6z névbasinds 6ziine inam vo harmoniyanin inkisafina komok edir.

e Nizam-intizam v sabr. Musiqi sahasinds is, istor musiqi alati {izro, istorse do bastokarligin
Oyranilmasi, ardicillig, boyiik say ve oziinii toskil etmak bacariglarini tolob edir. Bu keyfiyyatlor
yaradici soxsiyyatin inkisafi ti¢lin zoruridir. Musiqi bacariqlarina yiysloanmaok ii¢iin tolob olunan sabir,
eloco do c¢otinliklora galib golmok bacari@i insanda ozmkarligi inkisaf etdirir ki, bu da ugurlu
yaradiciliq prosesi ii¢iin vacibdir.

e Abstrakt tofokkiirlin inkisafi. Musiqi qavrayisi ¢ox vaxt miicorrad anlayislarla islomayi ohato
edir: ritm, harmoniya, struktur vo s. Bu, tohlil vo miicorradlik gabiliyyastini inkisaf etdirmoyo komok
edir vo miixtolif ideyalar vo anlayislar arasinda slagoni tapmagi dyradir. Bu ciir tofokkiir istonilon
foaliyyat sahasi, xiisusile yaradici va elmi sahalar {igiin vacibdir.

e Sosial qarsiliglt alago vo omokdasliq. Musiqi ¢ox vaxt qrup soklinds ifa olunur, bu, orkestr,
ansambl va ya vokal kollektivi ola bilor. Birgo musiqi foaliyysti miihiim qarsiliqli olags vo omakdasliq
bacariglarin1 inkisaf etdirir, basqalarinin fikirlorini nozoro almagi, bir-birini basa diismoyi,
komandada islomayi vo iimumi mogsads ¢catmagi dyradir. Bu bacariglar yaradici insana tokco musiqi
foaliyyatindo deyil, digor sahslords do komok edir.

e Estetik qavrayisin inkisafi. Musiqi gozalliyin va estetikanin daha dorin qavranilmasina kdmok
edir ki, bu da 6z novbasinds biitovliikde diinyanin yaradict qavrayisina tosir edir. Musiqi ilo
mosguliyyat insanlara toforriiatlara daha ¢ox diqqget yetirmayi, tokco musiqide deyil, hoyatda da
harmoniya va tarazlig1 miisahids etmayi, on sada seylordo gozalliyi gormayi dyradir.

e Modoniyyat vo irs. Madani irso ¢ix1s yaradici soxsiyyatin inkisafi {iclin vacibdir vo musiqi bu
irsin miithiim torkib hissesidir. Musiqi ananalori, iislublari va janrlar1 haqqinda biliklor incoesanat vo
tarixi daha dorindon dork etmoyi inkisaf etdirir, modoni doyorlorin soxsi yaradiciliga inteqrasiyasina
komok edir.

e Oziiniiifado vo fardilik. Musiqi insanlara 6z unikalligim, daxili alomini ifade etmok imkani
Verir.

Hoar bir musiqi ifacis1 vo ya bastokar 6ziinamaxsus yaradicidir. Bu yaradiciliq, 6ziiniiifads
prosesi olub, soxsiyyatin inkisafinin vacib hissasidir. Belolikls, musiqi tokco 6ziiniizli tanimaga yox,
hom do 6zz soxsiyyatini diinyaya gostormoys imkan verir. Molumdur ki, musiqi asorlorinds verilon
obrazlar insan psixologiyasina tosir gostororak, fordo miisbat yasantilarin formalasmasina gatirib
cixarir. Soxsiyyatin miisbat keyfiyyatlorinin formalasmasina, eloco do “milli toxayyiil” metodu 6z
boytik tosirini gostorir. Bu metod fordde tohsil miiddatinds toxayyiiliin, yaradiciligin, fantaziyanin
torbiyasinin asasini toskil edir.

Musiqi  pedaqogikasinin  nlimayondolori B.Yavorski, B.Asafyev, K.Orf vo basqalan
eksperimental sokilda siibut etmislor ki, musiqi tofokkiiri, imumilikds, toxoyyiilii inkisaf etdirir vo
musiqinin todrisi fordin biitlin yaradict qabiliyyaotlorino miisbot tosir gostorir. B.L.Yavorski geyd
edirdi ki, tokco timumi inkisaf 6ziinii xiisusi pesokar yaradiciliqda oks etdirmir, hom do bunun oksi
olaraq xiisusi yaradicilig1 imumids gérmak olur [8].

Ziroklik vo toskilatciliq bacariglarinin inkisafindan sohbot acarkon, B.Asafyev deyirdi:
“Musiqini ritm-intonasiya cohatdon togkilinin osasinda onun kimi bu istigamotds inkisafin
aparilmasina incosonotin basqa he¢ bir novil tosir gostormok qabiliyyatindo deyil” [7, s. 57].
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N.F.Vignyakovanin “Kig¢ik yasl moktoblilords yaradici faalligin inkisaf etdirilmasi” adli asarindo
tocriibo-eksperimental yolla siibut olunur ki, bir név foaliyystdo (mosolon, musiqi yaradiciliginda)
inkisaf etmis foalliq digor badii saholoro “kecid” zamani 6zilinii adobiyyatda, tosviri incosonotdo do
oks etdira bilir ki, bu da fordds daimi yaradici faalliginin formalagmasinin bas verdiyini gostorir [9].
Homin néqteyi-nazari pedaqoq, psixoloq va filosoflar da dastoklayir.

Musiqi tohsilin miixtolif pillorinda (musiqi vo orta moktob, texnikum va ali moktab) Incasanatin,
xiisusilo do musiqinin, soxsiyyots tosirindon danisarkon, onun sagirdlordo giiclii estetik emosiyalarin
yarada bilmasi vo bunun naticosi kimi ilham vermasi, bu vo ya digor ideyalarin siiura ¢atdirilmasi,
dinlonilon asorlora qarst bu va ya digor miinasibotin baslonmosi kifayat deyildir. Incosonatin giicii
hom do olan hoaqigotlori (yaradici formada) qobul etmok, obrazli diisiinconi inkisaf etdirmak, hor hansi
sahads caligmasindan asili olmayaraq insanin amok faaliyyatina yaradiciliq elementlorini daxil etmok
bacarigindan da ibarotdir.

Badii anlamin spesifikasi 6ziinii mohz onda gostorir ki, hoqgigotin mogzini monimsayarkon
incosonat 6z biliyini konkret hisslorlo tozahiir edir vo badii obrazin estetik cazibodarhiginin giicti
vasitasilo emosional tasirli qiivvaya ¢evrilir. Bunun miigabilinds badii yaradiciliq 6ziiniin ¢ox bdyiik
rolunu oynayir. Musiqinin todrisi prosesindo maqsadyonlii va togkil olunmus tosir gostoran sistemlor
hoyata kecirilmalidir. Onlar ikitorofli miisyyon olunmalidir: biliklorin dyradilmasi vo dyranonin
soxsiyyatinin formalasdirilmasi. Musiqi ilo tomas vo bunun asasinda dyrananin yaradici toxayyiiliiniin
inkigafi onun biitiin ehtiyatlarini iso salir.

A.V.Petrovskinin fikrinco, “fantaziyanin yaradici, foal xarakteri, onun giici vo zonginliyi
insanin soxsiyyat kimi inkisafinin shomiyyotli gostoricisidir” [6, s. 7]. Sagirdin soxsiyyat kimi inkisaf
doracasini onun neco vo no haqda diistinmo bacari@i vo tutdugu arzular ilo sortlondirmok olar.
Fikrimizco, sagirdin soxsiyyat kimi giicli vo gozalliyi mohz bu amildon asilidir.

BsiBoabl. Musiqi insan1 onun hayatinin biitiin saholori ti¢lin — praktiki vo nozori, sosial vo soxsi
hoyat iiclin hazirlaya bilor. Musiqi soxsiyyatin inkigafi iiglin giiclii vasitoadir. Musiqi ilo mosguliyyat
tokco texniki bacariqlari inkisaf etdirmir, hom do fords 6ziinii daha derindon anlamaga, emosiyalarini
iizo ¢ixarmagl vo unikal bir sey yaratmaga komok edir. Yaradiciliq, empatiya, nizam-intizam vo
komandada islomok bacarigi kimi miithiim keyfiyyastlori inkisaf etdirir ki, bu da sagirdi daha ¢evik,
mohkom vo ahangdar inkisaf etdirir.

Musiqi fonninin todrisi zamani miiollimin peso hazirhigi, peso funksiyalar1 (konstruktiv,
mobillosdirici, toskilatciliq, kommunikativ, molumatliliq), aydin sorh olunmus bilik, har iki fonn tigiin
uygun mdvzular, sagirdlorin onlar1 dyronmasi, tolim-tarbiya prosesi, imumi madoni inkisafla slagali
bacariq va vardislari 6ziinds ehtiva edon kompotensiyalar da miihiim rol oynayir.

Miisiqi tadrisin samaraliliyi, qazanilan bilik vo bacarnglarin méhkomliyi ham ds bu prosesdo
sagirdlorin miistoqil islorinin diizgiin slagalondirilmasindon asilidir. Musiqinin todrisindo didaktik
voazifodon asili olaraq biliklorin alago novlari tipiklogdirilir. Bu prosesdos diizgiin vo uygun ig tisulunun
se¢ilmoasi miiallimdon yenilik¢i vo yaradict olmagi tolob edir. Bu zaman innovativ dors modeli vo
foal/interaktiv tolim iisullarindan istifads digqot morkozindo saxlanmalidir.
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Abstract. The integration of artificial intelligence (Al) into English language education has
received growing attention in recent years, particularly regarding the development of speaking and
listening skills. Voice-based and multi-agent Al assistants offer interactive, adaptive, and learner-
centered environments that simulate authentic communication, provide immediate corrective
feedback, and allow repeated practice in a low-anxiety setting. The present study investigates the
impact of these Al technologies on the speaking and listening abilities of high school English learners
in Kazakhstan. A mixed-methods research design was employed, combining quantitative and
qualitative approaches. Participants included 120 students, aged 15 to 17, who were divided into
experimental and control groups. The experimental group regularly interacted with voice-based and
multi-agent Al assistants, while the control group received traditional communicative English
instruction. Data were collected through speaking assessments, listening comprehension tests,
learner questionnaires, classroom observations, and analysis of Al interaction logs. The findings
indicate that learners who engaged with Al assistants demonstrated significant improvement in
speaking fluency, pronunciation accuracy, listening comprehension, and communicative confidence.
In addition, participants exhibited increased lexical diversity, longer utterances, and reduced
hesitation and self-correction, reflecting enhanced automaticity in oral language production.
Questionnaire and observation data further revealed higher motivation, learner autonomy, and
willingness to participate in oral tasks compared to peers in the control group. The study also
identifies key challenges in Al integration, including speech recognition inaccuracies, unequal access
to technology, and teachers’ readiness to incorporate Al tools effectively. Despite these challenges,
the results suggest that, when implemented within a pedagogically sound and learner-centered
framework, voice-based and multi-agent Al assistants can significantly enhance oral language
development in high school English education. These findings have important implications for
educators, policymakers, and curriculum designers seeking to incorporate Al-assisted instruction
into secondary education. The study highlights the potential of Al to support differentiated
instruction, promote learner autonomy, and provide scalable solutions for improving communicative
competence in English.

Keywords: artificial intelligence, language learning, speaking skills, listening skills, voice-
based assistants, multi-agent systems, secondary education, Kazakhstan

The development of speaking and listening skills represents a central objective of English
language education, particularly at the high school level, where learners are expected to achieve
functional communicative competence and the ability to participate effectively in real-life
communication. At this stage of education, students are required not only to demonstrate knowledge
of grammatical structures and vocabulary, but also to apply this knowledge in spontaneous oral
interaction and authentic listening situations. However, traditional classroom instruction often limits
opportunities for sustained oral interaction, individualized feedback, and extended communicative
practice due to time constraints, large class sizes, and curriculum requirements. As a result, learners

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”


https://doi.org/10.5281/zenodo.18380714

Impact Factor: SJIF 2023 - 5.95 MNEJATOTUYECKHUE HAYKHU
2024 - 5.99 PEDAGOGICAL SCIENCES

frequently demonstrate adequate grammatical knowledge and receptive language awareness while
experiencing considerable difficulty in producing fluent, accurate, and confident spoken language.
The rapid advancement of artificial intelligence technologies has introduced new pedagogical
possibilities for addressing these persistent challenges in foreign language education. Artificial
intelligence-based systems offer adaptive, interactive, and learner-centered environments that extend
language practice beyond the classroom. Voice-based artificial intelligence assistants enable learners
to engage in spoken interaction with automated systems that recognize learner speech, process
linguistic input, generate contextually appropriate responses, and provide immediate corrective
feedback. Such interaction allows students to practice pronunciation, intonation, fluency, and
listening comprehension in a low-anxiety environment that supports repeated experimentation and
self-correction. Multi-agent artificial intelligence systems further expand these possibilities by
incorporating multiple autonomous agents that perform complementary instructional functions within
a single learning environment. One agent may act as a conversational partner, another as a
pronunciation evaluator, while a third provides vocabulary or grammatical support. This multi-agent
structure enables differentiated instruction and personalized learning pathways, which are particularly
relevant for heterogeneous high school classrooms.

Speaking and listening skills are fundamental components of communicative competence and
are closely interconnected in the process of foreign language acquisition. Effective oral
communication requires learners to comprehend spoken input, produce meaningful responses in real
time, and negotiate meaning in interactional contexts. At the high school level, these skills are
particularly important, as students are expected to participate in academic discussions, oral
examinations, and real-life communicative situations. According to communicative language
teaching theory, oral proficiency develops primarily through interaction, meaningful input, and timely
feedback (Richards & Rodgers, 2014). Learners acquire speaking skills when they are exposed to
authentic language use and are provided with opportunities to negotiate meaning, express ideas, and
respond to communicative partners. Listening plays a crucial role in this process, as it supplies the
linguistic input necessary for comprehension and internalization of language structures. Vygotskian
sociocultural theory further emphasizes the importance of mediated interaction, scaffolding, and
social support in language development. Learning is seen as a socially situated process, where
cognitive growth occurs through interaction with more capable interlocutors or mediating tools. In
this context, artificial intelligence (Al) systems can function as mediational tools that provide learners
with support within their zone of proximal development. Al-assisted interaction enables learners to
practice speaking and listening in authentic, low-stress environments while receiving adaptive
feedback tailored to their performance. International research demonstrates the effectiveness of voice-
based Al assistants in promoting oral language skills. Studies by Li and Hegelheimer (2013) and
Stockwell (2016) indicate that Al-supported practice increases fluency, reduces anxiety, and enhances
pronunciation accuracy. Al systems allow learners to repeat tasks, experiment with language
structures, and receive immediate corrective feedback without fear of negative evaluation. Multi-
agent Al systems, which incorporate several autonomous agents performing complementary
pedagogical roles, have been shown to support differentiated instruction and more complex language
tasks (Chen et al., 2020). These systems can act simultaneously as conversational partners,
pronunciation evaluators, vocabulary supporters, and listening facilitators, offering a richer learning
experience than single-agent systems. In the Kazakh context, researchers such as Kunanbayeva,
Zhetpisbayeva, and Suleimenova emphasize learner-centered and competence-based approaches in
foreign language teaching. Kunanbayeva (2018) highlights the necessity of communicative tasks and
authentic interaction for developing oral proficiency. Zhetpisbayeva (2019) underscores the role of
digital technologies in fostering learner autonomy, motivation, and self-regulation, while
Suleimenova (2020) points out that adaptive instructional systems are particularly effective in
heterogeneous classrooms common in Kazakhstan. However, empirical studies on Al-assisted oral
language learning in Kazakhstan remain limited, with most research focusing on general digital tools
rather than specialized Al environments. Several studies also identify potential challenges in Al
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implementation. Inaccuracies in speech recognition can lead to incorrect feedback, especially for
learners with strong accents or nonstandard pronunciation (Li et al., 2019). Teachers’ preparedness
and technological literacy are critical for integrating Al effectively, as insufficient guidance may
reduce the pedagogical value of Al tools. Access to hardware and reliable internet connectivity
remains another limitation, particularly in rural or socioeconomically diverse regions (Hernandez,
2021). Despite these challenges, the literature consistently suggests that Al-assisted environments can
extend language learning beyond the classroom, increase practice frequency, and provide
personalized learning pathways. Regular interaction with Al systems supports fluency development,
lexical expansion, and listening comprehension, while simultaneously enhancing learner motivation
and confidence (Li & Hegelheimer, 2013; Chen et al., 2020). In combination with teacher guidance,
these tools can form part of a blended instructional approach that integrates communicative
principles, differentiated instruction, and scaffolded learning. In summary, the review of existing
literature highlights the potential of voice-based and multi-agent Al systems to improve speaking and
listening skills in high school English learners. It also emphasizes the importance of combining Al
tools with pedagogical frameworks that ensure learner engagement, instructional alignment, and
equitable access. This review provides the theoretical and empirical foundation for the present study,
which investigates how these Al systems influence oral language development in the Kazakh
secondary education context. The study employed a mixed-methods research design, combining
quantitative and qualitative approaches in order to obtain a comprehensive understanding of the
research problem. This design allowed for the analysis of measurable learning outcomes, as well as
learner perceptions and classroom processes. The research was conducted in three urban high schools
in Kazakhstan over the course of one academic semester. The schools were selected based on similar
curriculum requirements and learner proficiency levels. Participants included one hundred and twenty
students, aged fifteen to seventeen, studying English as a foreign language. The participants were
divided into an experimental group and a control group, with comparable initial proficiency levels.
The experimental group engaged in regular interaction with voice-based and multi-agent artificial
intelligence assistants as part of their English instruction. The control group received traditional
communicative instruction without artificial intelligence integration. The artificial intelligence tools
used in the study provided speech recognition, adaptive feedback, and multi-agent interaction.
Students in the experimental group participated in weekly sessions focused on spoken dialogue,
listening tasks, pronunciation practice, and role-based interaction scenarios. Data collection
instruments included pretests and posttests for speaking and listening, learner questionnaires, teacher
observation protocols, and analysis of artificial intelligence interaction records. These instruments
were used to assess changes in oral proficiency, learner engagement, and instructional effectiveness.

Analysis of posttest data revealed that students in the experimental group demonstrated
significantly greater improvement in speaking fluency, pronunciation accuracy, and listening
comprehension compared to learners in the control group. Quantitative results showed consistent
gains across all assessed components of oral proficiency, including speech rate, coherence, and
intelligibility. Learners interacting with artificial intelligence assistants produced longer utterances,
used a wider range of lexical items, and demonstrated more complex sentence structures. The
reduction in hesitation pauses and self-corrections indicated increased automaticity in spoken
language production. Listening comprehension scores increased notably among experimental group
learners, particularly in tasks involving natural speech rate, connected discourse, and contextual
inference. Students demonstrated improved ability to identify key information, understand speaker
intention, and interpret meaning from extended spoken input. These findings suggest that regular
exposure to adaptive listening materials supported the development of auditory processing skills.
Questionnaire responses indicated a significant increase in learner confidence, motivation, and
willingness to communicate in English. Many students reported feeling more comfortable practicing
speaking with artificial intelligence systems than in peer-based or whole-class settings. The absence
of social judgment and the availability of repeated practice opportunities contributed to reduced
anxiety and increased engagement. Teacher observations further confirmed higher engagement levels
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and increased participation during classroom speaking activities among learners in the experimental
group. Students who had previously been reluctant to speak demonstrated greater initiative in
responding to questions, participating in discussions, and volunteering for oral tasks. Teachers also
noted improved pronunciation awareness and self-monitoring strategies.

The findings of the study support existing international and regional research, suggesting that
voice-based and multi-agent artificial intelligence assistants positively influence oral language
development. The observed improvement in speaking and listening skills can be attributed to
increased practice frequency, immediate corrective feedback, and reduced affective barriers.
Artificial intelligence environments provide learners with consistent exposure to spoken language
and opportunities for meaningful interaction. The multi-agent structure allowed learners to receive
diverse forms of instructional support, addressing different aspects of oral proficiency.
Conversational agents facilitated fluency development, pronunciation agents supported phonological
accuracy, while listening agents provided adaptive input. This comprehensive support structure aligns
with Kazakh scholars’ emphasis on differentiated, learner-centered, and competence-based
instruction. Nevertheless, several challenges were identified during the implementation process.
Speech recognition inaccuracies occasionally resulted in incorrect feedback, particularly for learners
with strong accents or nonstandard pronunciation. Unequal access to technological resources limited
consistent practice opportunities for some students outside the classroom. Teacher uncertainty
regarding the pedagogical integration of artificial intelligence tools affected the overall quality and
consistency of implementation. These challenges highlight the importance of critical and guided use
of artificial intelligence in educational contexts. The findings of this study highlight the importance
of combining artificial intelligence-assisted learning with active teacher guidance and instructional
scaffolding. Artificial intelligence should be integrated as a supportive tool rather than an autonomous
instructional solution. Teachers play a crucial role in interpreting feedback, contextualizing errors,
and guiding learners toward effective language use. Professional development programs should focus
on pedagogical integration, instructional design, and ethical considerations, rather than technical
operation alone. Educators need training in selecting appropriate artificial intelligence tools, aligning
them with learning objectives, and evaluating their effectiveness. Educational institutions should
invest in technological infrastructure to ensure equitable access to artificial intelligence tools for all
learners. This includes providing devices, reliable internet connectivity, and institutional support
systems. The development of localized artificial intelligence models trained on regional learner data
may significantly improve speech recognition accuracy and feedback relevance. Such models would
better reflect learner pronunciation patterns and linguistic backgrounds.

Despite the significant findings of the present study, several limitations should be
acknowledged. The research was limited by its relatively small sample size, which may restrict the
generalizability of the results to broader populations of high school English learners. Although
participants were drawn from multiple schools, the sample may not fully represent the diversity of
learner backgrounds, proficiency levels, and learning environments across different regions. The
duration of the intervention was restricted to one academic semester. While measurable
improvements in speaking and listening skills were observed, this timeframe may not be sufficient to
capture long-term learning trajectories, sustained language development, or delayed effects of
artificial intelligence-assisted instruction. Longer exposure periods may reveal additional changes in
learner autonomy, strategic competence, and retention of oral skills. Another limitation relates to the
technological context of the study. Variations in learner access to devices and internet connectivity
may have influenced the frequency and quality of interaction with artificial intelligence assistants. In
addition, speech recognition accuracy varied depending on individual pronunciation patterns, which
may have affected the consistency of feedback. The study also relied partly on self-reported data
collected through learner questionnaires. While these instruments provided valuable insight into
learner perceptions and motivation, they may be subject to response bias. Future research should
involve larger and more diverse populations, including learners from rural and socioeconomically
varied contexts. Longitudinal research designs are needed to examine sustained impacts of voice-
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based and multi-agent artificial intelligence assistants on oral language development. Further studies
should also investigate teacher perspectives, instructional strategies, and curriculum-level integration
models.

The present study employed a true experimental design to investigate the impact of voice-based
and multi-agent Al assistants on the speaking and listening abilities of high school English learners
in Kazakhstan. A randomized controlled trial (RCT) approach was used to ensure that participants
were assigned to groups without selection bias. A total of 120 students, aged 15 to 17, from three
urban high schools in Kazakhstan participated in the study. Participants were randomly assigned to
either the experimental group (n = 60) or the control group (n = 60). Randomization was conducted
using a computer-generated random number sequence, stratified by school to ensure equal
representation of participants from each institution in both groups.

To ensure fairness and comparability, the following criteria were applied during randomization:

1. Baseline English proficiency, measured using pre-intervention speaking and listening tests.

2. Grade level and age, ensuring developmental comparability.

3. Gender balance, to avoid disproportionate representation in oral participation tasks.

Before the intervention, both groups completed pretests assessing speaking fluency,
pronunciation accuracy, and listening comprehension. Statistical analyses (independent-samples t-
tests) confirmed no significant differences between the experimental and control groups (p > 0.05),
indicating baseline equivalence in oral language skills. This ensured that observed post-intervention
differences could be attributed to the experimental manipulation rather than pre-existing differences.

The experimental group participated in weekly sessions using voice-based and multi-agent Al
assistants over one academic semester (16 weeks). Sessions included:

> Interactive spoken dialogues

> Pronunciation practice

> Listening comprehension tasks

> Role-play and scenario-based interaction

The Al systems provided immediate corrective feedback, adaptive tasks, and personalized
support, allowing students to practice fluency, pronunciation, and listening comprehension in a low-
anxiety environment.

The control group received standard communicative English instruction covering the same
curriculum content, lesson duration, and assessment schedule, without Al integration. This controlled
for instructional exposure while isolating the effect of the Al intervention.
Data were collected using:

> Pretests and posttests for speaking and listening skills

> Learner questionnaires on confidence, motivation, and engagement

> Teacher observation protocols

> Al interaction logs (for the experimental group)

Quantitative data were analyzed using paired-samples t-tests for within-group changes and
independent-samples t-tests for between-group comparisons. Qualitative data from questionnaires
and teacher observations were analyzed thematically to identify patterns related to engagement,
perceived benefits, and challenges. This design ensures a rigorous experimental framework, with
randomization, baseline equivalence, and controlled conditions, allowing for valid conclusions
regarding the effect of Al-assisted instruction on high school learners’ speaking and listening
development. To evaluate the impact of voice-based and multi-agent Al assistants on learners’
speaking and listening skills, multiple diagnostic instruments were employed. These instruments were
selected to provide a comprehensive, reliable, and valid assessment of oral proficiency.

Students’ speaking abilities were assessed using structured oral tasks, including:

> Picture description: learners describe a sequence of images in detail.

> Role-play dialogues: learners interact with a partner or Al assistant in a simulated real-life
scenario.
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> Story retelling: learners listen to a short story and retell it in their own words.
A 4-point analytic rubric was used to evaluate speaking performance across four key components:

1 (Needs
Component 4 (Excellent 3 (Good 2 (Fair
P ( ) ( ) ( ) Improvement)
Speaks smoothly, . Hesitant, long
.. .. 2> Minor pauses, Frequent pauses, .
Fluency minimal hesitation, pauses, disrupted
generally smooth |uneven pace
natural pace flow
Accurate .
.. Minor errors, Frequent errors, Many errors,
. L pronunciation, .
Pronunciation . . mostly some difficult to
intonation, stress, . .
. . understandable misunderstanding [understand
intelligible
Uses diverse and  Good range, Limited -
. . . Very limited, many
Lexical Range appropriate occasional vocabulary, some errors
vocabulary repetition incorrect usage
Frequent
Accurate sentence . .
Grammar Mostly correct, Simple sentences, |grammatical
structures, complex : .
Accuracy occasional errors  [frequent errors mistakes,
forms . .
incomprehensible

Each task was scored by two trained raters independently, and inter-rater reliability was
calculated (Cohen’s kappa > 0.85). Scores were averaged for the final speaking proficiency score.
Listening comprehension was measured through adapted tasks from international EFL frameworks,
including:

> Multiple-choice comprehension tests: learners answer questions about short dialogues or
monologues.

> Information-gap tasks: learners listen to a passage and complete missing information in
charts or forms.

> Short-answer tasks: learners answer open-ended questions based on audio recordings.
Listening performance was evaluated based on:

. 1 (Needs
Component 4 (Excellent) 3 (Good) 2 (Fair) Improvement)
All key . Most information [Some correct,
Accuracy information Very few correct
. . correct many errors
identified correctly
Understanding of Ful} ye omprehends Understands main |Understands Misunderstands
. main ideas and . . . ..
Main Idea details ideas, minor gaps |general idea only |main ideas
Inference & Accqrately 1nfers Mostly correct Partlal or Cannot infer
implied meaning, |. Inaccurate .
Context inference . meaning or context
tone, context inference

Speaking and listening rubrics were adapted from the Cambridge English Scale and the
Common European Framework of Reference for Languages (CEFR). Pretests and pilot testing with
15 students ensured the instruments were appropriate for the learners’ proficiency level and aligned
with curriculum objectives. Cronbach’s alpha for the overall instrument reliability was 0.87 for
speaking and 0.84 for listening, indicating high internal consistency. Learner questionnaires measured
confidence, motivation, and perceived effectiveness of Al-assisted instruction on a 5-point Likert
scale (1 = strongly disagree, 5 = strongly agree). Teacher observation protocols documented
participation, engagement, and self-correction strategies during class activities. Al system logs
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recorded frequency, type, and duration of interaction with Al assistants to triangulate quantitative
findings with classroom behavior.

The present study demonstrates that voice-based and multi-agent Al assistants can significantly
enhance the speaking and listening abilities of high school English learners. The experimental group,
which interacted with Al systems over one academic semester, showed substantial improvements in
oral language skills compared to the control group. Quantitative findings indicate that the
experimental group achieved higher posttest scores in both speaking (Mean = 78 vs. 65) and listening
(Mean = 81 vs. 68), as illustrated in Figures 1 and 2. The within-group analysis further revealed
notable gains from pretest to posttest, demonstrating that regular interaction with Al assistants
facilitated measurable progress in fluency, pronunciation, lexical range, and grammatical accuracy.
Qualitative findings from learner questionnaires and teacher observations corroborated these results.
Students reported increased confidence, motivation, and willingness to participate in oral tasks (see
Table 3). Teachers observed higher engagement, initiative in discussions, and greater self-monitoring
of pronunciation and grammar. These findings suggest that Al-supported learning not only enhances
linguistic competence but also fosters learner autonomy and positive attitudes towards language
practice. The multi-agent Al system provided differentiated support by combining conversational
partners, pronunciation evaluators, and listening facilitators, which allowed learners to practice in
adaptive, low-stress environments. This approach addresses the limitations of traditional classrooms,
such as limited interaction opportunities and insufficient individualized feedback. Despite these
positive outcomes, the study identified several challenges. Technical limitations, such as speech
recognition inaccuracies, occasionally produced incorrect feedback, particularly for students with
nonstandard accents. Unequal access to technology and varying teacher readiness to integrate Al tools
may also limit the effectiveness of Al-assisted instruction. These challenges highlight the importance
of teacher guidance, professional development, and institutional support when implementing Al in
secondary education. Overall, the study provides strong evidence that integrating voice-based and
multi-agent Al assistants into English language instruction can accelerate oral language development,
enhance communicative competence, and promote learner engagement. The results support the
inclusion of Al-assisted activities as complementary tools, rather than replacements for teacher-
mediated instruction. For future research, longitudinal studies are recommended to investigate
sustained effects of Al-assisted learning on speaking and listening skills, learner autonomy, and
retention of oral competencies. Additionally, larger and more diverse samples from rural and
socioeconomically varied contexts would help generalize findings across Kazakhstan. The
development of localized Al models, trained on regional learner speech, could further enhance speech
recognition accuracy and feedback relevance.

In conclusion, this study demonstrates that the thoughtful integration of Al technology,
combined with pedagogical guidance and structured assessment, has the potential to modernize
English language teaching in secondary schools. By aligning innovative tools with educational
principles, voice-based and multi-agent Al assistants can meaningfully contribute to the development
of functional communicative competence, learner motivation, and confidence, preparing students for
real-life English communication.
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Annotation: This article discusses the importance of teaching English, effective methods and
techniques. The use of interactive forms and methods of teaching English contributes to improving
the quality of speech experience and the emergence of speech motivation. Presentations, discussions,
Project events, role-playing games - all these methods not only recognize the informal atmosphere
during the lesson, but also reveal the creative abilities and interests of students.
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Today, quality education is a continuous process of training and education. Modern new
requirements are imposed not only on the student, but also on the modern teacher, teachers should be
not only a «teacher», but also a specialist who is able to instill motivation and interest in the student,
who can create a learning environment, master knowledge thoroughly. The teacher should be ready
to innovate all the time.

Training in all developed countries:

1. self-study;

2. self-discipline;

3. get the necessary information on your own;

4. highlight problems and look for ways to solve them,

5. be able to critically analyze the acquired knowledge

6.aimed at the ability to use it in solving new problems.

The main tasks of teaching English are to use effective and convenient methods in education to
train future specialists who are knowledgeable, competitive, able to express themselves in three
languages, to transform the lesson to increase the interest of students, to increase their creative
abilities. The subject of the English language also plays a significant role in the formation of the
student as an individual.

The methodological system of teaching English is considered as an independent, open,
developing system that, in the process of interaction with the information and educational
environment of teaching, ensures the achievement of the normative and individualized goals of
teaching English by students.

The main attention-grabbing activities in teaching English include:

1. conduct regular English language training.

2. training begins with contexts that are often used in everyday life.

3. assign the task based on the student's abilities.

4. obtaining educational materials in accordance with reality.

Learning is done through the principle from simple to complex.

Currently, new approaches and teaching methods have been introduced in the development of
the pedagogical process and related to the assignment of the status of the main subject of education
to the student. In this regard, let's go deeper into interactive teaching methods. The term interactivity
is used today, both from a technical and pedagogical point of view. In the first case, interactivity is a
property of the program interface for organizing interaction with the user. In the second sense, the
term interactivity is used when describing a number of teaching methods, in this case, the interaction
of the teacher and the student. The word «interactive» comes from the English word «interact» -
interaction, interaction with each other.
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Interactive learning is primarily aimed at developing dialogical communication in the group.
The advantage of interactive methods is that they allow you to overcome the psychological barrier
when using English and allow students to master the experience of its use. Acquiring new skills using
interactive methods, students participate with great enthusiasm in the forms of classes organized by
the teacher, in which a significant part of the training time is devoted to speech Practice.

Interactive teaching methods traditionally include presentations, interviews, role-playing
games, discussions, reasoning, contests with practical problems and their subsequent discussion,
drawing up plans and projects, holding creative events, using multimedia computer programs and
attracting English-speaking specialists.

Forms of discussion of training - purposeful and systematic exchange of views. The main
conditions are that the discussion is limited to one question or topic.

Any thoughts expressed during the discussion must be reasoned.

Role-playing game. A way of processing impressions from the outside world for learners. With
the development of the need for communication in role-playing games, the features of thinking and
imagination, emotionality, activity are clearly manifested. Role-playing game is very important for
Personality Development.

I will focus on the following examples of the most interesting interactive games for students.
On the topic, games are offered that involve vocabulary and appropriate use of words:

1. Grab a minute — the student is given 1 minute to describe the term written on an interactive
map. The participant should provide more information about this subject or term, its essence,
examples of use. The student who provided the most complete and consistent information about the
subject or term indicated on the card was the winner.

2. An item description - you need to describe a word or phrase displayed on interactive maps
without naming the word itself or using gestures. In this case, the rest of the group of students plays
an active role, they must guess the word.

3. Chain story is a logical game, the embodiment of imagination and individuality. the essence
of the game is to continue the game of the previous student.

The use of interactive teaching technologies at different stages of the English lesson is not only
a way to increase students ' motivation to learn the language, but also to improve the atmosphere in
the classroom, which contributes to cooperation and mutual understanding between students and the
teacher.

In general, the English language teacher should not only master his subject area, but also master
the effective ways of teaching English and information and communication technologies, create
conditions for high — quality education of students.
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NMPUMEHEHUE UHTEPAKTHUBHBIX TEXHOJIOTYUI HA YPOKAX PYCCKOI'O
SI3bIKA U JIMTEPATYPHI B LIKOJIE KAK CPEJCTBO IIOBBINIEHUSI KAYECTBA
3HAHUM 11O NPEIMETY

JIIOBUBAS EJINBABETA AHAPEEBHA
Crynentka 3 xkypca Boctouno-Ka3zaxcTaHCKOro ryMaHUTapHOTO KOJUIeka uMeHu Abasi,
CIICIUAJIBHOCTDH «He;[arorlxnca 1 MCTOAMKA NIPCIIOJaBaHUA A3bIKa U JIMTECPATYPbl OCHOBHOI'O
cpenHero o0pa3oBaHUs, KBATU(UKAINS « Y UUTENb PYCCKOTO S3bIKA U JIUTEPATYPBI», Y CTh-
Kamenoropck, Kazaxcran

MUPOHEHKO UHHA TTABJIOBHA
[IpenogaBaTenp crenuanbHBIX JUCLUILIMH BbIcHIel kaTteropun Boctouno-Kazaxcranckoro
TyMaHUTapHOIo Kosuiemka umenu Abas, Ycrb-Kamenoropek, Kazaxcran

Annomavun: Cmamus noceaujena usydeHuro d¢hghekmusHocmu nPpUMeHeHUs: UHMEPaAKMUEHbLX
MEeXHON02Ull HA YPOKAX pPYCCKO20 A3blKa U aumepamypvl 6 5—9 kiaccax, a maxoice HeOpeHuIo
UHMepPaKmMuUBHbIX 3a0anuli 8 yueOHblll npoyecc.

Knrwoueewie cnosa: unmepaxmugnvie mexHono2uu, yugposusayus o0opazo8anus, pycckuil sa3vlkx,
Jqumepamypa, UHMepaKmueHbvle Cepsuchl, Y4eOHds MOMUBAYUS, KAYecmeo 3HAHUL, Yugppogvie
006pazosamenbHbvle pecypebl, Ne0a202UuiecKull IKCnepumMenm.

Bsenenue

CoBpemeHHOE 00pa30BaHUE CTPEMHUTENHLHO Pa3BUBACTCS B HAMPaBICHUH U(PPOBU3ALMH, YTO
JIeNlaeT MCIOJIb30BaHUE WHTEPAKTHUBHBIX TEXHOJOTMM OJHMUM U3 KIIOUEBBIX TpeOOBaHMN K
COBPEMEHHOMY YPOKY. Pycckuii si3bIKk U ITuTEpaTypa — MpPEeaMEThI, TPEOYIOLUE BHICOKOW CTEIeHH
BOBJICYCHHOCTH, AHAJIUTHYECKOTO MBIIUICHHUS, CIIOCOOHOCTH paboTaTh C TEKCTaMH Pa3IMYHBIX
XKaHpoB. TpalulMOHHBIE METO/bI OOy4YeHHs He BCErjJa COOTBETCTBYIOT MHTEpPECAM COBPEMEHHBIX
yUaIIuXcst, IPUBBIKIINX K BU3YaJIbHOW, TMHAMUYHON U MYJIbTUMEIUHHON Tofaue HH(pOpMaIum.

NurepaxtuBHbie cepBuckl (Genially, Wordwall, LearningApps, Fliptok u np.) mospomstor
pa3zHooOpa3uTh Ipouecc 0O0y4deHMs, aKTUBHU3UPOBATh BHUMAHME, CTUMYJHMPOBATh TBOPYECKYIO U
MBICIIUTENBHYIO ACSTENIbHOCTD, 4 TAKXkKe 00ecreuynBaTh THOKYI0 (OopMy KOHTPOJIS 3HAHUI.

AKTyanbHOCTh HCCJICIOBAHMS 3aKJIIOYACTCs B IMPHOPUTETHOM BHHMAaHUM COBPEMEHHOM
MeJarornyeckoil MpIC/IM K MTHHOBAaIIMOHHBIM TEXHOJIOTHUSAM O0yUEHUSs, B CBSI3U C YEM OCMBICIIMBAETCS
MpoIiecC BIUSHUS MHTEPAKTHBHBIX TEXHOJOTHMH Ha KAadyeCTBO YCBOCHHUS 3HAHUH, MOJHUMAeTCs
npobiema ompezeneHuss ux dPPEeKTUBHOCTU U pa3pabOTKU METOAMYECKHX PEKOMEHAAIMNA MO HX
MIPUMEHEHHIO Ha yPOKax pyCCKOTo A3bIKa U JIUTEpaTyphl B 5-9 Kiaccax.

Lenb: BBIABUTH BO3MOKHOCTH 3(P(PEKTUBHOIO UCIIOIb30BAHNS HHTEPAKTUBHBIX TEXHOJOTHI Ha
YpPOKax pYyCCKOro Si3bIKa M JIMTEpaTypbl M pa3paboTaTh METOAMYECKHE PEKOMEHAAlMM MO HX
BHEPEHHIO B 00pa30BaTeNIbHBINA Mpolecc.

3anaun:

1. 3yunTh METOAMUYECKYIO JTUTEPATYPY 110 TEME HCCIETOBAHUS

2. PaccMOTpeTh BO3MOXXHOCTH TPUMEHEHHS HHTEPAKTUBHBIX TEXHOJIOTUH TPH H3yYCHHH
PYCCKOTO sI3bIKa U JIUTEPATYpPhl B CPETHEM 3BEHE.

3. Pazpaborath u anpoOWpoBaTh WHTEPAKTUBHBIC 3adaHUsl C Hcnoyib3oBaHueM Genially,
Wordwall, LearningApps, Fliptok /1 ypokoB pyccKoro si3blka 1 JIMUTEpaTypsl B 5-9 kiaccax

4. TlpoaHanu3upoBaTh  pe3yibTaThl HWCCIACAOBAaHUS W pa3paboTaTh  METOJAMYECKHE
pEKOMEHJAlNU MO NMPUMEHEHUI0 MHTEPAKTHBHBIX TEXHOJIOTHMH Ha mpenMeTrax (pUIoI0ruyeckoro
UKJa B 5-9 Kimaccax.
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O6mwext wuccnenosanusi: [lpomecc mnpenogaBaHus PYCCKOrO sI3bIKA U JIUTEPaTypbl B
COBPEMEHHOM LIKOJIE.

[Ipenmer uccnenoBaHus: METObI M IPUEMBI CTIOIb30BaHMSI MHTEPAKTUBHBIX TEXHOJIOTUI Ha
YPOKax PyCCKOIO SI3bIKa U JIUTEPATyphl B 5-9 Kilaccax.

l'unote3a uccnenoBaHMsA: CUCTEMAaTUYECKOE U METOJUYECKH O0OOCHOBAHHOE MCIIOJIB30BaHHE
MHTEPAKTUBHBIX TEXHOJIOTUM Ha YPOKAX PYCCKOrO SI3blKa M JIUTEPATypbl IOBBIMIACT KauyeCTBO
YCBOEHHUS TEOPETUUECKOI0 MaTepHasa U MPUBOIUT K POCTY YCIIEBAEMOCTH.

MeTtoabl UCClIeOBaHMS: aHAIU3 HAyYHO-METOAMYECKON JIMTEpaTyphl; I€Jarorudyeckoe
HAONIOZICHNe; CpaBHEHHE TPAAUIMOHHBIX ¥ HMHTEPAKTUBHBIX IOAXOJO0B; IEJarorn4ecKui
HKCHEPUMEHT; aHAJIU3 PE3YJIbTATOB YUEOHOU eI TEIbHOCTH.

HoBuzHa wuccienoBaHus 3akiro4aeTcs B TOM, YTO IpEJCTaBiI€Ha KOMILJIEKCHAas CHCTEMa
IIPUMEHEHHs MHTEPAKTUBHBIX PECYpPCOB B OOYYEHUHM DPYCCKOMY S3bIKYy M JuTepaType. Co3laHsbl
aBTOPCKME WHTEpPAKTUBHBIE 33JaHHUA M pa3padOTKH YPOKOB, aJalTUPOBAaHHBIE IO/ H3yYEHUE
HIKOJBHOTO Kypca. OLEHeHO BIMsSHME LHU(POBBIX MHCTPYMEHTOB Ha Y4YeOHYH0 MOTHBALUIO U
pe3ynbTaThl yCBOCHUS MaTepHaa.

[lpakTuyeckass 3HAUYUMOCTh Pa0OTBHl 3aKIIOYAETCd B TOM, YTO PE3YyJbTaThl JaHHOIO
MCCIIEZIOBAHUS MOTYT OBITh UCTIOIB30BaHBI CTYJEHTAMH /ISl HOBBIMIEHHS () ()EKTUBHOCTH YPOKOB U
MOBBIIICHUS KaueCTBa 3HaHUH 110 MPeIMETY.

WHTepakTUBHBIE TEXHOJIOTUU — 3TO METOJIbl O0yUEHUs, IPU KOTOPBIX yUYalIHECs BOBJICUEHBI
B aKTUBHBII MpOLIECC B3aUMOAECHCTBUS ¢ MaTepHaIoM, IIpenoAaBaTeaeM U OAHOKIACCHUKAMH.

OnH#M 1O3BOJIAIOT: POPMHUPOBATH HABBIKM CAMOCTOSITEILHOTO aHAJIH3a; Pa3BUBATh KPUTHUYECKOE
MBILIEHUE; pa00TaTh ¢ BU3yaIbHBIMHU U MYJIbTUMEIUNHBIMU O0BEKTAMU; YCUIMBATh MOTHBALIMIO 32
CYET UTPOBBIX U COBPEMEHHBIX TEXHOJIOTHH. [1]

XapaKkTepuCcTUKAa UHTEPAKTUBHBIX IIIATPOPM:

1. Genially - moaxomut i cO30aHUS KBECTOB, MHTEPAKTUBHBIX KapT, MpPE3eHTALUH,
KOMHKCOB, TeCTOB ¢ aHuManuei. Oco0eHHO 3((eKTUBHO NMpU U3ydeHUU Ouorpaduu nucaresnei,
CIOK€Ta ITPOU3BEICHUN, TPOIIOB.

2. Wordwall - nonysisipHelii HHCTpYMEHT Aisi Urp U TpeHaxEPoB: «ComocTaBiaeHUE»,
«Buxropunay, «[IpaBaa umm 10kb», «AHarpamMmbe. Y 100eH B opdorpadun, myHKTyaum, padore ¢
JIEKCUYECKUMHU HOPMaMH.

3. LearningApps - MO3BOJISIET CO3[aBaTh HMHTEPAKTUBHBIE YIPAXXHEHHUS PAa3HOrO YpPOBHS
CIIO)KHOCTH:  KJIaCCU(UKAIMs, BOCCTAHOBJIEHHWE TEKCTa, paboTra ¢ TIpaMMaTHUYECKUMHU
KOHCTPYKLHUSMHU.

4. Fliptok - ucmomb3yercsi il KOPOTKHX BHACOOOBSICHEHUH, KapTO4yeK C Teopueil, MUHU-
pa3bopoB IUTEpPaTypPHBIX TEKCTOB. OCOOEHHO MOJIE3€H JIJIs JOMAIIHUX 3aaHui. [4]

B xoze uccnenoBanus OblTH pa3paboTaHbl M IPUMEHEHBI clieAyIonme GopMbl pabOThI:

e lHTepakTHBHbIE TUTEPATyPHBIE KBECTHI;

e [{ludpoBbie BUKTOPUHBI O opdorpadun 1 MOPOIOTHH;

e lIHTepakTHBHBIE KAPTOUKH JUIsl pa300pa OTPHIBKOB;

¢ BusyanbHble CXeMbI 1 HHTEPAKTUBHBIC TaOJIHIIbI,

e lIrpoBbie 3a1aHKs 110 Pa3BUTHIO PEYH;

e TecThl ¢ aBTOMAaTUYECKOM TPOBEPKO. [4]

JIoCTOMHCTBO BHEAPEHUSI MHTEPAKTUBHBIX TEXHOJIOTHIl:

® [IOBBIILICHUE MOTUBALIMU U HHTEpECA K YPOKY;

® HATJISTHOCTD U YA0OHAs BU3yalln3alis MaTepuana;

® Pa3BUTHE KPUTUUYECKOTO MBIIIJICHUS U AHATUTUYECKHUX HABBIKOB;

® MTHOBEHHas1 00paTHasi CBsI3b IIPH BHITIOJIHEHUH 3a/1aHU;

® HJMBUAYaJIbHBINA TEMI pabOThl YUEHHUKA,

¢ (hopmupoBaHHe UPPOBOK TPAMOTHOCTH;

® [IOBBILLIEHUE KaU€CTBA YCBOCHUSI TEOPUU U ITPAKTUKU. [3]
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Henocratku u Tpy1HOCTH:

® TeXHUYECKHE COOM U HETOCTaTOK 000pYIOBAHUS;

® 3HaYMTEJIbHbIE BPEMEHHBIE 3aTPaThl Ha MOJTOTOBKY MaTepHaIoB;

® PUCK NIEPETPY3UTh YPOK BU3YaIbHBIMU 3JIEMEHTaMU;

® DA3INYHBIN YPOBEHb U(PPOBBIX HABBIKOB Y YUAIIHXCS;

® OrpaHWYEHUs OECIUIaTHBIX BEpCHid TUIAaThOPM;

® BEpOSITHOCTH ITOJIMEHBI Y4EOHOTO COJIEpKaHUs «UIPOBOH hopMoity. [3]

Pexomenmanmu 1mo mpuMeHEHHIO HHTEPAKTUBHBIX TEXHOJIOTHIA:

® [ICI10JIb30BAaTh UHTEPAKTUBHBIE CEPBUCHI CUCTEMATUUECKH U B COOTBETCTBUU C LIEJISIMU YPOKA;

e 3apaHee IUIAHUPOBATh BpeMs U J1aBaTh YETKUE WHCTPYKIMU yUaIluMCS;

® KOMOMHUPOBATh UHTEPAKTUBHBIE 3aJIaHUS C TPAAULMOHHBIMU BU1aMU paOOThI;

® [1010MpaTh CEPBUCHI C YUYETOM BO3pacTa U YPOBHsI MOATOTOBKH KJlacca;

® IPUMEHATh HHTEPAKTUBHI IJIS IOMAITHEH pabOThI M TIOBTOPEHUSI MaTepHaa;

® [IPUBJICKATh YYAIIUXCS K CO3AaHUIO0 COOCTBEHHBIX IU(POBBIX MPOEKTOB;

® 47IaNTUPOBATh 33JJaHHS 0] PA3HbI YPOBEHB CIIOKHOCTH;

® [IPEIBAPUTEIILHO MTPOBEPATH PAOOTOCIIOCOOHOCTD CCHUIOK U 000pyAOBaHUsL. [2]

Pesynprar wuccinenoBaHMs:  OKCHEPUMEHTAJIBHOE HCCJIEIOBAaHUE IO  HCIOJIb30BaHUIO
MHTEPAKTHUBHBIX TEXHOJOIMH Ha ypOKaxX PyCCKOTrO s3bIKa M JIMTEpaTyphl ObLIO MPOBEAECHO Ha 0Oaze
KI'YV «llkona-nuneit Ne34» akumara ropoga Ycre-Kamenoropcka YO BKO B 6 «A» —
JKCIIEPUMEHTAIBHBIN, 6 «bY — KOHTPOJIBHBIN KJaccax.

Jl1 BBISIBIIEHUS YPOBHSI yCIIEBAEMOCTH IO IIpeaAMeTaM ObLI IPOBEEH BXOJIHOM Cpe3 3HAHUM.
BxoagHast AMarHocTHKa Iokasana, YTO YpOBEHb 3HAaHUHM B JABYX Kiaccax OKa3ajcs MPaKTUYECKU
OJINHAKOBBIM:

e DKcriepUMeHTaIbHbIN (6 «A»): Beicokui — 34%, cpenuuii — 46%, Huzkuii — 20%.

e KonTponsusiii (6 «b»): Beicoknii — 32%, cpennnit — 40%, auskuii — 28%.

JUJ1st OATBEPKACHUS HITH OTIPOBEPKEHHSI BBIIBUHYTON HAMU THITOTE3BI B OKCTIEPUMEHTAITEHOM
Kjlacce OblUla IPOBEJEHA CHCTEMa YPOKOB C HCIOJb30BAaHUEM HWHTEPAKTHBHBIX TEXHOJIOTHH.
DKCHEepUMEHT NMPOBOIUIICS B TEUEHUE OJHOM YETBEPTH.

B KkoHTponpHOM Kiacce oOyueHHE BeJIOCh TPAaJUIHMOHHBIM CIOCOOOM C MHMHUMAaJIbHBIM
KOJIMYECTBOM HWHTEPAKTUBHBIX TexHoysorui. [lo 3aBepuieHuM HKcrepuMeHTa ObUl MPOBEACH
KOHTPOJIbHBIM Ccpe3 3HaHMi 1Mo mpeameraM. KOHTPOJBHBIM cpe3 MOKa3aja MOBBIIIEHHE KauecTBa
3HAHUN B HKCIIEPUMEHTAILHOM KJ1acce:

e DKcriepUMeHTaIbHbIN (6 «A»): BeIcOKUN — 68%, cpenuuii — 24%, Huzkuii — 8%.

e KonTponsusiii (6 «b»): Beicokuii — 42%, cpennnit — 48%, auskuii — 10%.

Taxum oOpa3oM, runoresa rcciae10BaHus ObUIa OATBEPKICHA.

BeiBoapl: crionp30BaHME HMHTEPAKTUBHBIX TEXHOJOTHMM Ha YpOKax pPYCCKOTO $3bIKa U
JUTEpaTypbl NMPUBOJUT K IOBBIIICHUIO KAadecTBAa 3HAHUM ydamuxcs. Pe3ynpTaTel sKcliepUMEHTa
[I0KAa3aJIy yBEJIMYEHHUE YHCIIa IIKOJIBHUKOB C BBICOKUM YPOBHEM OCBOCHMSI MaTeprasa 0 CPaBHEHUIO
C TPAJULMOHHON MOJIeNbl0 00yueHHs. VIHTepaKTUBHBIE HHCTPYMEHTHI HE 3aMEHSIIOT KIaCCUYECKUe
METObI, HO 3(PPEKTHUBHO NOTOIHAIOT WX, JeJasl MPOLECC YCBOCHUS 3HAHWHA 0ojee TOCTYITHBIM,
HarJsIHBIM U pe3yJIbTaTUBHBIM 11 COBPEMEHHBIX 00YyYaroIuXcs.
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DEVELOPMENT OF FOREIGN LANGUAGE DISCURSIVE COMPETENCE
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Abstract. The article addresses the issue of developing foreign language discursive competence
among students of economics in the context of a digital educational environment. The relevance of
the study is ooycnosnena by the growing demands for professional foreign language communication
of future economists under the conditions of globalization and digital transformation of professional
activities. The purpose of the research is to provide a theoretical justification and to develop a
methodological model for the formation of foreign language discursive competence of economics
students in the process of learning English. The study employs methods of theoretical analysis of
academic literature, pedagogical modeling, and generalization of practical experience in
professionally oriented foreign language instruction. The article clarifies the structure of foreign
language discursive competence of a future economist and proposes a three-stage model for its
development through the use of digital educational resources. The practical significance of the
research lies in the applicability of the proposed model in the educational process of economic higher
education institutions.

The paper also examines key aspects of discursive competence development in economics
students during foreign language learning. The importance of forming this competence as a core
component of professional foreign language training aimed at effective participation in intercultural
and professional communication is substantiated. The concept of ‘“discursive competence” is
analyzed, its structural components are identified, and its place within the system of communicative
competence is defined. Particular attention is paid to methodological approaches and pedagogical
conditions that facilitate the development of students’ discursive skills in professionally oriented
foreign language education. The study concludes that purposeful formation of discursive competence
significantly enhances the quality of linguistic and professional training of students in economic
disciplines.

Keywords: discursive competence, foreign language communication, professionally oriented
learning, economics students, foreign language education, competence-based approach, professional
discourse.

Annomauusn. B cmamve paccmampueaemcs npooiema pazeumusi UHOA3bIYHOU OUCKYPCUBHOU
KOMNEeMeHyuu  CMmyoOeHmos  HKOHOMUYECKUX — CHeyudalbHocmel 6  YCI08UsX — Yupposoi
00pazosamenvHol cpedbl. AKMyaibHOCMb UCCIE008aAHUSA 00YCI08NIeHA 803paAcmanuem mpebosanull
K NPOpeCcCUOHANbHOU UHOA3LIYHOU KOMMYHUKAYUU 6YOYUUX IKOHOMUCMOE 8 YCI08USX 2100anu3ayuu
u yugposuzayuu npogeccuonarbHou  deamenvHocmu. Llenvio  uccredoeanus - A6AAEMC
meopemuueckoe 060CHOBAHUE U PA3PAOOMKA MEMOOUUECKOU MOOeTU POPMUPOBAHUS UHOSAZBIYHOU
OUCKYPCUBHOU KOMNEMeHYUU CIYOeHMO8-I9KOHOMUCMOS8 NPU U3VYEHUU AHSTUICKO20 A3bIKA. B x00e
UCCNe008AHUSL  UCNONIL30BANUCH MEMOObl  MeOPeMUIecKko20 AHAIU3A HAYYHLIX  UCTNOYHUKOS,
neoazoeuyeckoco MOOeIUPO8anUs, a maxice 0000ujeHUs NPAKMULeCcKko20 Onvlma NPogpheccuoHaAIbHO
OpUEHMUPOBAHHO20 O00YUEeHUs UHOCMPAHHOMY A3bIKY. B cmamve ymounsemcs cmpykmypa
UHOAZLIYHOU OUCKYPCUBHOU KOMNemeHyuy 0y0yuje2o 3KOHOMUCIA U Npeodlazaemcs mpexsmanHast
Modenv  ee  (opmMuposamus € UCHOIbL308AHUEM YUPDPOBLIX 00pPA30BAMENbHBIX PECypPCos.
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Ilpakxmuueckas 3HAYUMOCMb UCCIE008AHUS  3AKIIOYACMCS 6 B03MONCHOCMU UCHOIb308AHU
NPeoloNCEHHOU MOOeNU 8 00PA3Z08AMENLHOM NPOYECCe IKOHOMUYECKUX 8Y308.

B cmamve paccmampusaiomcs eonpocvl  pazsumusi OUCKYPCUBHOU KOMNEMEHYUu Y
CMYOeHmMOo8 HIKOHOMUYECKUX CNEeYUATbHOCMel 6 npoyecce U3YYeHUs UHOCMPAHHO20 SI3bIKA.
ObocHosbI8aCMCS AKMYATLHOCHb (POPMUPOBAHUS OAHHOU KOMNEMEHYUU KAK 8AICHO20 KOMNOHEHMA
npOGecCUOHANbHOU UHOSA3BIYHOU NO020MOSKU OYOVWUX IKOHOMUCTO8, OPUEHMUPOBAHHOU HA
apexmusnoe yuacmue 8 MeHCKYIbMYPHOU U NPODeCcCUOHANbHOU KOMMYHUKayuu. Packpvigaemcs
CYWHOCMb  NOHAMUSL  «OUCKYPCUBHASL  KOMNEMEHYUsl», ONpeoensiiomcs ee  CmpYKmypHbvle
KOMNOHEHMbl U MeCmo 8 cucmeme KOMMYHUKAMUeHoU Komnemenmuocmu. Ocoboe eHumawuue
yoensemcs Memooudeckum nooxo0am u nedazocudeckum YCiosusim, cnocooCmeyiomum pa3eumuio
OUCKYPCUBHBIX YMEHULl CMYOeHmMOo8 8 X00e NpOoPecCUOHATLHO OPUEHMUPOBAHHO20 O00VUEeHUs
UHOCMPAHHOMY S3bIKY. Jlenaemcs 6b1600 0 3HAYUMOCMU UYENeHANPABIEHHO20 HOPMUPOBAHUSL
OUCKYPCUBHOU KOMNemeHyuu Ol NOBbIUEHUS KAYyecmed S3bIKOGOU U NPOQhecCUOHATbHOU
Nn0020MOBKU CIMYOEHMO8 IKOHOMUUECKUX HANPABIEeHUIL.

Kniouesvte  cnosa:  Ouckypcusnas — KOMNemeHyus,  UHOS3bIYHASL — KOMMYHUKAYU,
npoghecCUOHaNIbHO OPUEHMUPOBAHHOE O00VUEeHUEe, CMYOeHMbl IKOHOMUHECKUX CHeYUalbHOCmell,
UHOCMPAHHBIL A3bIK, KOMIEMEeHMHOCMHbIN NOOX00, NPOpECCUOHANbHBLU OUCKYDC.

The transformation of the global economic landscape, intensification of integration processes,
and the digitalization of professional activities impose new requirements on graduates of economic
universities. The competitiveness of a contemporary economist is determined not only by specialized
professional knowledge but also by the ability to engage in effective intercultural communication,
work with international documentation, conduct negotiations, and participate in professional
discursive practices in a foreign language. This shift necessitates moving beyond the traditional
objective of foreign language education—namely, the development of general communicative
competence—toward the formation of foreign language discursive competence (FLDC).

FLDC is understood as an integrative ability to comprehend, produce, and interpret coherent
and logically structured discourse in professionally significant situations while taking into account
social, cultural, and pragmatic contexts. Unlike general communicative competence, FLDC involves
mastery of professional communication genres such as reports, presentations, business
correspondence, and negotiations. It also includes the ability to construct well-reasoned arguments,
apply persuasive strategies, and adapt speech to specific audiences and intercultural settings.

Despite extensive research on professionally oriented foreign language education, the issue of
developing discursive competence specifically among future economists remains insufficiently
explored. Existing pedagogical approaches often prioritize lexical and grammatical instruction or
general skills in reading specialized texts, while insufficient attention is paid to the development of
productive professional dialogue and polylogue. Consequently, a contradiction emerges between the
increasing need for FLDC in economic professions and the lack of comprehensive scientific and
methodological support for its development in higher education. This study aims to address this gap
by theoretically substantiating and designing a methodological model for the formation of FLDC in
economics students.

The structure of FLDC in future economists comprises several interrelated components:

e Linguistic component: mastery of professional terminology, economic formulaic
expressions, and grammatical structures characteristic of written and oral business communication.

e Sociocultural component: knowledge of norms and conventions of professional interaction
in the international business environment, as well as awareness of cultural specifics of business
etiquette in the target-language countries.

« Discursive-pragmatic component: the ability to produce coherent, logical, and contextually
appropriate discourse in monologic and dialogic forms within specific professional genres (e.g.,
reports, case discussions, business correspondence). This component also includes the use of

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 NNEJAATOT'MYECKHUE HAYKHU
2024 - 5.99 PEDAGOGICAL SCIENCES

communicative strategies aimed at achieving specific goals, such as persuading, negotiating, or
informing.

« Professional-content component: in-depth understanding of economic subject matter that
forms the conceptual basis of professional discourse.

The development of FLDC is grounded in the integration of linguistic and professional training.
As noted by N.P. Beltyukova, foreign language skills can be effectively realized only when they
correspond to professional competencies defined by educational standards. Therefore, foreign
language instruction should simulate authentic professional situations that require the use of a foreign
language, such as market analysis, business plan development, and financial consulting for
international clients.

Digital educational resources, particularly massive open online courses (MOOCs), represent an
effective tool for developing FLDC. Research conducted at the Novosibirsk State University of
Economics and Management demonstrated that MOOCs focused on “Business English: Finance and
Economics” significantly enhance language proficiency and professional vocabulary while providing
immersion in authentic professional discourse. However, the formation of discursive skills requires
additional methodological support, including preliminary language preparation and structured post-
course discussions based on MOOC content.

Based on the theoretical analysis, a three-stage methodological model for FLDC development
was designed.

Stage 1: Motivational and orientation stage.

This stage aims to raise students’ awareness of the importance of FLDC for their future
professional careers. Educational activities include meetings with practicing economists, analysis of
job vacancies in international companies, and initial diagnostics of professional discourse proficiency
through online questionnaires and diagnostic essays.

Stage 2: Content and activity stage.

The objective of this stage is to develop FLDC components through a system of professionally
oriented tasks. Instructional methods include:

« analysis of authentic discursive materials such as conference call transcripts, annual corporate
reports, and economic policy debates;

« case studies and role-playing simulations (e.g., investment proposals, conflict resolution with
foreign partners, startup presentations);

e project-based learning in international groups involving collaborative development of
marketing research or business plans using online communication tools;

e integration of MOOCs such as “Business English: Finance and Economics,” followed by
discussions and project assignments based on course content.

Stage 3: Reflective and evaluative stage.

This stage focuses on self-assessment and final evaluation of FLDC development. Assessment
tools include recording and analysis of students’ presentations or discussions, portfolios of completed
projects, and comprehensive examinations conducted in the format of simulated professional
situations (e.g., participation in a round-table discussion).

To ensure objective assessment of FLDC development, a komriekc approach combining
traditional and digital evaluation methods is applied. These methods include online testing of lexical
and grammatical knowledge and listening comprehension of professional discourse, expert evaluation
of productive activities (presentations, debates) using detailed assessment rubrics, and questionnaires
and self-assessment instruments to track changes in students’ motivation and confidence in foreign
language use.

The development of foreign language discursive competence should be regarded not as an
optional addition but as an essential component of training competitive economists in the twenty-first
century. The scientific and methodological framework proposed in this article—including a refined
structure of FLDC and a three-stage instructional model—provides a systematic approach to
addressing this challenge. Successful implementation of the model depends on several key conditions:
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1. Strong professional orientation of all instructional content and learning activities;

2. Active use of interactive and simulation-based methods, such as case studies, projects, and
role-playing tasks that position students as active producers of professional discourse;

3. Integration of authentic digital resources, including MOOCs, professional forums, and
databases, to facilitate immersion in real linguistic and professional environments;

4. Implementation of a comprehensive assessment system that evaluates not only linguistic
knowledge but also practical discursive skills in simulated professional contexts.

Future research may focus on developing specialized instructional materials for specific
economic disciplines and on examining the long-term impact of FLDC development on graduates’
professional careers.
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KOHIENIA KOMMYHUKATUBHO-OPUEHTUPOBAHHOI'O OBYYEHU A
BTOPOMY A3BIKY: IPATMATUYECKHN ACIIEKT

BAMTEHOBA PAYIIIAH MBLJITBIKBAEBHA
Crapmuit npenogaBarens KOxxHo-KazaxcTaHckoro ncciaeaoBaTesIbcKOro YHUBEPCUTETA
uM. M. Aya3oBa
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PBICKEJIIMEBA '’KAMWJIA AIMMBEKOBHA
Crapumii npenogasareins KOxxuno-KazaxcTaHckoro ncciaegoBaTesibcKOro YyHUBEpCUTETA
uM. M. Ayas3oBa

KYTTBIBAEBA JKAHAP ®AM3YJIVIAEBHA
[Ipenonasatens HOxHo-KazaxcTaHCKOro Mccie10BaTeIbCKOr0 YHUBEPCUTETA
uM. M. Aya30Ba

Annomauusn: /lannas cmamoes NOCesujeHa NPaeMamuieckomy acnekmy KOMMYHUKAMUBHO2O
nooxo00a 8 00y4eHulU 6MopPoMy A3bIKY CIYOEHMO8 HeA3bIKO8bIX 8)306. Paccmampusaromes eonpocul
Gopmuposanus u pazeumusi KOMMYHUKAMUSHOU KOMIEMeHYUU MOPUYHOU A3bIKOBOU JudHoCmu. B
OCHOBY bepemcs CO3HAMENbHO-NPAKMUYECKUN Memo0 00YYeHUsi 8MOPOMY A3bIKY KAK CPeoCcmey
oowenus. Jlanuolil nooxo0 npeononazaem akmusHoe HNPOOYKMUBHOE BOCHPUSsMUE U3VUAEMO2O
Mamepuana ¢ nociedyiouum pearbHblM NPAKMU4ecKuUM UCNONb308AHUEM NOTYYEHHbIX 3HAHUU. B
OAHHOM KOHMeEKCme 0enaemcs aKkyeHm Ha ocyujecmeiienue KOMMYHUKAMUBHBIX 3a0ay 8 npoyecce
OOMUHUPOBAHUSL MBOPUECKOU, HNOUCKOBOU OessimelbHOCU CMYOeHmMO8 HAO UCNOJIHUMENbCKOU,
penpoodykmusHot. Ilpusoosamcs npumepvl KOMMYHUKAMUBHBIX 3a0anull 6 pamkax «task-based
learningy», HanpaseneHHvlX Ha Gopmuposanue u paszgumue KOMMYHUKAMUBHOU KOMNEeMmeHYuu
061A0EHUU U3YYAeMO20 A3bIKA. [lenaemcs 6b1600 0 MOM, UMO NPACMAMUYECKULl ACNeKm KOHYenyuu
KOMMYHUKAMUBHO-OPUCHMUPOBAHHO20 00VYeHUs 6MOPOMY SA3bIKY Npeonoidzaem coomueceHue
VUeOHO-NO3HABAMENbHOU  0esTMeNIbHOCIU  00YVUAIWUXC HA  3AHAMUAX PYCCKO20 S3bIKA C  UX
0esmenbHOCIbIO 8 eCMEeCMBeHHOU KOMMYHUKAYUU, CO2NACO8AHUEe MOMUBOE8 VUEHUs U MOMUBOS
obwenusl.

Knrwoueevie cnoea: npacmamuueckuii acnekm, KOMMYHUKAMUBHAS KOMNEMEHYUs, SA3bIKOBAS
JIUYHOCMb, 0OUleHUe, YMEHUs], HABIKU.

Annotation: This article is devoted to the pragmatic aspect of the communicative approach in
teaching a second language to students of non-linguistic universities. The issues of formation and
development of the communicative competence of a secondary linguistic personality are considered.
It is based on a conscious and practical teaching method. This approach involves an active and
productive perception of the material being studied, followed by real practical use of the knowledge
gained. Examples of communicative tasks within the framework of "task-based learning" are given,
aimed at the formation and development of communicative competence in mastering the language
being studied. The conclusion is drawn that the pragmatic aspect of the concept of communicative-
oriented teaching of a second language involves correlating the educational and cognitive activities
of students in Russian language classes with their activities in natural communication, coordinating
the motives of learning and the motives of communication.

Keywords: pragmatic aspect, communicative competence, linguistic personality,
communication, skills, abilities.
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Anoamna: Byn maxana minodik emec dco2apvl 0Ky OPbIHOAPbIHbIY CMYyOenmmepine eKiHuli
Mminoi oKbIMYOazvl KOMMYHUKAMUBMI MICINOIY NpacMamuKkaivlk acnekmicine apuanzau. Exinwi
MiNOiK MYNanbly KOMMYHUKAMUBMIK KY3bIpemmIiniciH KalblNmAacmulpy JHcoHe 0aMblmy Maceaenepi
Kapacmuipblniaovl. Exinwi mindi Kapvlm-KamelHaC KYpaivl pemiHoe OKblmMyOblH CAHAbl-
NpaKmuKanely 20ici Heeizee anviHadvl. Byn macin anvinzan Oinimoi KeuiHHeH HAKMbl NPAKMUKAIbIK
ic orcy3inOe natioanaHa omwvipbln, 0OelceHOi 6HIMOI Kabwlioayovl Ke3lelidi. bByn mypevioa
cmyoeHmmepoiy Wvl2apMauiblivlk, i30eHiC KblaMemi npoyecinoe KOMMYHUKAMUSMIK MiHOemmepoi
Jcyzeze acvipy2a 6aca Hazap ayoapuliaovl. OKbimbliamulH mMindi MeHeepyoe KOMMYHUKAMUBMIK
KY3bIpemminikmi  Kaielnmacmolpyea dacone oamvimyea 6asvimmanean "task-based learning”
ueybepinoeci KOMMYHUKAMUBMIK MANCHIPMANApObly Mblcandapvl Keamipinedi. Exinwi minoi
KOMMYHUKAMUBMI-0A20apAaHeaH OKbIMY MYHCHIPIMOAMACBIHbIY NPACMAMUKALLIK ACHEKMICI OpblC
mini  cabakmapviHoa — OKYWbLIAPObIY — OKY-MAHBLIMObIK — iC-apeKemin  oaapobly — maouzu
KOMMYHUKAYUAOARbI KbI3MeMIMeH OataHbICmblpY0bl, OK) YadHcoepi MeH KapblM-KAMbIHAC YIHCOEPIiH
ytinecmipyoi ko30etidi 0eceH KOPblMbIHObL HCACANAODL.

Tyiiinoi coe3zo0ep: npazmamukanivlk AcneKm, KOMMYHUKAMUemi Ky3vlpemminix, minoix myiea,
KApbIM-KamblHac, 0a20bliap.

Beenenne

KoMMyHUKaTHUBHBIA NpUHIUN OOyY€HHUST BTOPOMY HEPOAHOMY S3bIKY, COOTBETCTBYIOLIUIT
COLMAJIBHOMY 3aKa3y oOmiecTBa Ha ()OpMHUpPOBaHUE y OYyAYIIMX CHELHATUCTOB BBICOKOI'O YPOBHS
KOMMYHHUKAaTHBHOH KOMIETEHIIUH, OBUT U OCTaeTCsd KOHIIETITYyaJbHBIM, 0a3HUCHBIM. B cuiy 3TOro
o0yuyeHHe pPYCCKOMY SI3bIKY KaK CPEICTBY OOLIEHHs — JNEHCTBEHHBIH MHCTPYMEHT CTaHOBJICHUS
MHTEJJIEKTYyaJIbHOM, BTOPUYHOM SI3bIKOBOM JINYHOCTH, 00J1aJjatonIeil KOTHUTUBHBIMH, TBOPYECKUMU
cnocoOHocTsIMU. COBpeMEHHas! JIMHIBOAUWAAKTUKA OPUEHTHPOBAHA Ha NMPAKTHUECKYI0 3HAYUMOCTh
S3BIKOBOTO 00pa3oBaHus. [1oaTOMy Ha mepBBIi IUIaH BBHIILIO O0yYeHHE HE S3BIKY, a OOIIECHUIO Ha
A3bIKE, IOBEJICHUIO Ha sI3bIKe. Pe3toMupysl cka3aHHOE BbIIIE, OTMETHM, YTO OOIIEHUE U TIO3HAHUE B
€AMHCTBE KaK LEJOoe SBJISIOTCS COCTaBISIOIIMMU KOMMYHHUKATHUBHOM JESTEIIbHOCTH, OCHOBOM
(dopMHUpoBaHUs A3BIKOBOW JHYHOCTH. [loaTOMy mpenonaBaHue AUCHUILIUHBI «Pycckuil s3pIk» B
HAIlMOHAJILHOW ayIUTOPUU C MO3ULIMU CO3HATEIbHO-IIPAKTUYECKOI0 METO/Ia HAPaBJIEHO, B IIEPBYIO
ouepellb, Ha pa3BUTHE KOMMYHHMKATHBHBIX, KaK OOIIMX, TaK M 3K3UCTCHLHUAIbHBIX, KOMIIETCHLIUH
obOyuaromuxcsi. CorsmacHo OO1IeeBpONEHCKIM KOMIIETEHIIUSAM BJIAJICHUSI MHOCTPAHHBIM SI3bIKAMHU
1noJl OOIMMHU KOMIIETCHIMSAMHU MOJPa3yMEBAIOTCA 3HAaHUs (IIpHOOpeTaeMble YEJIOBEKOM IO Mepe
HAaKOIUIGHHUS OINbITa M B Ipouecce o00y4deHus), yMmMeHHs (crnoco0 NpUMEHEHUs 3HaHUN) WU
9K3UCTEHILIMAIbHAs KOMIIETEHLIUS (COBOKYITHOCTh MHANBHUyaJIbHBIX XapaKTEPUCTHUK YEJIOBEKA, UEPT
€ro XapakTepa, B3IJI0B, IPEJICTaBICHUNA O ceOe U 00 OKPYXkKAIOIIHUX, FTOTOBHOCTh K COLUAIbHOMY
B3aumojieiicTeuio) [1].

B Mertonuyeckoil nureparype CyLIECTBYIOT MHOTOYUCIICHHBIE ONPEENICHUS HHOS3BIYHOMN
KOMMYHHUKAaTHBHOM KOMIETEHLIMH B pamkax paspaboranHoro E.M. IlaccoBeiM TexHOIOrHU
KOMMYHHUKaTUBHOTO OOy4eHHUs — OOYy4YEeHUS Ha OCHOBE OOILEHUs, IMO3BOJIOILYI0 JOCTUTHYTH
BbICOKMX pe3ysbTaToB [2]. Ilo mHenuto T.II. IlonoBoi, KOMMyHMKaTHUBHAasi KOMIETEHLMS 3TO —
o0IIeHuE Ha fA3bIKE, CIOCOOHOCTh OOMEHHUBATHCS MBICIIIMU U CYXKJICHHUSIMH, IPABUIBHO UCIOJIb3YSI
CHUCTEMY S3bIKOBBIX M PEYEBBIX HOPM, BBHIOMpass KOMMYHUKAaTHBHOE IIOBEJICHHE, aJIeKBaTHOE
ayteHTHuHOM cutyanuu oomenus [3]. M.JI. bum, H./I. I'ansckosa, P.I1. Munspyn, B.B. Cadonosa,
E.H. ConoBoBa mnoj HMHOSA3bIYHONM KOMMYHUKATHBHOM KOMIIETEHUMEN MOHMMAKOT COBOKYIHOCTH
MHOSA3BIYHBIX 3HAHUH, YMEHUH M HAaBBIKOB, HEOOXOJUMBIX JJIsl OCYLIECTBICHUS KOMMYHHMKALIUU Ha
MHOCTpaHHOM s3bike. CyMMHpys BbIIIECKAa3aHHOE, MOJHOCTBIO INpuaepxkuBaeMmcs MHeHus A.b.
Jlo6poBHuya, KOTOpBIH CUMTAET, YTO KOMMYHHUKAaTHBHas KOMIETEHIHUS - 3TO TOTOBHOCTh K
B3aMMOJICHCTBHIO, KOHTaKTy. YenoBek, 00iafalomuidi CO3HAaHUEM, MBICIUT, U 3TO 3HAYUT, YTO OH
AKMBET B PEKUME JTMAJIOra, MPH ITOM OH 00s3aH MOCTOSIHHO YYMUTBIBaTh U3MEHUYMBYIO CUTYallUIO B
COOTBETCTBUM CO CBOMMH MHTYUTHUBHBIMH OKUAAHUSIMU, @ TAKXKE 0’)KUJAHUSIMU CBOETO NapTHepa [4].
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B pamkax pa3BuTHs KOMMYHHKATHBHOW KOMIIETEHIIMU OOYYArOIIMXCS 3a/lada MpernoaaBaTens
— c(hopMHUpPOBaTh Y OOYYaOMINXCS BBHICOKYIO, CTa0MIBbHYIO MOTHBAIIMOHHYIO TOTOBHOCTH H3Yy4aTb
BTOPOIl SI3bIK, MHAYE€ TOBOPS — BHYTPEHHIOID MOTHUBAIMIO K OBJIAJEHUIO s3bIKOM. Kak m3BecTHO,
mo0asi AesATENBbHOCTh, B TOM 4YHCIE y4yeOHas, MpoTekaeT Oojiee YCHENIHO TPU YCIOBUU €€
MAaKCHUMaJbHOM MOTUBUPOBAaHHOCTU. [lomHoCcThIO monanepxkuBaecM MHeHue M.H. BsatrooTHeBa,
COIJIaCHO KOTOpOMY yuyeOHas MOTHBalusi 00JiaJjaeT CBOMCTBOM YCHJIMBATh KaK YHUBEPCAJIbHYIO
BCEOOBEMITIONIYIO, HHTETPAJIbHYI0), TAK U KOHKPETHYIO (y3KOHAIpaBJIEHHYIO0, MPO(eCCHOHANBHYIO,
WHCTPYMEHTAIBHYIO) MOTHBAIMH, SIBJISIOMIMECS BHJAAMH BHYTpPEHHEW MoTuBamuu  [5].
Ilenecoobpa3Ho OTMETUTH, YTO KOHKPETHAass MOTHMBALMSl y CTYJCHTOB MOXET IepepacTaTtb B
YHUBEPCAJIBHYIO T10J] BIUSHUEM TOCTOSHHOM, CTAaOMIBbHOW yueOHOM MoTHBaruu. Kak mokassiBaeT
MPAaKTUKa, OCHOBOHM peleHHs MTaHHOM NpoOJIeMbl SBISETCS ONOpa HAa pPeUYeNesTEIbHOCTHYIO
HaIpPaBJIEHHOCTh OOYUYEHHUsI PyCCKOMY S3BIKY KaK CpeJCTBY oOuIeHus. B nanHOM acriekTe OombIast
POJIb OTBOJIUTCS YMEHHIO MpenoaaBates 3 (EeKTUBHO UCIOIb30BaTh HA 3aHATHSIX (POPMBI pabOTHI,
OTBEUAIOLME HMHTEepecaM oOOydYaloluXcs, CBSI3aHHBIX C YJIOBJIETBOPEHHEM COOTBETCTBYIOIIUX
KOMMYHHKATHBHBIX ~ MOTPEOHOCTEH, TIOCTPOCHHBIX HA WHTEPAKTUBHOM  B3aWMOJCHCTBHUU
oOydaromuxcsi Apyr ¢ APYroM B MPOIECCe COBMECTHOM yueOHO-MO3HABATENBbHON AESTENbHOCTH
nocpencTBoM obOmeHusa. Kak ciegyer W3 BBIIICU3IOKEHHOTO, HMMEHHO 3(PEeKTHBHOCTD
METOJIMYECKOM CTpaTerul CO37aeT CTUMYJ IS (OPMUPOBAHUS KOMMYHHUKATHBHBIX YMEHHH, T.€.
CTUMYJIUPYET Pa3BUTHE KOMMYHHKATHBHOM JEATEIILHOCTH OOYYAIOMIMXCS - YMEHHI BBICKA3bIBATh
CBOIO TOYKY 3p€HHUs, 000CHOBHIBAThH CBOIO MO3HUIINIO, yOEXKAAaTh, CHOPUTH U T.J.

Pe3yabTaThl Hcc/ie10BaHUSA

PaccMmoTpuM, kakue (GYHKIMM TEKCTOBOIO MaTepHalia, MOXKHO MCIIOJIb30BaTh B Y4EOHOM
nporiecce ¢ 1enbio (POPMUPOBAHHS U Pa3BUTHI KOMMYHUKATHBHBIX YMEHHH BTOPUYHOM S3BIKOBOM
TUYHOCTH. B mporecce wuHTepmpeTraud TEKCTa B paMKaX KOMMYHHKAaTUBHOTO TOJXOAa
MIPEToIaBaTeIt0 HEOOX0IMMO IPOBECTH (POPMBI paboT 1Mo 3 HEKTUBHOMY MTPUMEHEHHIO Pa3INIHBIX
byHkiuit  Tekcta (MH()OPMAIMOHHO-TIO3HABATEILHOW, KOMMYHHMKATHBHOW, MOOYAUTEIHHOM,
MOTHBAIIMOHHOH, HMOLMOHAIBHOM), CTIOCOOCTBYIOIITHX 00peTeHHIO 00yJaromMHUCs
KOMMYHHKATHUBHBIX YMEHHI M HaBBIKOB. JIaHHBIN Mpoliecc MpeAnoaaraeT akTUBHOE MPOTYKTUBHOE
BOCTIPHSITHE U3y4aeMOro Marepuaja ¢ MOCIEIYIONIM PealbHBIM MPAKTHUECKUM HCIIOIB30BAHUEM
MOJTy4YE€HHBIX 3HAHUU.

Tak, B acriekte WHPOPMAIMOHHO-TIO3HABATEIHHON (PYHKINH, YIEOHBIH TEKCT KaK MCTOYHHUK
(OHOBBIX 3HAHUU COJEPKUT LIEHHYIO, BOCTPEOOBAaHHYIO MH(POPMALNIO, IPU peaTu3alii KOTOPOi
CO3MIAIOTCS BO3MOXHOCTH JUIsi ()OPMHPOBAaHUS pPEaJbHOH KOMMYHHKATHBHOW JIESTEIEHOCTH
oOydaromuxcs. JlanHas (yHKUOMS CHOCOOCTBYET pAa3BUTHUI0 YMEHUW BBISCHATH, YTOYHSTH,
paccyaaTh, aHATU3UPOBATh, COMTOCTABIIATH, APTYMEHTHPOBATh, 0000MIATh.

KomMmyHnukaTuBHas QpyHKIUs, KOTOpas GOPMUPYET peUeBhIe HABBIKKM U YMEHUS, pealu3yeTcs
MOCPEICTBOM KOMMYHHUKATHBHOM 3a/1a4H, YTO CO3/1a€T MOTPEOHOCTH B 00IIeHNH. beceapl-noammorun
Mo MpoOJIeMHON TeMe TeKcTa (POPMHUPYIOT YMEHHE CIOPUTH, NOKA3bIBATh, JUCKYTHPOBATh, YTO
pa3BUBAaeT MHUIMATHUBHOCTh, MOJAJILHOCTh PEUM M, B KOHEUHOM HTOTe, CIIOCOOCTBYET Pa3BUTHUIO
pa3IUYHBIX WHTCHIMH, B TOM YHCJE, OLICHOYHBIX: JaBaTh OLICHKY (akTy, MpeaMETy, COOBITHIO
BBICKA3bIBaTh MHEHHUE, MPEAIOJI0KEHUE, BbIpaXkaThb PalMOHAJIbHYIO OLICHKY, 11€J1ecO000pa3HOCTb,
3¢ deKTHBHOCT U TIp. B J1aHHOM ciiydae MOTYT ObITh IPUMEHEHBI TAKUE WHTEPAKTUBHBIC METOJIBI,
KaK JUCKyCCHs, 1e0aThl, MO3roBas aTaka, mpecc-KoH(epeHITHsI.

[MobyautensHass QyHKIMS peaau3yeTrcs MNPOOIEMHBIMU TEKCTAMH, KOTOPHIC BBI3BIBAIOT
pEUYEBYI0 pPEaKIHUI0, B TOM YHCJIE PEryJupyroIre HHTCHIMH (MOo0yXIaTh coOecelHuKa K
BBICKa3bIBAHUIO MMO3UIIMH, BBIPAXKaTh COTJacHe/HECOryiache, COMHEBAThLCS), YTO, B CBOIO OYepellb,
(dbopMUpyeT yMEHHE BECTH CIIOpP, OTCTauBaTh CBOIO MO3UIIKIO. JIpyrUMHU CI0BaMu, 3TO CO3/1aeT MoJe,
wiatopmy st 00CYKIeHUS, OOMEHa MHEHHSIMH, CTIOCOOCTBYET BHIPAOOTKE aKTUBHOM KM3HECHHON
no3uuu. B paMkax peanuzanuu no0yauTenbHON QYHKIUHI, KOTJa S3bIK BBICTYIAeT HE TOJBKO Kak
CPeICTBO KOMMYHHUKAIIMH, HO U KaK MHCTPYMEHT MO3HABATEIILHOU JIEATENBLHOCTH 1EIeCO00pa3Ho
UCIIOJIb30BaTh TaKWe METOJbl, KaK IMOCTAaHOBKa MPOOJIEMHOIO BOMpOCa, CO3JaHHe MPOOIeMHON
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CUTYalli1, KOTOPBIE CIOCOOCTBYIOT aKTUBU3ALIMH KOMMYHUKATHBHO-TI03HABATEILHOM €SI TEILHOCTH
oOyyJaromuxcs.

MotuBannoHHas (QYHKIMS TECHO CBsi3aHA C TO3HABATENHHOW: BBOAWT B MPOOIEMATHKY,
KOTOpasi TpEACTaBIsIeT MHTEpecC OOy4aloUuIMXcs; ONpeAeNisieT COLUUAIbHYI0 3HAaYUMOCTh
IpeagaraeMoro Marepuaia, vHGpopMamum; poxaaeT NoTPpeOHOCTh B OOIICHHUH; MOBBIIIACT JTUYHYIO
3aMHTEPECOBAHHOCTh OOyuwaromierocsi. CoOTBETCTBHE Y4YeOHOTro MaTepuana KOMMYHHKaTHBHO-
[I03HABATENIbHBIM HHTEpPECaM M INOTPEOHOCTSIM OOYYAIOIIMXCSl COCTABISET OCHOBY pealli3alvu
MoTuBallMOHHOW (¢yHKuuu. Ilo wmartepuanmam Tekcta MOryT OBITh TNPOBEACHBI B paMKax
reiMUQUKAIMd  CIOKETHBIE, CHUTYallMOHHBIE WIPhl KOMMYHUKATHBHOH, HMHTEPAKTUBHOM
HaIpPaBJIEHHOCTH, MOTUBHUPYIOIINE PEUEBYIO JAESATEIBHOCTD B MPOLIECCE OOLICHHUS.

DOMOIMOHANbHAS, WM AMOTHUBHAS, (YHKIUS TPOSIBISIETCS B UYYBCTBEHHOM BOCIIPHUSTHU
nH(popManuu, B yAOBICTBOPEHUU TMOTPEOHOCTEH W MHTEepecoB oOydaromuxcs. JlanHas GyHKIms
o0oramaer ONBITOM  AMOIMOHAIBHOTO  OTHOIIEHHS K  JIGHCTBUTEIBHOCTH,  Pa3BHBAET
MEXJIMYHOCTHBIE  OTHOWIeHus. HeobxomuMo  OTMETUTh, UYTO HOMOTHMBHAs  AaKTUBU3ALUA
TpaHCHOPMUPYET  ONepalMOHANbHBIE  HEBEpOANIM30BAaHHHBIE  CMBICIBI B JINYHOCTHBIE,
BepOan30BaHHbIe. DTO MPUBOJUT K MOBBIIIEHUIO Ka4eCTBAa YCBOCHHSI, IIPEXKJIE BCETO B Mpoliecce U
pe3ynbpTare paboThl C KOMMYHHKATHBHBIM, COIMAIBHO 3HAYUMBIM JIJIsI 00YYarOMIUXCSI MaTEPHAIIOM.
Tak, CIOKETHO-pOJIEBBIE WIPBI, MOCTPOCHHBIE HA MaTepHalle TEKCTa, B MPOLECCE MPOSBICHUS
TBOPYECKOH, SMOIIMOHATIBHON aKTUBHOCTH CIIOCOOCTBYIOT PA3BUTHIO PEUEBBIX YMEHHUM U HABBIKOB.

B cooTBeTCTBUM C BBINIEU3I0KEHHBIM, IPUXOIUM K BBIBOIY, 4TO (HOPMUPOBAHHE BTOPUIHOI
SI3BIKOBOM JINYHOCTH TPEATIONIATAET OBJIAICHUE PA3HBIMH CTPATETUSIMHU OOILICHUS M CKJIaIbIBACTCS U3
YMEHHUSl pealn30BaTh pa3IWYHble KOMMYHUKATHBHbIE WHTEHIMHM (KOHTAKTOYCTAaHaBIMBAIOIIUE,
MH(OPMATUBHBIE, PETYJUPYIOLIUE, OLIEHOYHBIE) B COOTBETCTBHUM C KOHKPETHOM CHUTyallMew,
ONpEeNIeICHHONM KOMMYHHMKAaTUBHOM 3anayedl. Beab OCHOBHBIM IOKA3aTEIEM JOCTHKEHUS UEIU
CUMTAETCS YMEHHE IOJIb30BaThCSl YCBOCHHBIM MAaTE€pPHAJIOM B HOBBIX CHUTYyalUsIX OOLIEHHS, YTO
MOPOXKAAET ONPEACICHHYIO HAIPABICHHOCTh, MOTUBUPOBAHHOCTb, CO3/1a€T YYBCTBO MEPCIIEKTUBBI.

OTMmeTrM, 4YTO  amnpuopyd  YpPOBCHb  KOMMYHUKATHUBHBIX  3a71a4,  (HOPMHUPYIOIINUX
KOMMYHHKATHBHYIO KOMIIETCHIIMIO OOYYaloIIUXCs, 3aBUCHUT OT YPOBHSI BJIAJCHHUS S3BIKOM (B
cootBeTcTBUH ¢ O0IIeeBpONEHCKON KO YpOBHEH BlIaICHNSI MHOCTPAHHBIMU si3bIKaMu) — Al, A2,
B1, B2 no npuHuumy oT NpocToro K cilioXkHOMy. Tak, Ha HAYaJIbHOM M CPETHEM YPOBHSIX COTJIACHO
Tunosoit yuebHON mnporpamMmme oOLIEOOPA30BATENPHON TUCHUILUIUHBI «Pycckuil s3bIK»  1Jid
OpraHm3aiuii BbICIIEr0 ¥ (WJIKM) TMOCJIEBY30BCKOTO OOpa3oBaHMs MPEAJaraeTcs pa3BUTHE
KOHTaKTOYCTaHABJIMBAIOIINX, PETYIUPYIOMIHNX, HHPOPMATUBHBIX, OLICHOYHBIX WHTEHIIUNA B paMKax
TaKUX KOTHUTHBHO-JIMHTBOKYJBTYPOJIOTUUYECKUX KOMIUIEKCOB, Kak «S U Mosi ceMbs», «CBOOOIHOE
BpeMsi», «Mou yBnedeHus», «Moit yHuBepcuteT», «B Oubmmoreke», «Manas poauHay, «SI3bIK
CHEIMAILHOCTH U TpodeccroHanbHas KylbTypa peun», «S3biku u oOpa3oBanue. [Iporpamma
Tpexbs3biuns B Kazaxcrane», «lctopus moeit crienmnanbHocTY, «KynpTypa mpodeccruonanbHoi
peun» u ap. YeTBepThlit eBpONeiCKUil ypoBeHb 0a30BOI TOCTaTOYHOCTH B2 mpencTaBieH TakuMu
KOTHUTUBHO-JIMHTBOKYJIBTYPOJIOTHYECKUMH KOMIUIEKCaMH, Kak « KoHTpacTel Meranonuca», «S3bIk
CHEIHUAILHOCTH W TPOQECCUOHATbHAS KYJIbTypa pedm», «AKTyaJdbHbIE MPOOIEMBl COBPEMEHHOMN
HayKu», «JlocTnxkeHus B 001acT U3yyaeMoi HayKu», « Mo crieriuaibHOCTb U II100anu3anus» u JIp.
[6].

Heckpuntopsl mepBbix Tpex ypoBHeu (Al, A2, B1) mpeamosararor oBiIaicHHE 3HAHUSIMU
CUCTEMBI PYCCKOTO SI3bIKa U OCOOCHHOCTEH pealln3aiiy S3bIKOBIX €IUHUI] B PA3TUYHBIX CUTYaILIUIX
MEXKYJIbTYpHOU KOMMyHUKauuu. Hanpumep:

- COCTaBUTh HEOOJIBILINE TUAJIOTH 110 TEME;

- MOATOTOBUTH paccka3 o cebe U CBOel ceMbe, O TeaTpe, BHICTABKE;

- COCTaBUTH HEOOJIBILION MOHOJIOT O CBOUX YBJICUCHHSX;

- IOATOTOBUTH OYKJIET;

- HaIlMCaTh 3CCE HA TEMY ...;

- MOATOTOBUTH COOOIIIEHHE HA TEMY... U T.1.
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Jeckpunropsl 6a30Boii cTaHAapTHOCTH (YypoBeHb B2) Ha HESA3BIKOBBIX CIEIUAIBHOCTSIX
npeAnoyiaraeT oBiageHue s3bikoM  crnenmanbHoctH  (LSP, LAP) B mpodeccuonanbHo-
OpPUEHTHUPOBAHHOM OOIIIEHUHU TIOCPEACTBOM PA3IUYHBIX (JOPM PEUYU U TUIIOB KOMMYHHKAIUH: YMETh
UCIIOJIb30BATh JUTEPATYpy MO CHEIUAIBHOCTH; OBIAJAETh METOAAMH CTPYKTYPHO-CEMaHTUYECKOTO
aHaJIM3a TEKCTa; Pa3BUBATH JIOTUKY MBIIUICHUS; UCIIOJIb30BaTh CUCTEMY MPEAMETHBIX U SI3bIKOBBIX
3HAHMW JJI peuieHus 3agad yuyeOHO-Mpo(ecCHOHANbHOTO OOIIEHUs; HABBIKM BEACHMS JEJIOBOM
JIMCKyccuu U T.1. Hanmpumep:

-MPOM3BECTH  aHaJU3  HOPMATUBHO-TNIPABOBBIX  JOKYMEHTOB,  PErjJaMeHTHUPYIOIINUX
¢byHKIMOHMpOBaHUE A3BIKOB B Kazaxcrane;

- COCTaBUTh COOCTBEHHBIE MOHOJIOTH-PACCYXICHUS HA TEMY... ;

- MIOATOTOBUTH IPE3EHTALMIO HA TEMY...;

- OXapaKTepu3yiTe oOJHy U3 IPOOIIEM. . .;

- COCTAaBUTh MHTEIJIEKT-KApTY 0 TEME U apryMEHTUPOBaTh, WITIOCTPUPOBATH IPUMEPAMU;

- TpOYUTATh HAYYHYIO CTaThl0 M OXapaKTepHU30BaTh OCHOBHYIO TMpoOseMy, 0O0OOIIHTH
WHPOPMAIIHIO;

- XapaKTepUCTUKA CTPYKTYPbI TEKCTa;

- COIIOCTAaBUTEIIbHBIN aHAJIN3 TEKCTOB;

- COCTaBJICHHE TEKCTa IO BBEJCHUIO;

- IUCKYCCHS C MCTIOJIb30BAHUEM HAayUYHOU JIEKCUKH;

- HaOJIIOZIeHUEe HaJ SI3BIKOBBIMU CPEJICTBAMH.

[IpuBeneHHbIe BBIIE KOMMYHHMKATHBHBIC 3agaHus B pamkax «task-based learning»
HaIpaBJIeHbI HA ((OPMHUPOBAHUE U PA3BUTHE KOMMYHUKATUBHON KOMIIETEHIIMU B OBJIaICHUN BTOPBIM
SI3BIKOM B PaMKaX HE TOJBKO COIMAIEHO-OBITOBBIX TEM, HO U TEX, YTO KAaCAIOTCS HETIOCPEIACTBEHHO
npodeccuoHaNBbHOTO MOJst Oyayiel neaTebHOCTH. [IpHHINMIT OT IPOCTOTO K CI0XKHOMY (OT YPOBHS
Al mo B2) obecrieunBaeT mepeHOC yMEHHIH M HAaBBIKOB, C(POPMHUPOBAHHBIX Ha HU3KOM ypOBHE Ha
Oojee  BBICOKMH, pa3BUBAIONIMA  MPEABLAYIIMA  HaBBIK, OOECNEYMBAIOMIMNA  pElICHUE
KOMMYHHMKATHBHBIX 3a7ay OoJIbIIEH CIOKHOCTH, YTO O0OECIeYMBaeT IOCJIE0BATEIbHOCTD
BBIpAa0OTKM pEYEBBIX HABBHIKOB M yMEHUH, pa3BUTHE KOMMYHUKATUBHOM KOMIIETCHLIUU
oOyyaromuxcs. B TaHHOM KOHTEKCTE MOKEM TOBOPHTH O CO3HATEIHHO-NPAKTUYECKOM METOJIEe
0o0y4eHHs BTOPOMY SI3bIKYy KaK CPEACTBY OOIICHHSI, KOTOPBI (oKycHUpyeTcs, AeNaeT aklEeHT Ha
OCYIIIECTBIICHUE KOMMYHHUKATHBHBIX 33/1a4 B TPOIECCe TOMHHUPOBAHHS TBOPYECKOM, MOMCKOBOU
JESITeTbHOCTH CTYJIEHTOB HAJ HCIOJHUTEIbCKOW, penpoAyKTuBHOW. OOywaromuecss BepOalbHO
peaTM30BBIBAIOT HM3YUYCHHBIE WHTEHIIMH, WCIIONB3YsS COOTBETCTBYIOUIMA S3BIKOBOM MaTepuan B
nporecce KOMMYHHUKALHH.

BriBoanl

TakuMm 006pa3om, mMparMaTHYECKUN aCTIEKT KOHIETIIMH KOMMYHUKATHBHO-OPUEHTUPOBAHHOTO
o0ydeHHsI BTOPOMY S3BbIKY IpPEANOJaraeT COOTHECEHHE Y4YeOHO-IO3HABaTENIbHOM AesTeNbHOCTU
o0yyaeMbIX Ha 3aHATUSAX PYCCKOTO SI3bIKA C UX JIEATEIBHOCTBIO B €CTECTBEHHON KOMMYHMKAIIUH,
corjacoBaHW€ MOTHMBOB YYE€HHUS U MOTHBOB OOIIeHHA. Pe3ynbTaToM oBiajgeHus o0ydaroluMuUCs
BTOPBIM $I3BIKOM JIOJDKHO CTAaTh YMEHHE HCIIOJIb30BaTh MOJTYYCHHBIE 3HAHHS B (JOPME pPEeUeBBIX
NEeHCTBUM (KOMMYHHKATHBHBIX aKTOB) B KOHKPETHBIX CUTYaIUsAX, B TOM YHCJIE U B C(hepe BRIOpaHHOM
CHELHATbHOCTH.
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Annotation.This article explores the growing issue of cyberbullying in Kazakhstani schools,
analyzing its prevalence and examining the mental, social, and academic consequences on students.
Through a review of existing initiatives, including UNICEF's “Cyber Tumar” campaign, and an
assessment of systemic challenges, this paper provides actionable recommendations to address
cyberbullying. The findings emphasize the urgent need for improved digital literacy programs,
enhanced teacher training, and better policy enforcement to create safer learning environments for
students in Kazakhstan.

Keywords: Cyberbullying, education in Kazakhstan, digital literacy, mental health, Cyber
Tumar, online safety, educational reform, rural-urban disparities.

The increasing integration of digital technologies in education has transformed learning
environments worldwide. In Kazakhstan, online platforms are now essential for communication,
instruction, and social interaction among students. However, this digital revolution has also
introduced risks, particularly cyberbullying. Defined as the use of electronic communication to
harass, intimidate, or harm others, cyberbullying is a pervasive issue affecting student well-being
globally.

A survey conducted in Kazakhstan revealed that 42.8% of students have experienced
cyberbullying , primarily on platforms like Instagram and WhatsApp (35,International Journal of
Evaluation and Research in Education).Bullying among Kazakhstan School Learners and
Overcoming Strategies. Globally, the World Health Organization (WHO) estimates that one in six
children faces cyberbullying annually. These figures underscore the urgent need for systemic
measures to address the problem in schools. This article explores the prevalence, impact, and current
responses to cyberbullying in Kazakhstan, highlighting the challenges and providing
recommendations to improve prevention and intervention strategies.

Prevalence and Trends

Urban vs. Rural Disparities

Cyberbullying affects students across Kazakhstan, but the intensity and frequency vary between
urban and rural areas:

- Urban Schools: Urban schools often have access to better resources, including digital tools,
internet connectivity, and mental health support services. These schools can identify and address
cyberbullying incidents more effectively.

- Rural Schools: In rural areas, limited digital literacy training, inadequate technological
infrastructure, and insufficient teacher preparedness exacerbate the problem.

Age and Gender Differences

Adolescents aged 12—15 are the most affected demographic due to their high engagement with
social media and online games. Girls are more likely to experience emotional cyberbullying, such as
exclusion or spreading of rumors, while boys are often targeted with direct threats or harassment in
gaming environments.

Platforms for Cyberbullying
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Instagram and WhatsApp are the leading platforms for cyberbullying in Kazakhstan, primarily
due to their popularity among young users. Anonymity in gaming networks and forums further
encourages aggressive behaviors.

Impacts of Cyberbullying

Mental Health Consequences

Cyberbullying profoundly affects students’ psychological well-being:

- Increased Anxiety and Depression: Victims of cyberbullying often display symptoms of
anxiety and depression. According to UNICEF, 21.1% of Kazakhstani students who experienced
cyberbullying reported contemplating self-harm.

- Social Isolation: Persistent online harassment fosters feelings of exclusion and erodes
victims’ confidence in forming relationships.

Academic Impacts

- Decline in Performance: Affected students report lower academic engagement, with 26.3%
experiencing reduced performance and participation in school activities.

- Absenteeism and Dropouts: Some victims choose to avoid school altogether to escape
bullying, leading to long-term academic consequences.

Current Responses and Gaps

Existing Initiatives

UNICEF’s Cyber Tumar campaign has been a cornerstone of efforts to combat cyberbullying
in Kazakhstan. Key elements include:

1. Awareness Programs: The campaign educates students, parents, and teachers about
identifying and preventing cyberbullying.

2. Digital Literacy Training: Teaching students to use privacy settings and report abusive
behavior.

3. Community Engagement: Promoting a culture of responsible digital use through
partnerships with schools and local organizations.

Challenges in Implementation

Despite these efforts, systemic barriers persist:

- Limited Teacher Training: Most educators lack the skills to detect and address cyberbullying
effectively, particularly in rural areas.

- Inconsistent Policy Enforcement: While laws against online harassment exist, their
implementation is often inconsistent across schools.

Recommendations

1. Strengthening Digital Literacy

Incorporate comprehensive digital literacy programs into school curricula, focusing on:

- Privacy Protection: Teaching students to safeguard personal information and navigate digital
platforms safely.

- Cyberbullying Identification: Training students to recognize and respond to online
harassment.

2. Enhancing Teacher Training

Develop professional development programs to equip educators with the skills needed to:

- Identify signs of cyberbullying.

- Provide support to victims and mediate conflicts.

- Implement classroom strategies to promote online safety.

3. Expanding Policy Implementation

- Establish clear guidelines for addressing cyberbullying in schools, with specific protocols for
reporting and intervention.

- Monitor compliance across all educational institutions to ensure consistent enforcement

4. Promoting Parental Involvement

Parents play a critical role in preventing and addressing cyberbullying. Schools should:

- Organize workshops to educate parents on monitoring online activities.
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- Provide resources to help parents support their children emotionally and practically.

5. Bridging the Urban-Rural Divide

- Allocate funding to improve technological infrastructure in rural schools.

- Conduct targeted outreach programs to support educators and students in remote areas.

Cyberbullying remains a significant challenge for Kazakhstan’s education system, with
profound effects on students’ mental health, social integration, and academic success. While
initiatives like UNICEF’s Cyber Tumar campaign represent important progress, systemic
improvements are necessary to address the rural-urban divide and enhance school responses.

By prioritizing digital literacy, teacher training, and community engagement, Kazakhstan can
create safer educational environments for all students. Collaborative efforts between educators,
policymakers, and families will be essential in fostering a culture of responsibility and support in the
digital age.
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Abstract: This article examines the key criteria for selecting digital platforms for working with
adolescents in the contemporary educational environment. The rapid integration of digital
technologies into secondary education requires educators to make informed decisions when choosing
platforms that support not only academic achievement but also adolescents’ psychological, social,
and developmental needs. The study analyzes essential selection criteria such as curriculum
alignment, accessibility, interactivity, safety, communication tools, and adaptability to adolescent
learners.

A practical component is presented based on the experience of D. Qonayev Secondary School-
Gymnasium No. 44, where several educational platforms were evaluated and piloted in real school
conditions. The practical findings demonstrate how systematic platform selection and pedagogically
grounded implementation contribute to increased student engagement, improved communication, and
more effective learning outcomes. The article emphasizes the importance of evidence-based decision-
making and contextual adaptation when integrating digital platforms into adolescent education.

Keywords: digital educational platforms, adolescents; platform selection criteria, secondary
education, digital learning environment; school practice; educational technology.

Introduction

Digital platforms have become an integral component of contemporary secondary education,
particularly in work with adolescents, whose cognitive development, motivation, and social behavior
are closely connected with digital environments. In recent years, Kazakhstan’s education system has
undergone an intensive digital transformation aimed at improving access to quality education,
modernizing teaching methods, and developing students’ digital competencies. According to national
analytical and methodological reports, more than 90% of secondary schools in Kazakhstan actively
use digital educational platforms in teaching and learning processes, especially at the basic and upper
secondary levels, where adolescents require flexible, interactive, and developmentally appropriate
learning environments [1].

Researchers emphasize that the selection of a digital platform for adolescents should not be
based solely on technical convenience, but must consider pedagogical, psychological, and socio-
cultural criteria. Kazakh educational studies highlight that platforms must align with the state
educational standards and curriculum requirements, ensuring structured content delivery, assessment
tools, and continuity between classroom and independent learning activities [2]. Empirical analyses
of digital education practices in Kazakhstan show that platforms integrated without curricular
alignment often fail to produce sustainable learning outcomes, particularly among adolescents who
are sensitive to relevance and perceived usefulness of learning materials [3].

Language accessibility and cultural relevance are identified as critical criteria in multilingual
educational contexts. Recent Kazakh-language research indicates that platforms offering content in
Kazakh, alongside Russian and English, significantly improve student engagement and reduce
learning barriers for adolescents in mixed-language classrooms [4]. For instance, national reviews of
local educational platforms report that systems providing Kazakh-language instructional materials
and interactive modules demonstrate higher adoption rates in secondary schools compared to
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monolingual platforms [1]. This finding is consistent with pedagogical studies that stress the
importance of linguistic inclusivity for adolescent identity formation and academic motivation.

Another important criterion discussed in recent literature is the level of interactivity and
adaptability offered by digital platforms. Kazakh methodological publications from the last five years
emphasize that adolescents benefit most from platforms that include interactive exercises, immediate
feedback, formative assessment tools, and elements of personalized learning [5]. These features
support self-regulated learning and increase responsibility for learning outcomes, which are key
developmental characteristics of adolescence. International studies further confirm that adaptive and
interactive digital platforms contribute to measurable improvements in learning achievement when
combined with teacher guidance and structured instructional design [6].

Safety, data protection, and ethical use of digital platforms are increasingly emphasized in both
national and international research. Kazakh analytical reports on child safety in digital environments
underline that platforms used with adolescents must comply with data privacy regulations, provide
teacher moderation tools, and support digital citizenship education [3]. Adolescents are particularly
vulnerable to risks associated with excessive screen time, inappropriate content, and online
communication, making safety-related criteria essential in platform selection. International
comparative research supports these findings, indicating that schools that prioritize safety and ethical
standards in platform choice demonstrate higher levels of student trust and sustained platform use [7].

Finally, the literature consistently highlights the role of teacher readiness and institutional
support in the successful implementation of digital platforms. Kazakh studies show that platforms are
most effective when teachers receive systematic professional development and when schools conduct
pilot testing before full-scale implementation [2]. Without pedagogical training and methodological
support, even technologically advanced platforms fail to address adolescents’ educational needs
effectively. This reinforces the idea that platform selection is not a purely technical decision but a
complex pedagogical process requiring evidence-based criteria and contextual adaptation.

Methodology

This study employed a qualitative-quantitative (mixed-methods) research design to identify and
justify criteria for selecting digital platforms for working with adolescents in secondary education.
The methodological approach was chosen to ensure a comprehensive analysis that combines
theoretical evidence from recent literature with empirical data obtained from real school practice.

The research was conducted in three main stages. At the first stage, a systematic analysis of
academic and methodological literature published between 2021 and 2025 was carried out. Priority
was given to Kazakh-language sources that focus on digitalization of education, adolescent pedagogy,
and the use of educational platforms in secondary schools. International English-language studies
were used as complementary sources to contextualize local findings within global educational trends.
The literature analysis allowed the identification of preliminary criteria for platform selection,
including curriculum alignment, language accessibility, interactivity, safety, and teacher readiness.

At the second stage, empirical data were collected through a case-based approach. The selected
case was D. Qonayev Secondary School-Gymnasium No. 44, which actively integrates digital
platforms into the teaching of adolescents at the lower and upper secondary levels. Data collection
methods included teacher surveys, semi-structured interviews, and analysis of school documentation
related to digital platform use. Teachers participating in the study had direct experience working with
adolescents using digital platforms in classroom and blended learning formats. The surveys focused
on perceived effectiveness of platforms, student engagement, ease of use, and alignment with
curriculum objectives, while interviews provided deeper insights into pedagogical challenges and
benefits.

In addition, observational data were collected during platform-supported lessons to examine
how adolescents interact with digital tools in real learning situations. Attention was paid to students’
participation levels, responsiveness to interactive tasks, and patterns of independent and collaborative
learning. This helped to assess not only technical functionality but also pedagogical suitability of
platforms for adolescent learners.
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At the third stage, the collected data were analyzed using descriptive and comparative analysis
methods. Survey responses were summarized to identify dominant trends, while interview and
observation data were coded thematically to reveal recurring patterns related to platform selection
criteria. The triangulation of data sources (literature, surveys, interviews, and observations) increased
the reliability and validity of the findings and reduced subjective bias.

Ethical considerations were observed throughout the research process. Participation of teachers
and students was voluntary, and all collected data were anonymized. The study focused on improving
educational practice rather than evaluating individual performance, ensuring a supportive and ethical
research environment.

Overall, the chosen methodology enabled a balanced integration of theoretical knowledge and
practical evidence, making it possible to formulate well-grounded criteria for selecting digital
platforms tailored to the educational and developmental needs of adolescents in secondary schools.

Practical Section: Results and Discussion

The practical phase of this study was conducted at D. Qonayev Secondary School-Gymnasium
No. 44, where digital educational platforms were systematically integrated into the learning process
of adolescent students (grades 7—11). The implementation aimed to evaluate how well selected
platforms met the previously identified criteria and how their use influenced learning outcomes,
engagement, and teacher satisfaction.

Following the methodological framework, a comparative analysis was carried out between
indicators measured before and after the implementation of the selected digital platforms. The
evaluation focused on four key indicators that are widely recognized in pedagogical research as
relevant to adolescent learning: student engagement, homework completion, formative assessment
performance, and teacher satisfaction. Table 1 presents a summary of the quantitative results obtained
during the implementation period.

Table 1. Changes in educational indicators at D. Qonayev Secondary School-Gymnasium No.

44
Indicator Before platform | After platform implementation
implementation (%) (%)

Student engagement level 62 78

Homework completion rate 68 85

Average formative assessment | 64 76

score

Teacher satisfaction level 60 82

The data demonstrate a noticeable positive shift across all measured indicators. Student
engagement increased from 62% to 78%, indicating that interactive and adaptive platform features
supported adolescents’ motivation and active participation in lessons. Teachers reported that
multimedia tasks, instant feedback, and clear lesson structure contributed to sustained student
attention, particularly in mathematics and science subjects.

Homework completion rates showed a substantial rise from 68% to 85%. This improvement
can be attributed to platform functionalities such as automated reminders, clear task instructions, and
the possibility for students to submit assignments online. For adolescents, who often struggle with
time management, these features provided organizational support and increased responsibility for
independent learning.

Formative assessment scores improved from an average of 64% to 76%. This result suggests
that continuous feedback and adaptive exercises embedded in the platforms supported better
understanding of learning material. Teachers noted that students were more willing to attempt tasks
multiple times when immediate feedback was available, which aligns with research emphasizing the
role of formative assessment in adolescent learning.
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Teacher satisfaction increased from 60% to 82%, reflecting improved instructional efficiency
and communication. Educators reported that digital platforms reduced administrative workload
related to assignment distribution and assessment, allowing more time for pedagogical interaction.
Moreover, built-in analytics tools helped teachers track student progress and identify learning
difficulties at an early stage.

The graphical representation (Figure 1) clearly illustrates the comparative improvement of all
indicators after platform implementation. The upward trends across all categories confirm that the
selected platforms met key pedagogical and technical criteria identified in the literature and
methodology sections.

80 8 76
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70 69 64 60
60
50
40
30
20
10

0

Student engagement Homework Average formative  Teacher satisfaction
level completionrate assessment score level
N Before implementation (%) W Afterimplementation (%)

Figure 1. Comparison of educational indicators before and after platform implementation

From a discussion perspective, the results indicate that the effectiveness of digital platforms in
adolescent education depends not merely on their availability, but on their alignment with curriculum
goals, developmental characteristics of adolescents, and teacher readiness. The experience of D.
Qonayev Secondary School-Gymnasium No. 44 confirms that when platforms are selected based on
clear criteria and introduced through a structured process, they can significantly enhance both
learning outcomes and teaching practices.

Conclusion

The findings of this study confirm that the selection of digital platforms for working with
adolescents is a multidimensional pedagogical process that requires careful consideration of
educational, developmental, and contextual factors. The results demonstrate that platforms chosen
based on clearly defined criteria contribute not only to improved academic performance, but also to
higher levels of student engagement and teacher satisfaction. This indicates that digital platforms
function most effectively when they are integrated as pedagogical tools rather than used solely as
technical solutions.

The practical evidence obtained from D. Qonayev Secondary School-Gymnasium No. 44 shows
that a systematic, criteria-based approach to platform selection leads to measurable positive outcomes
in adolescent learning. Increased engagement, higher homework completion rates, and improved
formative assessment results suggest that adolescents respond positively to interactive, structured,
and accessible digital learning environments. At the same time, the rise in teacher satisfaction
highlights the importance of institutional support and professional readiness in sustaining effective
platform use.

Importantly, the study underscores that digital platforms must be adapted to the linguistic,
cultural, and psychological characteristics of adolescent learners. Platforms that align with curriculum
standards, support multilingual instruction, ensure digital safety, and provide opportunities for
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feedback and personalization are better suited to meet the needs of secondary school students. The
findings also emphasize that ongoing evaluation and refinement are essential, as educational
technologies and learner needs continue to evolve.

In conclusion, the integration of digital platforms in adolescent education should be guided by
evidence-based criteria and supported by continuous pedagogical reflection. The approach presented
in this study may serve as a practical framework for secondary schools seeking to enhance the quality
of digital learning while maintaining a learner-centered and ethically responsible educational
environment.
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PIECES OF PAINTING IN AN ENGLISH LESSON AS A MEANS OF DEVELOPING
COMMUNICATIVE COMPETENCE

N3ATOBA AJIBMUPA BEKETAEBHA
Crapmmii npenogaBaTens kadenps! gumonorun, YO «Alikhan Bokeikhan University»,
Cewmeit, Kazaxcran

Annomayusn: Cmamosi cmasum ce0ell Yeivblo UCCIed08amb 0COOEHHOCMU UCHONb3068AHUS
npPOU38e0eHULl HCUBONUCU HA YPOKE UHOCMPAHHOZ2O0 3bIKA 8 KA4eCmee UHCMPYMEeHma (popmuposanus
Y yuauuxcs KOMMYHUKAMUBHOU KoMnemeHyuu. B cmamve paccmompeHvl 803ModicHble 3a0anus,
CHAOJCEHHblE A0eK8AMHO NOOOOPAHHBIMU HALTSAOHLIMU MAMEPUANAMU 8 BUOE KAPMUH U3BECHBIX
XYOOCHUKOB, NpU BbINOJHEHUU KOMOPLIX Yuaujuecs ompadamvléaom J1eKCUKy, cpammamuyeckue
KOHCMPYKYUU, COBEPULEHCMBYION HABIKU 2080peHust. B cmambe dokaszvieaemcsi uoesi mozo, 4mo Ha
VPOKAX C UCHONb308AHUEM NPOUBCOCHUL JHCUBONUCU YHAWUeCcs 00YYAIOMC MOHONOSULECKOMY
8bICKA3bLBAHUIO-ONUCAHUIO, 0002AUAIOM CEOUL CJLOBAPHBII 3ANAC JIEKCUKOU, CEA3AHHOU C MeMOU Kap-
MUHBL, PACUUPSIOM 20PU30HMbL 8 00IACMU UCKYCCMBA, PA36UBAIONM 8000PAdCEHUe U MBOPUECKULL
nomenyuan. Moeu, 3asenrennvle 8 cmamve, NO380JI0M COENAMb 8blB0ObL, YMO ONPOC NPUMEHEHUS
NPOU3BeOCHULl JHCUBONUCU NPU MOOETUPOBAHULU Dpedesblx cumyayull 8 npoyecce 00yueHus
UHOCMPAHHOMY 53bIKY 00CMAMOYHO NEPCREKMUBEH OISl OAIbHele20 e20 U3y4eHUs U NPUMEHEHUs. 6
NPAKMUYeCcKoll 0esimeibHOCHU 8 WKoJle.

Kniouesvte cnosa: sxcusonucs, KOMMYHUKAMUBHASL KOMNEMEHYUS, UCKYCCMEO0, 8000padiceHue,
peub, meopuecKoe MbluLleHUe

Annotation. This article aims to explore the use of paintings in foreign language lessons as a
tool for developing learners' communicative competence. The article examines possible assignments,
supported by appropriately selected visual aids in the form of paintings by famous artists, during
which learners practice vocabulary, grammar constructions, and improve speaking skills. The article
argues that lessons using paintings enable learners to develop descriptive statements, enrich their
vocabulary with words related to the painting's theme, expand their horizons in the field of art, and
develop their imagination and creativity. The ideas presented in the article suggest that the use of
paintings to simulate speech situations in foreign language teaching holds considerable promise for
further study and practical application in schools.

Keywords: painting, communicative competence, art, imagination, speech, creative thinking

Nowadays, the primary goal of teaching a foreign language as a subject area is, to develop
foreign language communicative competence, in other words, the ability to communicate in the target
language. Furthermore, learning a foreign language is "one of the opportunities for developing a
linguistically engaging individual, capable and willing to engage in intercultural communication" [1,
p- 9]. The teacher's primary task is to cultivate individuals prepared to work in the multilingual and
culturally diverse environment of modern society. To achieve this, teachers must develop critical
thinking skills, instill universal human values, and foster skills for communicating and thinking in
different languages, empathy, and a positive attitude toward cultural differences.

English language classes have enormous potential for developing aesthetic culture, enabling
learners to explore the beauty of the world through the language, culture, and art of other countries
and peoples.

Incorporating fragments of visual art, which can be used at different stages of the lesson and at
different levels of subject-matter skill development, not only introduces something new and extends
beyond the subject matter, but also provides a completely new perspective on global masterpieces
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from various artistic movements. This type of art is appropriate for use in English lessons in senior
grades, where elements of critical analysis already form the basis of cognitive activity.

As a means of pictorial clarity, works of art perform tasks of various kinds, the most important
of which are "semanticizing, accompanying, communicative, and acculturing" [2, p. 127]. In
accordance with these functions, A.l. Yakimovich identifies the following areas in working with
works of art in a foreign language lesson:

«1) the use of pictures as illustrations, creating a "national background" for teaching, providing
a "country-specific setting" for learners;

2) the use of pictures as a means of visualization for the semantization of vocabulary;

3) the use of pictures in work on developing learners' monologue and dialogic speech» [2, p.
127].

In foreign language lessons in senior grades, paintings can be considered, among other things,
as a means of developing learners' communicative competence and verbal and intellectual activity.
As L. A. Khodyakova asserts: "Working with a painting provides students with extralinguistic
knowledge about the world around them, facilitates the use of thematically related words, contributes
to the enrichment of students' vocabulary with various kinds of emotional-evaluative words, and
develops situational speech" [3, p. 20]. Painting, as an extralinguistic material, not only reflects the
surrounding world but also conveys specific information about events, places, people, historical and
social phenomena. An artist, like a writer, communicates their philosophical and spiritual vision of
the world, their attitude toward it, through imaginary images.

Paintings have the greatest potential for developing learners' creative thinking, while also
fostering and nurturing active, creative foreign-language speech.

The use of paintings in foreign language lessons offers a number of didactic advantages:

«- they ensure repeated repetition of certain structures, if their repetition is intended;

- speech tasks are solved: one speaks, the others listen;

- natural situations for communication emerge" [4, p. 29].

The use of paintings in English lessons promotes the development of the ability to plan one's
speech based on a specific communicative task and the ability to express one's point of view in
accordance with a specific task.

For example, the task "Describe a room" is a classic task for practicing the construction there
is/there are, prepositions of place, articles, and vocabulary related to the topic "House. Flat." In this
case, it would be appropriate to use paintings of artists' rooms to describe and offer the following
task:

- Look at the room in Ivan Shishkin's painting "Before the Mirror." Try to guess the
period (19™ century, 20" century, etc.). Use "there is"/"'there are" to describe the room's
interior.

When practicing vocabulary on the topic "Food" and reinforcing the pronouns
some/any/much/many/no, it is advisable to use still life and offer the following task:

- Take a look at the «Still Life with a Crystal Glass» by Yulia Kravchenko and describe
what you see. Use these structures: “There’s some + uncountable noun. There are some +
countable noun. There isn’t any + countable/uncountable noun. There is no +
countable/uncountable noun. There are many/much + noun (countable/uncountable)”’.

It is recommended to practice the construction «used to» using pictures depicting past realities
that were commonplace but are no longer so, for example:

- Have a look at Giovanni Vepkhvadze's painting "Still Life with Old Books'". The
painting depicts various household items, for instance, a magnifying glass, a kerosene lamp, an
inkwell, a pocket watch, and a photograph frame from the 19" century and conveys the vibe of
a bygone era. Tell what people in the past could do with the objects pictured. Use «used to/ didn't
use to + verb».

To practice the Present Continuous, the teacher can choose any image with a clear, obvious
action and ask the learner to describe it using the Present Continuous, after explaining that the action
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in the picture is happening now. A recommended painting for this purpose can serve Georges-Pierre
Seurat's "A Sunday Afternoon on the Island of La Grande Jatte."

To describe bygone days, it would be appropriate to use pictures that reflect some historical
events, and in this case, it is important to select those illustrations that are easy enough to describe,
for example:

- Using the Past Simple and Past Continuous, describe what happened/was happening in
1789 according to Eugene Delacroix's painting "Liberty Leading the People." Think and tell
what might have happened before the events depicted in the painting.

When reinforcing the Present Simple, it's methodically useful to use a painting depicting a
person and their daily life. A portrait of a person and their surroundings can reveal a lot about their
life, for example:

- Look at the lady in Edouard Monet's painting "Bar at Forly-Bergére." Who do you
think she is? What does she do for a living? Try describing her typical workday using the
Present Simple. How does she feel? What does she see every day in this bar?

In senior grades, it's methodologically appropriate to use paintings in foreign language lessons
directly to develop verbal and cognitive activity on the topic of "Art," where the objectives include
teaching monologues such as "descriptions"; developing a broad understanding of art; and instilling
a taste for painting.

Working with paintings typically follows a specific sequence. Learners are first presented with
an educational text about the artist, their works, and the history of their creation. This is followed by
direct activity, including demonstrations of the works, followed by discussion, such as:

- Imagine that you are a guide and describe the place depicted in the painting.

Before completing the task, it is advisable to prepare handouts with set phrases and expressions:

“In the center/ middle we can see a ...”" ; “In the foreground thereis a ...” ; “In the background
there are ... ”; “It is situated in ...”; “...stands on the left/ right”’; “In the distance we can make out
the outline of a ...”"; “At first glance, ...” ; “But if you look closely, you can see ...”; “It looks like

. I can hardly make out (= see)”

- Imagine you're an art critic. Describe your feelings and ideas as you watch the picture
«Girl with a Pearl Earring» by Johannes Vermeer.

The learner is free to describe the emotions and feelings the painting evokes. Again, the teacher
is recommended to provide their own example as a model:

«In this painting, we see a beautiful and enigmatic girl, captured by the equally enigmatic
Dutch artist Johannes Vermeer. For over three centuries, this girl has captivated gazes, drawn to her
bottomless eyes, youthful oval face, unusual headdress, and earring. The image is inspired by the
artist's love, and we, the viewers, feel it vividly. The girl's eyes radiate openness and kindness. This
work by Johannes Vermeer can be called a hymn to youth, a youth just entering its prime, so timid
and unaware of its future beauty and strength. One can gaze at the painting endlessly, inventing and
reinterpreting its life story, making all sorts of guesses, and still walk away from it with a special
feeling, a sense of its mystery unsolvedy.

While working with painting, learners enrich their vocabulary with words related to the theme
of the painting, art history terms, and expand their horizons in the field of art: they learn about artists,
types of painting, the eras depicted, etc.
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FORMATION OF LEXICAL AND GRAMMAR SKILLS IN THE PROCESS OF
TEACHING ENGLISH
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Annomauun: Qopmuposarue NeKCU4eCKUX U SpamMmMamuieckux Hasblkos uepaem Kitoyegyro
PO 8 npoyecce 00YyUeHUs AHSTUNCKOMY A3bIKY KAK UHOCMPAHHOMY, NOCKOAbKY OAHHble HABLIKU
COCMABIAIM OCHOBY KOMMYHUKAMUSHOU KOMnemeHyuu ooyuarowuxcs. Jlexcuka u epammamuxa
ABNAIOMCA OCHOBHBIMU UHCIPYMEHMAMU, KOMOopble NO3BOIAI0M YYAUWUMCA NOHUMAMb YCHHble U
NUCbMEHHbLE MEKCMbl, MOYHO BbIPANCAMb MBICAU U IPDEKMUBHO YUacmE08amy 8 KOMMYHUKAYUU.
be3 xopowo cghopmuposannoii nexcuko-epammamuueckoi 6asvi ycneuinoe 061a0eHue 3bIKOM U
NOJHOYeHHOoe 00WeHUue HA AHTULCKOM S3bIKe CMAHOBAMCA HEeBO03MONCHLIMU. B dannoti cmamve
PACCMAmMpUBaomcs meopemudeckue u Memooudeckue acnekmvl opmMuposanus 1eKCUYecKux u
2PAMMAMU4ecKUX HasblK08 8 npoyecce 00YUeHUs AHSTUUCKOMY A3bIKY. AHAnu3upyemcs cyuHocmo
JIEKCUYECKOU U SPAMMAMUYECKoll KOMNemeHyuu, dmansvl GopmMuposanus s3bIK08bIX HABbIKOS, d
MaKaice 83auUMoC8a3b NeKCUKU U cpammamuru 8 npoyecce ooyuenus. Ocoboe enumanue yoensemcs
COBPEMEHHbIM MEeMOOUYECKUM NOOX00aM, BKIOHAS KOMMYHUKAMUBHBIL NOO0X00, JeKCUudecKuil
nooxo0 u obyyeHue HA OCHOBe 3A0AHUL, KOMOpblEe OPUEHMUPOBAHbI HA NPAKMUYECKoe
UCNONb306AHUE SA3bIKA 8 3HAYUMbBIX KOMMYHUKAMUBHLIX KoHmekcmax.Kpome moeco, 6 cmamve
NOOYEPKUBAEMCS  8ANCHOCML  TUYHOCMHO-OPUEHMUPOBAHHO20 — 0OVUeHUs,  CUCMEeMAMUyecKoll
NPAKMUKYU U KOHMEKCMYATUZUPOBAHHO20 A3bIKOBO20 MAMEPUANA 05l POPMUPOBAHUS YCMOUYUBHIX U
aA8MOMAMU3UPOBAHHBIX SA3LIKOBLIX HABLIKOG. Takdce paccmampueéaemcs poib npenooasamens 6
8vlOope dhhexkmuenvix Memooos, YUEOHbIX MAMepualos u o00paA308aMelbHbIX MEXHONI02Ul,
CnOCOOCMBYIOWUX NOBLIUEHUIO MOMUBAYUU U 8061eYeHHOCmU 00yyatowuxcs. Ilonyuennvie 66160061
C8UOEmMeNbCmBYIOm 0 MOM, 4mo 3¢pgexmueroe opmuposanue 1eKCudeckux u Spammamudeckux
HAaBbIKO8 mpebyem KOMNIEKCHO20 NooXo0d, CcoYyemarowezo meopemudeckue 3HAHUA C
NPAKMUYeCKUM NPUMEHEHUEM, YMO 8 KOHEYHOM UMOo2e NPU8OOUm K pa3eumur0 KOMMYHUKAMUBHOU
KOMHemeHyuu U NOSbIUEHUIO YPOBHS 81A0CHUSL AHIUUCKUM A3bIKOM Y 00YYaouuxcs.

Knruesvte cnosa: nexcuueckue HAGbIKU, 2PAMMAMUYECKUE HABbIKU, 0OVUeHUEe AHETULCKOMY
A3ZLIKY, YCBOCHUE IeKCUKU, 00VUeHUe ePAMMAMUKE, KOMMYHUKAMUBHAS KOMNEMEHYUS.

Abstract: The formation of lexical and grammatical skills plays a crucial role in the process of
teaching English as a foreign language, as these skills constitute the foundation of learners’
communicative competence. Vocabulary and grammar are essential tools that enable learners to
comprehend spoken and written texts, express ideas accurately, and participate effectively in
communication. Without a well-developed lexical and grammatical base, successful language
acquisition and meaningful interaction in English become impossible. This article examines the
theoretical and methodological aspects of forming lexical and grammatical skills in English language
teaching. It analyzes the nature of lexical and grammatical competence, the stages of skill
development, and the interrelationship between vocabulary and grammar in the learning process.
Special attention is given to modern teaching approaches, including communicative language
teaching, the lexical approach, and task-based learning, which emphasize the practical use of
language in meaningful contexts. The article also highlights the importance of learner-centered
instruction, systematic practice, and contextualized input in developing stable and automatic
language skills. Furthermore, it discusses the role of teachers in selecting appropriate methods,
materials, and technologies to enhance learners’ motivation and engagement. The findings suggest
that the effective formation of lexical and grammatical skills requires an integrated approach that
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combines theoretical knowledge with practical application, ultimately leading to improved
communicative competence and language proficiency among learners of English.

Key words: lexical skills, grammatical skills, English language teaching, vocabulary
acquisition, grammar instruction, communicative competence.

Introduction

In the contemporary world, the role of the English language has significantly increased due to
globalization, international cooperation, academic mobility, and technological advancement. English
is widely used as a medium of communication in education, science, business, and intercultural
interaction. As a result, the objectives of teaching English as a foreign language have shifted from
mere knowledge of linguistic rules to the development of practical communicative competence. One
of the key components of communicative competence is the formation of lexical and grammatical
skills. Vocabulary provides learners with the necessary linguistic material to express ideas, emotions,
and intentions, while grammar ensures the correct organization of these lexical units in accordance
with the rules of the language. Together, lexical and grammatical skills form the structural and
semantic basis of speech activity. Despite their importance, learners often face difficulties in
mastering vocabulary and grammar. These difficulties may arise from limited exposure to the target
language, insufficient practice, mechanical memorization, or inappropriate teaching methods.
Therefore, the problem of how to effectively form lexical and grammatical skills remains a central
issue in language pedagogy. Modern methodology emphasizes the need for a systematic, integrated,
and communicative approach to teaching vocabulary and grammar. This approach requires teachers
to consider psychological, linguistic, and pedagogical factors, as well as learners’ individual
characteristics and learning styles. The present article aims to analyze the process of forming lexical
and grammatical skills in teaching English and to identify effective methods and strategies that
contribute to successful language acquisition.

Main part

1. Nature and Stages of Lexical and Grammatical Skill Formation

Lexical skills are understood as the ability to recognize, understand, and appropriately use
words and word combinations in different communicative situations. These skills include knowledge
of word meanings, pronunciation, spelling, collocations, and stylistic usage. Grammatical skills, in
turn, refer to the ability to use grammatical structures correctly and automatically in speech and
writing. The formation of both lexical and grammatical skills is a gradual and multi-stage process. At
the initial stage, learners become familiar with new lexical items or grammatical structures through
explanation, demonstration, or contextual presentation. This stage is often referred to as the stage of
awareness or introduction, where learners consciously perceive and understand new language
material. The next stage is practice, which plays a decisive role in skill development. Through
repetition, substitution, transformation, and gap-filling exercises, learners consolidate their
knowledge and begin to use new vocabulary and grammar more confidently. At this stage, controlled
and semi-controlled activities help learners avoid errors and develop accuracy. The final stage is the
stage of free use or automatization. Here, lexical and grammatical skills are applied in communicative
tasks such as discussions, role-plays, presentations, and written assignments. The main goal of this
stage is to ensure that learners can use language spontaneously and fluently without focusing
consciously on rules. It is important to note that lexical and grammatical skills should not be formed
separately. Vocabulary acquisition is more effective when words are learned in grammatical
structures, and grammar becomes more meaningful when it is presented through relevant lexical
material. This integrated approach contributes to deeper understanding and long-term retention.

2. Teaching Approaches and Techniques for Developing Lexical and Grammatical Skills

Various teaching approaches have been developed to enhance the formation of lexical and
grammatical skills in English language instruction. One of the most widely used approaches is
communicative language teaching, which prioritizes meaning over form and focuses on real-life
communication. In this approach, grammar and vocabulary are taught implicitly through
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communicative activities rather than through isolated drills. The lexical approach emphasizes the
importance of teaching vocabulary as chunks, phrases, and collocations. According to this approach,
language fluency depends largely on learners’ ability to store and retrieve ready-made lexical units.
Grammar is viewed as a pattern that emerges from lexical usage, which allows learners to internalize
structures naturally. Task-based language teaching is another effective method that promotes the
development of lexical and grammatical skills. In this approach, learners complete meaningful tasks
using the target language. Grammar and vocabulary are acquired as tools necessary to accomplish
communicative goals. This method increases learner motivation and reflects authentic language use.
In addition, the use of modern technologies has transformed the process of language learning. Digital
resources such as online platforms, mobile applications, interactive games, and multimedia materials
provide learners with extensive exposure to language input and opportunities for independent
practice. These tools also allow for immediate feedback, which is essential for correcting errors and
reinforcing correct language use. The teacher’s role in this process is multifaceted. Teachers act as
facilitators, organizers, and motivators who guide learners through the stages of skill formation.
Effective feedback, error correction, and encouragement help learners overcome difficulties and build
confidence in using English.

Conclusion

The formation of lexical and grammatical skills is a fundamental aspect of teaching English as
a foreign language, as these skills constitute the core of communicative competence. Without a solid
command of vocabulary and grammar, learners are unable to comprehend authentic texts, express
their thoughts accurately, or participate effectively in spoken and written communication. Therefore,
the development of these skills should be considered a primary objective of English language
instruction at all levels of education.The analysis presented in this article demonstrates that lexical
and grammatical skills are formed through a systematic and staged process that includes awareness,
practice, and automatization. Each stage plays a crucial role in ensuring that learners not only
understand linguistic material but are also able to apply it fluently and appropriately in real
communicative situations. The integration of vocabulary and grammar instruction has been shown to
enhance learners’ retention and practical use of language.Modern teaching approaches, such as
communicative language teaching, the lexical approach, and task-based learning, provide effective
frameworks for developing lexical and grammatical competence. These approaches emphasize
meaningful interaction, contextualized input, and learner-centered activities, which contribute to
increased motivation and deeper language acquisition. Furthermore, the use of digital technologies
expands learning opportunities and allows learners to practice language skills beyond the
classroom.In conclusion, the successful formation of lexical and grammatical skills depends on the
teacher’s ability to combine theoretical knowledge with practical teaching strategies. A balanced,
integrated, and communicative approach to vocabulary and grammar instruction enables learners to
achieve higher levels of language proficiency and prepares them for real-life communication in
English. Future research may focus on exploring innovative teaching methods and technologies that
further enhance the development of lexical and grammatical skills in diverse learning contexts.
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O COBPEMEHHBIX OBPA30OBATEJ/IBHBIX TEXHOJIOI'UAX U METOJAX
OBYUYEHUA

CEBJA ABBACOBA
JlokTop dhumocoduu B 00JaCTH TIEATOTMKH, JOIICHT
AzepbaiiykaHCKUM TOCYJapCTBEHHBIN MeJarornueckuii yHUBEpCUTET,

Annomauun. B cmamoee paccmampugaromcs cogpemeHHble 00paszoseamenbHble MexXHON0UU U
Memoovl 00yuenus, OpueHmuposanHvie Ha yueHuka. Ommeuaemcs, umo o0bpazoeamenvbHas
MEXHONI02Us, OPUEHMUPOBAHHASL HA YYEHUKd, npeocmaegisem coOol couyemanue o00Opazosamus,
NOHUMAEMO20 KAK — COOMBEMCMEYIOWas COYUANbHASL — OeamenbHOCMb, U 00yYeHus Kak
UHOUBUOYATILHOU OCMbBICIEHHOU OesamenbHocmu pebenka. Ee cooepocanue, memoovl u npuemvl 8
OCHOBHOM HANPABIIEHbl HA BblAGIEHUE U UCNONb308AHUE CYOBLEKMUBHO20 ONbIMA KAHCO020 YUEHUKA,
obnecyeHue pazeumusi yYyeOHbIX MPAeKMOPUll Nymem OpeaHu3ayuu eouHol 00paz08amenbHoOl
0esamenbHOCIU.

K npoyeccy paseumus, opueHmuposanHomMy Ha Y4eHUKd, npeodvssisiemcs psao mpebosanul,
Komopwvie noopoOHO onucanvl 6 cmamve. Tax, yueOnvlli mamepuan 00IxHCeH 0becnedusams UOeHmu-
Quxayuro cyoveKmusHo20 Onbima yueHUuKa, 8Ka4as npeovloyuuti onvim ooyuenus. [lpeocmasnenue
3HAHUU yuumesnem 6 yuebHuKe O0IHCHO DblmMb HANPABIEHO He MObKO HA pacuiuperue e2o obvemd,
CMPYKMypuposanue, uHmezpayuro u obodouenue cooepicanus npeomemad, HO U HA UMEHEHUe
Cyuwecmayioue2o Onvlma Kaxcoo2o Y4eHnukd. AKMueHo noowpsas ydawuxcia K 3pgexmugnotl
oesmenvbHOCMU, clledyem c030a8amb OJisl HUX 803MOACHOCMU OJisL CAMOO0OPA308AHUSA, CAMOPA3BUMUS
U CaMOBbIPAdCEHUS. NPU YCBOCHUU 3HAHUU. YueOuvle mamepuanbi OOJHCHbL ObIMb OP2AHU30BAHbI
maxkum obpazom, umoobwl yuawuecs mMoeau 0elams 8blOop Npu 6blNOJHEHUU 3A0AHUL U peuleHUl
npobnem. Yuawuxca credyem RnOOWPAMb K CAMOCMOAMENLHOMY 6bl00pY U UCNOAb308AHUIO
aghhexmuenvix memooos obpabomku yuebnoco mamepuana. Illpu npedocmasnieHuu 3HAHUUL O
Memooax ocyuwecmsieHus y4eoHou 0esimeabHOCMU HeoOX00UMO pasiuiams 00uYIo 102UKY Y4eOHOl
pabomul u npeomemuo-cneyupuueckue memoowvt. Heobxooumo obecnewumos MOHUMOPUHE U OYEHKY
mpaHcghopmayuil, Komopwvle npemepnesaem Y4eHuK npu 0C80eHUU yueono2o mamepuaid. Yueonvie
Mamepuanbl O0NAHCHbI NOOOEPIHCUBANMb KOHCMPYUPOBAHUE, NPUMEHEHUE, OCMbICIeHUe U OYEHK)Y
00yuenus Kak cyObeKmusHoU 0esimeibHOCuU. Dmu NOI0AHCEeHUsL ROOPOOHO U3N0NCEHbL 8 CHAMbeE.

Knrwueevte cnosa: cospemennvle 0Opazosamenivhble MEXHOAOUU, CMYOEHM OPUESHMUPO-
8aHHOCMYb, IhheKmusHas desmesbHOCMb, CamMoobpPa308anue, CAMOpaA3BUmMUe

MUASIR TOHSIL TEXNOLOGIYALARI VO TODRIS METODLARI

SEVDA ABBASOVA
Pedaqogika tizro folsofs doktoru, dosent
Azorbaycan Dovlot Pedaqoji Universiteti

Annotasiya. Maqaloda sagirdyoniimlii miiasir tahsil texnologiyalar va tadris metodlarndan
bahs edilir. Qeyd edilir ki, sagirdyoniimlii tahsil texnologiyasi uygun sosial faaliyyat kimi basa
diistilon tahsil va usagin fordi manall faaliyyati kimi oyranmonin birlagmasini tamsil edir. Onun
mazmunu, metodlart va texnikalart asason har bir sagirdin subyektiv tacriibasini askar etmaya vo
istifada etmaya, vahid tohsil faaliyyatlorini toskil etmaklo  6yronma yollarimin inkisafint
asanlasdirmaga yonalmisdir.

Sagirda yonalmiy inkisaf prosesina bir sira talablor verilir ki, bu talablor magalada xiisusi geyd
olunmugdur. Bels ki, tadris materiali sagirdin avvalki oyronma tacriibasi da daxil olmaqla subyektiv
tacriibasinin miiayyanlasdirilmasini tamin etmalidir. Darslikda biliklorin miiallim tarafindon taqdi-
matt yalniz onun ahata dairasini geniglondirmaya, fonnin mazmununu strukturlasdirmaga, inteqrasiya
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etmaya vo vimumilagdirmaya deyil, hom da har bir sagirdin movcud taocriibasini dayisdirmaya
yvonaldilmalidir. Sagirdlari samarali faaliyyata foal sakilda tasvig etmakla, onlara bilik alda edarkon
oziintitohsil, oziiniiinkisaf va oziiniiifads imkanlar: yaradilmalidir. Tadris materiallart elo tagkil
olunmalidir ki, sagirdlar tapsiriglar: yerina yetirarkon vo masalalori hall edorkan segcim eds bilsinlor.
Sagirdlar tadris materialinin emal iiciin samarali metodlart miistaqil sakildo se¢maya va istifado
etmaya tagviq olunmalidiv. Tadris faaliyyatlorinin yerina yetirilmasi metodlart haqqinda biliklor
taqdim edilarkon, tohsil isinin timumi moantiqi va fonn iizro metodlarim farqlondirmak lazimdir.
Sagirdin tadris materialint manimsayarkan ke¢irdiyi transformasiyalarin monitoringini va giymatlon-
dirilmasini tomin etmak lazimdr. Tadris materiallart talimin subyektiv faaliyyat kimi qurulmasini,
tatbiqini, aks olunmasini va gqiymotlondirilmasini dastoklomalidiv. Qeyd edilon bu miiddaalar
maqalada atrafli sakilds sorh olunur.

Acar sozlar: miiasir tahsil texnologiyalari, sagirdyoniimlii, somarali faoaliyyat, oziintitahsil,
oziintiinkisaf

Tohsil mozmununun modernlosdirilmosi strategiyasinda tohsil mogsadlorine ¢atmagin osas
sortlorindon biri iimumi tohsil sisteminin doyisdirilmosidir. Bu giin iimumtohsil moktoblorinin asas
moqsadi ugagin fordiliyini agkar etmok, onun inkisafina, sosial tasirlora qarsi segici vo davamli olma-
sina komok etmokdir. Talim prosesi zamani hor bir usagin fordiliyini agkar etmok miiasir moktobdo
sagirdyoniimlii tohsilin inkisafini tomin edir. Sagirdyoniimlii tolim moagsadyonlii soxsi inkisafi tosviq
edon tolimdir. Vaxtilo psixoloq L.S.Viqotski qeyd etmisdir ki, insan 6zlinii davranis vo foaliyyotin
manbayi kimi hiss etdiyi yerds soxson horokat edir.

Sagirdyoniimlii tohsilin mogsadi "usaga 6ziiniidork, 6zliniiinkisaf, uygunlagma, 6ziliniitonzim-
loma, Oziiniimiidafio, O6ziliniitorbiyo vo forqli soxsiyyetin inkisafi {igiin zoruri olan digor amillor
mexanizmlorini agilamaqdir". (6)

Sagirdyoniimlii tohsil texnologiyasi uygun sosial foaliyyot kimi basa diigiilon tohsil vo usagin
fordi monal1 faaliyyoti kimi dyronmonin birlogsmasini tomsil edir. Onun mozmunu, metodlart vo
texnikalar1 asason har bir sagirdin subyektiv tocriibasini agkar etmays va istifado etmoy9, vahid tohsil
(idrak) foaliyyotlorini toskil etmoklo soxsi monali dyronmo yollarinin inkisafin1 asanlasdirmaga
yonalmigdir.

Tohsil prosesi insan foaliyyatinin asas saholorini (elm, incasonat, sonatkarliq) miioyyonlogdirir
vo onlarin manimsanilmasi, tasviri va soxsi xiisusiyyatlorin (zokanin névii va tabiati, inkisaf saviyyasi
Vo 8.) nozara alinmasi ticiin tolablori asaslandirir.

Insan faaliyyatinin sahalorini miioyyan etmokla, onlarin psixoloji mozmunu vurgulanir, zokanin
fordi xiisusiyyatlori vo miioyyan bir foaliyyat novii iiclin onun adekvatliq (qeyri-adekvatliq) doracasi
miioyyan edilir. (5)

Hor bir sagird ii¢lin tohsil proqrami hazirlanir. Tadris planindan forqli olaraq, bu program
fordilosdirilir vo sagirdin biitliin unikal xiisusiyyotlori ilo fordi xiisusiyyotlori haqqinda biliklors
osaslanir. Program sagirdin imkanlarina vo tolimin tosiri altinda inkisaf dinamikasina ¢evik sokildo
uygunlasdirilmalidir.

Tohsil prosesi sagird vo miisllim arasinda proqram foaliyyatlorinin birgs dizaynina ydnalmis
tolim dialoqu {izorindos qurulur. Bu halda, sagirdin todris materialinin mozmunu, névii vo formasi,
motivasiyast miistoqil olaraq, 6z togobbiisii ilo fordi seciciliyi miitloq nozors alinmalidir.

Bilik, bacariq vo gabiliyyatlor. Sagirdlor xarici diinyadan qavradiqlart hor seyo segici
yanagsirlar. Elmi vo pedaqoji montiqin biitiin qaydalarina uygun olaraq biitiin anlayislar monimse-
nilmir, yalniz onlarin soxsi tocriibolorinin bir hissasi olanlar monimsanilir.

Oyronma faaliyyati metodu sadaco bilik vahidi vo ya ayrica bir zehni bacariq deyil, motivasiya,
chtiyac osasli, emosional vo smoliyyat komponentlsrinin birlosdiyi fordi formalasmadr.

Oyronmo metodlar1 sagirdlorin todris materialinin subyektiv emalim oks etdirir vo onlarin
inkisaf soviyyolorini geyd edir. Sagirdin ardicil olaraq istiinliik verdiyi 0yronmo metodlarinin
miioyyon edilmosi onlarm fardi xiisusiyyotlorini miioyyen etmok {i¢iin vacib vasitadir. Oyronmo
foaliyyoti metodlart metabilik, texnika vo idrak metodlar1 hesab olunur. Bu texnologiyada biitiin tohsil
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sisteminin morkozi usagin fordiliyi oldugundan, onun metodoloji osasi Oyronmo prosesinin
fardilosdirilmoasi va farglondirilmosidir. Istonilon fann osasli metodologiyanin baslangic noqtasi hor
bir sagirdin fordi xiisusiyyatlorinin vo qabiliyyatlorinin kosfidir. Daha sonra bu qabiliyyatlorin
optimal sokildo hoyata kegirilocayi bir struktur miioyyon edilir.

Ovvaldon har bir usaq ticlin miixtalif moktob miihiti yaradilir ki, onlara 6zlorini ifads etmok
imkani verilsin. Bu miisllim torafindon miisyyan edildikdon sonra, onlarin inkisafi {i¢iin on olverisli
forqlondirilmis dyronma formalar1 tovsiys edils bilor.

Miiollim torofindon sinifdo totbiq edilon g¢evik, yumsaq vo diqqet ¢okmoyon fordilogsdirmo vo
forqlondirms formalar1 sagirdin idrak istiinliiklorindoki segiciliyini, tozahiirlorinin sabitliyini vo
akademik is vasitosilo aktiv vo miistoqil ifadosini miioyyon etmoyas imkan verir. (6)

Miisllim hor bir sagirdi miixtolif akademik islorlo masgul olarkon daim miisahido etmoklo, onun
inkisaf edon fordi idrak "profilinin" molumat bazasini toplayir vo bu malumat sinifdon sinfs doyisir.
Sagirdin pesokar miisahidosi onun idrak (zehni) inkisafinin fordilosdirilmis xaritosi soklindo sonadlos-
dirilmali vo forqli tolim formalarini (ixtisaslasmis dorslor, fordilosdirilmis tolim programlart va s.)
miloyyon etmak (se¢mok) {i¢iin asas sonad hesab edilmolidir.

Hor bir sagirdin glindslik, sistemli akademik isi zaman1 pedaqoji (klinik) miisahidasi onun fordi
idrak "profilini" miioyyan etmak ii¢lin osas olmalidir.

Sagirds yonolmis tohsil prosesi todris materiallarinin, onlarin istifadosi li¢lin metodoloji tovsiy-
olorin vo Gyronmo zamani sagirdin soxsi inkisafinin monitorinq formalarinin ixtisaslagdirilmig
dizaynini tolob edir. Sagirds yonolmis inkisaf prosesi tigiin dostoyin hazirlanmasi iiglin osas toloblor:

* Tohsil materiali sagirdin avvalki dyronma tacriibasi do daxil olmaqla subyektiv tacriibasinin
miloyyonlosdirilmasini tomin etmolidir;

* Dorslikds biliklorin togdimati (miisllim torofindon) yalniz onun ohats dairasini genislon-
dirmoays, fonn mozmununu strukturlasdirmaga, inteqrasiya etmoyo vo limumilosdirmoys deyil, hom
do har bir sagirdin mévcud tacriibasini dayisdirmays yonaldilmalidir;

e Todris zamami sagird tacriibosini toyin olunmus biliklorin elmi mozmunu ilo uygunlasdirmaq
lazimdir;

« sagirdlori somarali foaliyyats foal sokilds togviq etmok, onlara bilik alds edorkon 6ziiniitohsil,
Oziinliinkisaf vo 0ziiniiifado imkanlar1 yaratmalidir;

 todris materiallart elo toskil olunmalidir ki, sagirdlor tapsiriglari yerino yetirorkon vo
maosalalori hall edorkon se¢im eds bilsinlor;

* sagirdlor todris materialinin emal1 iiglinsomorali metodlar1 miistoqil sokildo se¢cmoyos vo
istifada etmayas tosviq olunmalidir;

* todris foaliyyatlorinin yerino yetirilmasi metodlar1 haqqinda biliklor toqdim edilarkon, tohsil
isinin iimumi mantiqi vo fonn iizrs metodlarini forqlondirmak lazimdir;

* yalniz naticonin deyil, hom do ilk ndvbada tolim prosesinin, yoni sagirdin todris materialini
monimsayarkan kecirdiyi transformasiyalarin monitoringini vo qiymaotlondirilmasini tomin etmok
lazimdir;

* todris materiallar1 tolimin subyektiv foaliyyst kimi qurulmasini, totbiqini, oks olunmasini vo
qiymatlondirilmasini dastoklomalidir.

Bu prosesdo miisllimin movgeyi subyektiv yronma tocriibasinin baslangicini tomin edir. Hor
bir usagin fordiliyini inkisaf etdirmak; har bir usagin fordiliyini, unikalligin1 ve daxili dayarini dork
etmok.

Sagirdin movqeyi iso tohsil prosesinin elementlorini sorbast se¢moak; oOziinlidork, 06z
miiqoddoratini toyin etmok, 6ziinii ifado etmokdir.

Azarbaycan Respublikasinda iimumi tohsilin konsepsiyas1 amokdagligi boytiklor vo usaqlar
arasinda qarsiligh anlagsma, bir-birinin monovi diinyasina baxis vo bu foaliyyatlorin gedisatinin vo
naticalarinin birgo tohlili ilo giliclondirilon birgs inkisaf foaliyyatlori ideyasi kimi miioyyon edir.

Miinasibatlor sistemi kimi omokdasliq ¢oxsaxalidir vo tolim zamani "miiollim-sagird" miinasibati
vacibdir. ©nanavi tohsil miiallimin subyekt, sagirdin iso pedaqoji prosesin obyekti kimi mévgeyina
osaslanirdi. ©mokdasliq konsepsiyasinda bu mdvqge sagirdin dyronmo foaliyyatinin subyekti kimi
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ideyasi ilo ovoz olunur. Sagird-sagird amokdasligr moktab icmalarinin ortaq hayatinda miixtalif forma-
larda, daha doqiq amokdasliq, istirak, empatiya, birgs yaradiciliq, birgs idaroetmo kimi hoyata kegirilir.

Omokdasliq prinsipi homginin sagirdlor, miisllimlor vo rohborlik vo otrafdaki sosial miihit
(valideynlor, ailalor, icma vo omok togkilatlari) arasinda biitiin név miinasibatlora do samil olunur.

Omokdasliq pedaqogikasi dord sahoni ohato edir: usaga insani-fordi yanasma; didaktik,
aktivlosdirici va inkisaf etdirici kompleks; tohsil konsepsiyasi, otraf miihit pedaqogikasi.

Humanitar-fordi yanagsma maktob tohsil sisteminin markozino biitiin vahid soxsi keyfiyyatlor
toplusunun inkisafin1 qoyur. Bu inkisafin doracosi moktob tohsilinin asas noticasi, miisllimlorin, tohsil
is¢ilorinin, inzibatgilarin vo biitovliikdo tohsil miiassisasinin isinin keyfiyyotinin meyari elan edilir.

Bu yanagma moktobi usagin soxsiyyetino, onun daxili diinyasina yonoldir, burada holo inkisaf
etmamis qabiliyyat vo potensiallar, azadliq vo odalst, yaxsiliq vo xosbaxtlik kimi menavi potensial
gizlonir. Moktobin mogsadi daxili giliclii potensiallar1 oyatmaq, hoyata ke¢irmok vo onlardan fordin
sarbast inkisafi ligiin istifado etmokdir.

Tohsil prosesindo usaga fordi yanasma soxsiyyotyoniimlii pedaqoji texnologiyalarin kom-
munikativ tomolidir. Bu asagidaki ideyalar1 birlagdirir:

* soxsiyyatin tohsilin moqsadi, tohsil prosesinin soxsi digqot morkazi kimi yeni bir baxisi;

* pedaqoji miinasibatlorin humanistlogdirilmasi vo demokratiklosdirilmosi;

* miiasir goraitdo bir metod kimi birbasa moacburiyyaotin rodd edilmaosi;

» fordi yanagmanin yeni tofsiri;

* miisbot 6zliniidork anlayisinin inkisafi.

Soxsiyyata bu yeni baxis asagidaki movqelorlo tomsil olunur:

* soxsiyyot erkon usaqliq dovriindo yaranir vo ortaya ¢ixir; moktobdoki usaq tam hiiquqlu bir
insandir;

* soxsiyyat tohsil prosesinds obyekt deyil, subyektdir;

* soxsiyyat tohsil sisteminin mogsadidir, hor hansi bir xarici magsads ¢atmagq {igiin bir vasito
deyil;

* hor bir usagin gabiliyyatlori var, bir ¢ox usaq istedadlidir;

* on yiiksok etik doyorlor (xeyirxahliqg, sevgi, zohmat, vicdan, loyaqat, votondas masuliyyati vo
s.) prioritet soxsi keyfiyyotlordir.

Soxsi miinasibatlor tohsil prosesinin naticolorini miioyyon edon an vacib amildir. Usaqlara qars1
humanist miinasibot asagidakilar1 ohato edir:

Usaqlara sevgi vo onlarin galocayine marag;

* usaga nikbin inam;

» omokdasliq vo linsiyyat bacariqlari;

* birbasa macburiyyatin olmamasi;

miisbot méhkomlondirmenin prioriteti;

* usaqlarin ¢catismazliglarina doziimliiliik.

Miinasibatlorin demokratiklogmosi asagidakilar tosdigloyir:

* sagird vo miisllim arasinda hiiquq barabaorlik;

* usagin sorbast se¢im hiiququ;

* sohv etmok hiiququ;

* 0z baxis bucagi hiiququ;

» Usaq Hiiquglar1 Konvensiyasina uygunluq;

 miisllim-sagird miinasibatlorinin torzi: qadagan etmok deyil, istiqgamatlondirmak; idars etmok
deyil, birgo idara etmok; mocbur etmok deyil, inandirmaq; omr etmok deyil, toskil etmok; moh-
dudlasdirmaq deyil, se¢im azadligi tomin etmaok.

Bu yeni miinasibatlorin osas mozmunu geyri-insani vo tasirsiz bir vasito kimi macburiyyotin
logvidir. Problem prinsipin miitloglosdirilmoesinde deyil, aglabatan bir todbirin miioyyan edilme-
sindodir. Umumiyyoetlo, tohsil macburiyyat olmadan miimkiin deyil: bu, sosial qadagalar sisteminin
monimsanilmasidir. Lakin coza inkisafi longidir vo kolo yaradir. Macburiyyatdon imtinaya sobob
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olmayan bir soviyyays ke¢gmayin vaxtidir. Macburiyyat olmadan dyronmao asagidakilarla xarakterizo
olunur:

* etibara osaslanan macburiyyatsiz tolablor;

* colbedici tadrisdon dogan ehtiras;

* mocburiyyati ugur qazandiran istoklo ovoz etmok;

* usaqlarin miistoqilliyini vo togobbiisiinii vurgulamag;

* dolay1 toloblori qrup vasitosilo totbiq etmok.

Yeni fordilosdirilmis yanagsmanin mahiyyati tohsil sistemini subyektdon usaga deyil, usagdan
subyekto kegirmok, usagin imkanlarindan baglamaq, onlar1 inkisaf etdirmok, tokmillogsdirmok vo zon-
ginlogdirmok lazim olan potensiallarina digqgot yetirorok dyrotmokdir.

Fordilogdirilmis yanagsmanin yeni tofsiri asagidakilar ohato edir:

* orta soviyyali sagirdo digqgoti yonoltmokdon imtina etmok;

* on yaxs1 soxsi keyfiyyatlori axtarmag;

* psixoloji vo pedaqoji soxsiyyat giymoatlondirmalorindon (maragqlar, gabiliyyatlor, oriyentasiya,
Oziinoinam, xarakter xiisusiyyatlori vo diisiinco proseslori) istifado etmok;

* tohsil prosesindo soxsiyyot xilisusiyyatlorinin nozars alinmasi;

* soxsi inkisafin prognozlasdirilmasi;

» fordi inkisaf proqramlarinin hazirlanmasi vo korreksiyasi.

Fordi yanagma, vacib vozifolordon biri kimi, usaqda miisbat 6zlinoinam inkisaf etdirmoyi ohato
edir. Buna nail olmagq ii¢ilin hor bir sagirdi unikal bir ford kimi gérmak, onlara h6rmat etmak, onlar
anlamagq, qabul etmok vo onlara inanmaq lazimdir. Maktob hayat1 vo yranmaenin sevinc gatirmasi
ticlin ford {i¢lin ugur, tosdiq, dostok vo xogsmoramliliq miihiti yaratmaq. Macburiyysti aradan galdir-
magq, eloco do usagin gerido qalmasina vo digor ¢atismazliglarina diqqgot yetirmok. Usaqglarin pis dav-
raniglarinin saboblorini anlamaq vo onlarm loyagotine vo 6zlinosinamina xalal gotirmadon onlar1 hall
etmok. Usaqlara miisbot foaliyyatlor vasitasilo fiirsotlor vermok vo 6zlorini dork etmoayo komok etmok
lazimdir.

Omokdasgliq pedaqogikasinin didaktik, foallasdirict vo inkisafetdirici kompleksi usaqglara "na"
va "neca" dyrotmok suallarini holl etmok {igiin yeni fundamental yanasmalar vo tendensiyalar agir:

* Tohsilin mazmunu maktobin daxili magsadi kimi deyil, soxsi inkisaf vasitasi kimi gobul edilir;

* Todris asason limumilosdirilmis biliklora, bacariglara, gabiliyyatlora vo diislinco torzlorino
yonaldilir;

» Moktab fonlari vahid vo inteqrasiya olunmusdur;

* Tolimin dayiskanliyi va diferensiasiyasi;

* Miisbot 6yronma stimullagdirilmasi istifads olunur.

Omokdasliq pedagogikasinin konseptual prinsiplori miiasir moktoblords tohsilin inkisafindaki
on vacib tendensiyalar1 oks etdirir: bilik maktobini tohsil maktobina ¢evirir; sagirdin soxsiyyetini
biitliin tohsil sisteminin morkozina qoyur; tohsili humanist yoniimlii edir; usagin yaradiciliq
qabiliyyatlorini vo fordiliyini inkisaf etdirir; fordi vo kollektiv tohsili birlogdirir.

Omokdasliq pedaqogikasi foaliyyatlori pedaqoji uygunluq baximindan nazordon kegirilmoli vo
digor tohsil miiassisalori ilo miigayisads aparict vo mosuliyyatli bir mévqgeys qoyur.

Inkisaf edon soxsiyyati formalasdiran an vacib sosial institutlar moktob, ailo va sosial miihitdir.
Naticalor tohsilin har {i¢ manbayinin birgs faaliyyati ilo miiayyen edilir. Buna gors da, salahiyyatli
idaraetmo, valideynlorlo omokdasliq, dovlot vo dévlot usaq miidafiosi miiossisolorineg tosir vo onlarin
ganc naslo - biitlin 6lkonin galacayina - ortaq qaygist ideyalar1 6n plana ¢akilir.

Kommunikativ todris texnologiyast — iinsiyyoto osaslanan todris — usaqglara moktobin
sonunda xarici dildo danigsan comiyyoato uygunlasmagq iigiin kifayot qodor xarici dili monimsamaoyo
imkan verir. Mozmunun inkisaf prinsiplorine agsagidakilar daxildir;

1. Nitqo yonalmoklo iinsiyyot vasitosilo xarici dillorin Oyradilmasi. Bu, praktik dors
yoniimliiliiyti demokdir. Nitq mosqlori, dorhal totbiq olunmagla bdylk hocmdo liigot vo
grammatikanin hamar, 6lg¢iilii, lakin siiratli toplanmasi ilo baghidir; real hoyatda iinsiyyoatdo istifado
edilo bilmoyon ifadslors icazo verilmir.
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2. Funksionalliq. Funksionalliq hom s6zlarin, hom do qrammatik formalarin faaliyyat vasitasilo
dorhal Gyranilmasini nazards tutur: sagird nitq tapsirigint yerino yetirir - bir fikri tosdiqloyir, esit-
diklorini sorgulayir, bir sey haqqinda sorusur, homsohboti horokoto kegmoyo togviq edir - vo bu
miiddotdo lazimi s6zlori vo ya qrammatik formalar1 dyronir.

3. Tolim prosesinin situasiya, rol asasli togkili. Hor yasda olan sagirdlori maraqlandiran voziy-
yotlora vo iinsiyyat problemlorino osaslanaraq material segmok vo togkil etmok vacibdir. Bir dili
monimsamok dilin 6zilinii deyil, onun vasitasils otrafindaki diinyan1 6yronmok demokdir.

4. Yenilik. Bu, dorsin miixtalif komponentlorindo 6ziinli gostorir. Buraya ilk ndvbado nitq
voziyyatlorindoki yenilik (m&vzu, miizakiro mdvzular, nitq torofdaslari, ilinsiyyot soraitindoki
doyisikliklor vo s.) daxildir. Buraya istifado olunan materialdaki yenilik (onun informativliyi), dorsin
togkilindoki yenilik (onun ndvlori vo formalari) vo miixtolif todris metodlart daxildir. Bu hallarda
sagirdlor ozborlomok {iclin birbaga tolimat almirlar - azborlomok materialla nitq foaliyyotinin alavo
mohsuluna gevrilir

5. Unsiyyotin soxsi istiqgamati. Soxssiz nitq yoxdur; nitq homiso fordidir. Hor bir soxs digorindon
tobii keyfiyyatlori, gabiliyyotlori, yronmo vo danigma gabiliyyati vo soxsi xiisusiyyatlori ilo forqlonir.
Kommunikativ dyronmao biitlin soxsi xiisusiyyatlorin nozors alinmasini tolob edir, yalniz bu sokildo
iinsiyyat {igiin gorait yaradila bilor.

6. Kollektiv qarsiligli alago sagirdlorin bir-biri ilo faal sokildos linsiyyat qurdugu prosesin toskili
metodudur va har birinin uguru digarlarinin ugurundan asilidir.

7. Modellasdirma. Regional vo lingvistik biliklorin hacmi ¢ox boytikdiir vo maktob todris plani
corgivasindo Oyronilo bilmoz. Buna goro do, dlkonin madoniyyastini vo dil sistemini comlonmis,
modela bonzar formada togdim etmok {igiin lazim olan bilik migdarini segmok lazimdir.

Metodik xiisusiyyatlor. Tohsil foaliyyati stereotipinin asasini dastokloyici geydlar (signallar) -
todris materialinin kodlasdirildig1 vizual diaqramlar toskil edir. Dostok isaraloari ilo islomoyin aydin
morhalalori var va bir sira digor iisullar vo fundamental metodoloji hallor ilo miisayiat olunur.

1. Nozariyyanin sinifdo dyronilmasi: 16vhads standart izahat (tobasir, oyani vasaitlor vo texniki
dostok ilo); rongli plakatdan istifado edorok tokrar izahat - dostokloyici qeyd; plakatdan istifade edorok
qisa icmal; sagirdlorin geydloari {izorindo fordi islomasi.

2. Evdo miistoqil is: destokloyici geyd + darslik + valideyn komoyi.

Sagird xatirlatmasi: geyddon istifade edorok miisllimin izahini xatirlayin; kitabdan toyin olun-
mus materiali oxuyun; oxuduglarinizi geydlo miigayiso edin; geyddon istifado edorok dorslik ma-
terialin1 tokrarlayin (kodlagdirma vo dekodlasdirma); hekayoyo dostok olaraq qeydi ozbarloyin;
Qeydlari yazili sokilds tokrarlayin vo niimuns ilo miigayiso edin.

3. Ik icmal geydlorin basa diisiilmosinin frontal giymotlondirilmasidir: biitiin sagirdlor geydlori
ozbardon sodylayirlor; miisllim isi taqdim edildikds yoxlayir; Sassiz testlor eyni vaxtda kegirilir; yazili
isdon sonra sasli test kegirilir.

4. Dastokloyici geydlorin sifahi oxunmasi anlama zamani xarici nitq foaliyyatinin zoruri
morholasidir vo miixtalif nov testlor zamani bas verir.

5. Ikinci baxis iimumilosdirmo va sistemlosdirmodir: hamyasid qiymatlondirmo dorslori; qiy-
matlondirmas suallarinin siyahilarinin avvalcadon darc edilmasi; hazirlig; biitiin név qiymstlondirmo-
lordon (16vhado, sassiz, yazili vo s.) istifads; qarsiligh testlor vo qarsiligl yardim; oyun elementlori
(komanda yariglari, tapmacalarin halli va s.).

Nozarat vo qiymatlondirmo. Har bir sagirdin monitoringi, idarsolunan tslablor, agiq inkisaf
imkanlari, naticalorin soffafligi, "ugursuz" qiymaotlorin olmamasi vo asag1 qiymat qorxusunun aradan
galdirilmasi ilo daimi monitoring, 6ziiniinozarat vo 6zliniigiymatlondirmonin kombinasiyasi istifado
olunur. Qiymaotlondirme formalar arayis qeydlorinden istifade edorok yazili giymetlondirma,
mistoqil is, sifahi sosli sorgu, sassiz sorgu, lent yazisi, clitliiklii homyasid qiymotlondirmasi, qruplu
homyasid qiymatlondirmasi, evds giymatlondirma, 6ziiniigiymatlondirmadir.

Tolobonin aldig1 hor qiymat ictimaiyyat ii¢lin agiq olan bal voraqinds geyd olunur. Bu, tolobonin
nailiyyotlorini tomsil edir vo qiymotlor miisbot, sifrolonmis xarakteristikaya cevrilir. Belo bir
xarakteristikanin dorc edilmasi ohomiyyatli rol oynayir. Bu xarakteristikanin vacib aspektlorindon biri
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do hor bir sagirdin istonilon vaxt istonilon qiymoti daha yiiksok qiymato doyiso bilmosidir. Bu, agiq
perspektivlor prinsipidir. Hor bir qiymaot, hor seydon oavval, sagirddon miisbot reaksiya doguran bir
stimul olmalidir. Ugursuzluqlar monfi emosiyalar vo miiallim v fonn arasinda miinaqise yaradir.

Problem asasli tolim miiallimin rohborliyi altinda problemli voziyyatlorin yaradilmasini vo
sagirdlorin onlar1 hoall etmok {i¢lin aktiv miistoqil igini ohato edon sinif foaliyystlorinin toskilini
nozordo tutur ki, bu da pesokar biliklorin, bacariglarin, gabiliyyatlorin yaradici sokildo monimsanil-
masing va diisiinma qabiliyyatlorinin inkisafina gatirib ¢ixarir. (5)

Problem osash tolim xiisusi bir motivasiya ndviiniin - problemli - yaradilmasina osaslanir vo
buna goro do bir sira problemli voziyyatlor kimi toqdim edilmali olan didaktik mozmunun adekvat
dizaynini tolob edir. Elmi biliyin montiqi problemli vaziyyatlorin montiqini tomsil edir, buna gors do
tohsil materiallarinin bir hissasinds tarixon miimkiin olan ziddiyyatlor mévcuddur. Lakin bels bir bilik
metodu ¢ox israf¢1 olardi; materialin optimal strukturu ononovi togdimatin problemli voziyyastlorin
daxil edilmasi ilo birlosmasi olardi.

Problem osasli metodlar problemli voziyyotlor yaratmaga vo sagirdlori foal idrak foaliyyatino
colb etmaya asaslanir ki, bu da biliklorin yenilonmasini, tohlilini vo fordi faktlarin arxasindaki hadi-
solori vo ganunlar1 ayird etmok bacarigini tolob edon miirokkob suallarin axtarisini vo hallini ohato
edir.

Miiasir problem asasli tolim nozariyyasi psixoloji vo pedaqoji problemli voziyyatlori ayird edir:
Birincisi sagirdlorin foaliyyatino aiddir, ikincisi iso tolim prosesinin togkilini tomsil edir. Pedaqoji
problemli voziyyat miisllimin talim obyektinin yeniliyini, shomiyyatini vo digor forgli keyfiyyotlorini
vurgulayan horokotlor vo suallar vasitosilo yaradilir. Psixoloji problemli voziyyot yaratmaq olduqgca
fordi masoladir. No hoddindon artiq ¢otin, no do haddindon artiq asan idrak tapsirigi sagirdlor {igiin
problemli voziyyat yaratmir. Problemli vaziyyatlor tolim prosesinin biitiin morhalolorinds - izahat,
mohkomlondirms vo monitoring zamani yarana bilor (4;5)

Miisllim problemli voziyyat yaradir, sagirdlori onun hallino yonaldir vo onlarin holl axtarislarini
toskil edir. Beloliklo, usaq 6z dyronmo subyekti movqgeyina yerlosdirilir vo noticodo yeni biliklor
inkisaf edir vo yeni foaliyyot metodlarina yiyslonirlor (7). Problem asasli tolimin idars olunmasinin
cotinliyi ondadir ki, problemli voziyystin yaranmasi fordi bir horokotdir, buna géro do miisllim
forqlondirilmis vo fordilogdirilmis yanasmadan istifado etmalidir.

Problemli voziyyatlorin yaradilmasi ii¢lin metodoloji tisullar:

- miiollim sagirdlori problemlo tanis edir vo hall etmok {iciin yollar tapmalarin1 xahis edir;

- praktik foaliyyatlords ziddiyyatlorlo garsilasir;

- eyni mosaloys dair forqli baxis bucaqlari toqdim edir;

- sinfi bir fenomeni forqli perspektivlordon (komandir, vakil, maliyyag¢i, miiollim) nazardon
kecirmayo dovat edir;

- sagirdlori miiqayisalar, imumilosdirmalar aparmaga, voziyyatdon notico ¢ixarmaga vo faktlar
miiqayiso etmays tosviq edir;

- konkret suallar qoyur (iimumilosdirma, osaslandirma, daqiglosdirmo, mentiqi miithakima
iiclin);

- problemli nozari va praktik tapsiriqlart miisyyen edir;

Problem osasli yanagmanin totbiqi uygun, vacib tapsiriqlarin secilmosini; problem osash
tolimin xiisusiyyetlorinin miioyyon edilmosini;  optimal problem asasli tolim sisteminin
hazirlanmasini, yeni todris vasaitlori vo dorsliklorin yaradilmasini; usaqda foal idrak foaliyystini
stimullasdira bilon fordi yanasma vo miiollim bacarig1 tolob edir.

Notico olaraq demak olar ki, bu giin iimumtoahsil maktablorinin asas mogsadi usagin fordiliyini
askar etmok, onun inkisafina, sosial tosirlors qarsi se¢ici vo davamli olmasina kdmok etmokdir. Tolim
prosesi zamani hor bir usagin fordiliyini askar etmok miiasir moktobdo sagirdyoniimlii tohsilin
inkisafini tomin edir. Sagirdyontimlii tolim moaqgsadyonlii soxsi inkisafi togviq edon tolimdir.
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HUCHOJB30BAHUE UHTEPAKTUBHBIX METOJ0OB B OBYUEHUU UYTEHUIO B
HAYAJBHbBIX KJIACCAX

ABAYJIVIAEBA MAXHUPA MOJIYJ KU3U
kannuoaT megaroruueckux HayK, CTapIUINi MPenoaBaTeb
A3zepbaiiyKaHCKUI TOCYTapCTBEHHBIN MEAarori4eCKuil yHUBEPCUTET

Pe3zome. B cmamve paccmampusaiomes 3a0ayu, Komopvle yuumens 0yoem GblNOIHAMb HA
YPOKAX umeHus 6 HAYANbHLIX Kiaccax. 30ecb nodyepkusaemcs 3¢pghexmusnocms aKmuHvix/
UHMEPAKMUBHBIX MEMOO08, UCNONb3YEeMbIX HA YPOKAX A3epOatioHCaAHCKO20 A3bIKA, 0COOEHHO HA
ypoxkax umenus. Ommeyaemcs 8ax*CHOCHb 8bINOIHEHUA PAOA 3A0aHULL Ol POPMUPOBAHUS HABLIKOE
U YMeHUll YmeHUs 8 HAYAIbHbIX KIACCax, U paboma 6 3MoM HANpasieHuu OmpaiceHd 6 cmamsve Ha
npumepax. B memoouueckou pabome no umeHuro 0OBACHAIOMCA CHOCOOLL 00YYeHUs VUauWuxcs
BbIPAZUMETLHOMY YMEHUIO.

B cmamve ykasanvl nanpasnenus, 8 KOMOpbIX yuumento ciedyem CmpyKmypuposams C800
pabomy, a makdce NOOYEPKUBACMCSL BANCHOCHb YCMPAHEHUs. HeOOCMAmKos, OONYUeHHbIX
Y4auuMucs 6 npoyecce 4menus.

Tooueprusas 8axcHoCcmb OPMUPOBAHUS Y YUAUUXCS HABLIKOS UMEHUSl U CAMO20 YMeHUs.,
AKyeHmupyemcs poib y4umens 8 (poOpMuposanHuu Imux Hagblkog y Oemeil.

Ileoazocuueckue HagbIKU yuumens u COMpYOHUYECmeo Yuumes u y4eHUKa paccmMampueaiuch
KAaK HeoOXooumbvle pakmopul 8 nedazo2uieckom npoyecce, npu IMoM noO4epKUsaIoCch, 4mo yyumens
gblCmynaem 8 poniu KOOpOUHAmMopd, HACMAGHUKA U KOHCYIbMAHMA, a VYeHUKU - Uccieoosamernet,
IKCNEPUMEHMAMOPO8 U MBOPUECKUX CYOBEKMOo8 O OOCMUNCEHUs 3apanee ONpeoeneHHbIX
pe3yibmamos. B npoyecce akmusHo2o 00yueHust OCHOBHAsL (DYHKYUsL yuumerst, Onpeoeisiiomds poib
HACMABHUKA, 3AKTI0YAeMcs 8 cooelcmeuu. B smom konmexcme makoice noouepkueaemcs maxue
Kauecmea, Kak yueHue Spamonno CmpyKmypuposams c60r0 padomy, HOHUMAsL 60310ICEHHYIO HA HE20
OMBEemMCMBEHHOCIb Neda202UecKoe MACMepcmeo, YMeHue Ciyuams U 4y8Cmeosams KaWcO020
VUEHUKA, OP2AHU3AMOPCKUe CNOCOOHOCMU U YMEHUEe NPABUTLHO OYEHUBAMb Pe3)IbmManibl.

Kniouesvie cnosa: nauanvuwiil kiacc, umenue, UHmMepaKmusHoe, YpoK, V4eHUK

IBTIDAI SINIFLORDO OXU TOLIMINDO INTERAKTIV METODLARDAN ISTIFADO

ABDULLAYEVA MAHIRO MOLUD QIZI
pedqogika iizra folsafo doktoru, bag miiallim
Azorbaycan Dovlot Pedaqoji Universiteti

Xiilasa. Maqgalado ibtidai siniflards oxu dorslarinds miiallimin apardig taskilati islordon sohbat
acilir. Xiisusilo Azarbaycan dili dorslarinda, asasan do oxu taliminda istifado edilon faal/interaktiv
metodlarin samoaraliliyi vurgulanir.

Ibtidai siniflorda oxu iizra bacariq va vardislorin formalasdirilmasina nail olmag iiciin bir sira
islorin goriilmasinin vacibliyi geyd edilir, bu istiqamatds gedon iglor niimunalor asasinda oz aksini
maqalada tapir. Oxu toliminda sagirdlori ifadali oxuya yiyalondirmayin samarali yollar: agiglanir.

Mbaqalads miiallimin isini hansi istiqamatdo quracagi yollar gostarilir, oxu prosesinda
sagirdlarin yol verdiklori négsanlarin aradan qaldirilmasinin vacibliyi da vurgulanir.

Sagirdlorin oxu vardislorina yiyalonmasi va oxunun tokmillosdirilmasinda goriilocak islorlo
barabar diizgiin, aydin, sarbast, ravan, ardicil, siiurlu va ifadali oxunun ahamiyyati vurgulanaraq
usaqlarda bu bacariglarin formalasdiriimasinda miiallimin rolu on plana ¢akilir. Usaqlarin oxusuna
miiallim nazarati oxunun formalagdirilmasinda miihiim faktor kimi irali siiriiliir.

Miiallimin pedaqoji ustaligi vo miiallim-sagird amakdaslig: pedaqoji prosesda zaruri amil kimi
gotiiriilmiis, avvalcadan miiayyan olunmus naticalori alda etmak iigiin miiallimin alagalondirici,
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istigamoatverici, maslahatci, sagirdlorin isa tadgiqat¢i, tacriibaci, yaradict subyekt olduglari
vurgulanmisdr. Faal tolim zamani miiallimin baladgi rolunu miiayyon edon asas funksiyasinin
fasilitator olmasi, elo bu baximdan da onun amayinin taqdiralayiqliyi, tizarina diison masuliyyati dork
edarak isini magsadouygun qurmast, har sagirdi esidarak, hiss edarak isina pedaqoji ustaligla neca
yvanasmasi, taskilat¢iliq qabiliyyati, naticalorin diizgiin qiymoatlondirilmasi bacarigi kimi keyfiyyatlor
asilanir.

Acar sozlar: ibtidai sinif, oxu, interaktiv, dors, sagird, tolim.

Osas hissa

Oxu texnikasina yiyolonmok zaman tolob edir. Oxu iizro aparilan miintozom islor sagirdlorin
oxu bacariqlarint formalasdirir. Todricon yaradilan oxu vardislori naticasinds sagirdlor oxunun
diizglinliiyilino, rovanligina, stiurluluguna yiyslonir vo oxu materialinin mozmununu monimsayirlar.

Oxu tolimi sagirdlorin fordi forqlorini iizo ¢ixarir vo miisllim isini mohz bu istigamotdo qurur,
ciinki sagirdlorin ndqsanlarinin aradan qaldirilmasi zorurotdir. Ibtidai siniflords sagirdlorin oxu
vordigloring yiyolonmosi vo oxunun tokmillosdirilmosi  sistemli sokildo aparilmalidir. Oxunun
diizgiin, aydin, sorbast, solis, rovan, ardicil, stiurlu, ifdsli olmasi qaygisina da qalinir. Sagirdlo oxunan
motnlori monimsomokls tohlil etmok, doyarlondirmok, miiqayisolor aparmaq kimi keyfiyyotlora do
yiyolonirlor. Biindvrasi ibtidai siniflordon qoyulan bu islor yuxari siniflordo do davam etdirilir.

“I-XT sinif Azorbaycan dili dorsliklorindo rabitoli motnlor modoni nitq pargalarindan tortib
olunmal1 (ifadali oxu tlizorindo leksik-frazemik islor aparilmasi, yadda saxlanilmasi vo sdylonilmasi)
tolob olunmalidir” (13, s.9)

Ibtidai siniflordo interaktiv {isullardan istifado sagirdlorin foalligim, yaradiciigm artirir,
dorslori daha maraqli edir. Venn diaqrami, klaster, aqli hiicum, gorarlar agaci, s6z assosiasiyasi vo s.
kimi interaktiv metodlar sagirdlorin miigayiso, tohlil vo diisiinmo bacariglarini inkisaf etdirir. Bu
iisullar hom forqli, hom do oxsar cohatlori miigayise etmoya, sagirdlori tolimin biitiin moarhololorinda
aktiv istiraka sovq edir. Lakin bels lisullardan istifads miiollimdon va sagirdlorden hazirliq vo tocriiba
tolob edir.

“Foal/interaktiv tolim metodu da deyilonlori ohato etmok imkanina malikdir. Bu metodlar
sagirdlor li¢lin yeni biliklori miistoqil olaraq aldo etmok vo onlari monimsomaok tigiin sorait yaradir.
Miisllimin osas vozifosi sagirdlori istigamatlondirmok, miioyyon ¢otinlik yaranarsa onlara komok
gostarmokdir. Bu zaman miiallim har bir sagirds soxsiyyat kimi yanagmali, bilik saviyyslarindon asili
olmayaraq onlara hérmat gdstarmali, eyni zamanda qarsitya qoyulan problemin halli tigiin sagirdlorin
har bir cohdinin giymatlondirilacoying, ciddi obyektiv vo somimi miinasibatin qurulacagina inam
yaratmalidir” (8, s.84).

Ibtidai siniflorde dil qaydalarinin dyradilmosinda daha olverisli metodlardan biri kimi Venn
diagramindan istifade olunur ki, bu da miixtslif mévzularin miiqayisali sokilds todrisini tomin edir.
Kegilon dil gaydalarinin forqli vo oxsar cohotlori dairslorin kdmayi ilo geyd edilir.

Ibtidai siniflorde oxu dorslorinda asasen rollu oyun, strategiyali oxudan daha cox istifada
olunur. Bununla yanast modvzunun osas ideyasindan baslamaqgla olagoli sozlori vo fikirlori
qruplasdirmaq, daha genis vo dorin molumat oldo etmok baximindan interaktiv metodlardan istifado
etmok zoruridir.

“I-IV sinif sagirdlorinin hortorafli §yronmasi, oxu iizrs ilkin bacariglarinin formalagmasi, ligot
ehtiyatinin zonginlosmasi, oan baslicasi iso qrammatik gqaydalar1 vo adabi toloffiiz normalarin1 6yronib
tatbiq etmasi onlarin qarsisina qoyulan magsadlardendir” (16, s.31).

Hazirda dorsliklor vo miisllim tigiin metodik vosaitlor ela tortib edilmisdir ki, hor bir mévzunun
ke¢ilmosindo miixtalif iisul vo texnikalardan istifado edilo bilsin. Oxu darslorinin keyfiyyotinin
yiiksaldilmasi baximindan video roliklor, sokillor vo s. oyani vasitolorlo yanasi, rongarong metodlar
vo molumat manbalorinden istifads edilir. Bu darsliklorin osas xtiisusiyyatlori ondadir ki, rabitali
motnlorlo baslayib, motn iizorindo miixtalif is aparilmasina imkan verir, bununla da sagirdlordo hom
oxu bacariglarinin inkisaf etdirilmasine, ham ds dil qaydalar1 baximindan biliklor gazanmasina imkan
verir.
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Interaktiv metodlardan istifado zamani miiollim asas mosoloni unutmamal, sagirdlords diizgiin,
rovan, stiurlu, rabitali, ifadsli oxunu formalagdirmaga da istigamot almalidir.

“Oxunun rovan getmasi ti¢lin asarin mazmununun dork edilmasi zoruri oldugu kimi, zongin s6z
ehtiyatinin olmasi, nitqin emosionalliq xiisusiyyatlorina boladlik, dilin qayda-qanunlarina yiyslonmok
osas sortdir” (5, s. 363-364).

Oxu texnikasimin somorali olmasi miisllimin bu isi neco qurmasindan asilidir. Qeyd etmok
lazimdir ki, svad talimi dovriinds sagirdlorin hecanin oxu vahidi olmasini dork etmalari vo hecalarla
oxumaga baglamalari oxu texnikasina yiyslonmoyin baslica sortidir.

“Nitq seslorini diizgiin toloffiiz etmayi, onlarin yazili isaralorini (harflorini) forqlondirmoadon
oxu texnikasina yiyslonmok miimkiin deyil. Horflori birlosdirib hecalari, hecalar1 birlogdirib sozlori,
sozlari birlogdirib climlalori oxumagi dyronan birincilar olifba toliminin axirmadok biitdv sozlorls
(cotin sOzlori hecalarla) oxumagi bacarirla™ (13, ¢.37).

Foal/interaktiv tolimin totbiqi moktobdo soraiti doyisorak sagirdlorde somorali qabiliyyatlori
formalasdirir. ©vvola, sagirdlor bilikloro miistoqil yiyolonir vo yeni biliklori oldo etmok {i¢iin
faallasaraq birgo calisir. Oyrandiklorini va bildiklorini dostlari ilo béliiserak, golocok hoyatlarinda
mogaminda istifado etmok bacarigina malik olurlar. Qruplarla is zamani 6z yoldaslari ilo problemlorin
hallindo omokdasliq edir, 6z qabiliyyatlorini ger¢oklosdirmok iigiin yollar axtararaq birgoliyi,
kollektiv omoyi Oyronirlor.

Foal/ interaktiv {isullardan istifadoyo alisan sagirdlordo 6ziino inam artiq, soxsiyyotlorarasi
miinasibatlor yaxsilasir, moktobs vo oxumaga meyl vo maraglar1 giiclonir. Daim doyison soraito
uygunlasa bilir vo giiniin toloblori soviyyasinds tolimdon somorali istifado etmoya calisir.

Tolimin keyfiyyatinin yiiksoldilmasino sorait yaradan foal tolim tisullar1 hom misllimlor, hom
do sagirdlor torafindon dorindon dork edilorok hoyata kegirilmoalidir. Miisllimlor ii¢lin bu movzuda
tolimlorin kegirilmasi, trendlorin togkili magsadouygundur.

“Miisllimilorin pesokarliq tacriibasi artmisdir, onlar mantiqi, tanqidi vo yaradici tofokkiiriin inki-
safinin zoruriliyini, molumati olds etmoyi, sistemlosdirmoyi, qrupda isloyarkon amokdasliq etmoyi vo
bir-birini dinlomayi bacarmaq kimi XXI asrin vacib olan kompotensiyalarini dork edir vo bunlari
sagirdlorino do asilamaga calisirlar. Miisllimlor miiasir tolim texnologiyalarindan istifads edir, 6z todris
resurslarin hazirlayir, pesokarliq saviyyasini yiiksaltmok {i¢iin yollar axtarirlar” (15, s.11).

Nitqdo obrazliligin yaradilmasi, sagirdin liigatinin zonginlosdirilmosini, sozlordon yerli-
yerindo, doqiq islodilmosini tomin edo bilir ki, bunun da asasinda oxu tilimi durur. Oxu tolimi
sayasinda sagirdlorin liigati zonginlosir vo s6z ehtiyat1 artir. Sagird ifadali sokildo oxunacaq adobi
materiali duymali, hadisalori ruhon yasamalidir. Bozon verilmis motndo sagirdlorin monasini basa
diismadiklori sozlors do tosadiif oluna bilor. Bels halda miisllim homin s6zlorin monasini sagirdlora
aciglamali, ifadali oxu nlimayis etdirmali, hotta obrazli ifadslorin verilmis osordo no mona bildirdiyini
da aciglamalidir ki, sagirdlor nitqlorinds yeri galdiyinds homin ifadslordan istifads eds bilsinlar.

Oxu zamant adabi taloffiiz vordislorinin yaradilmasina da diqqat yetirilmalidir.

“Oxunun adabi toloffiizls bagli olan miihiim sartlorinden biri danisiq va oxu prosesinds orfoepik
normalarin gézlonilmosidir. Diizgilin odobi toloffiizo, orfoepik toloblora, qaydalara riayst edilmoyon
yerdo, albotts, diizgiin oxudan danigmagq yersizdir”(5, s. 38).

Miiollimin pedaqoji ustalig1 vo miiallim-sagird omokdasligi pedqoji prosesdo zoruri amil hesab
edilir. Bu toloblors cavab veron pedaqoji proses avvalcodon miioyyan olunmus naticolori alds etmok
iclin muallimin olagalondirici, istigamatverici, maslohatei, sagirdlorin todqiqatei, tocriibagi, yaradict
subyektlor kimi qarsiliql amakdagliq faaliyyatlori asasinda qurulur.

Professor Y.S.Korimov yazirdi ki, “Ibtidai sinif sagirdlorinin oxusunun xiisusi keyfiy-
yatlorindon biri ifadsli oxu bacariglarinin olmasidir. Oxuda ifadolilik anlamanin dorinlosdirilmasi,
homg¢inin z6vq vo emosiya cohaotdon estetik yanagsmanin, toxoayyiil vo tofokkiiriin inkisaf etdirilmosi
va torbiyasinin hoyata kegmasi tigiin ¢ox ohomiyyat dasiyir” (12, s. 88).

Oxunun asasinda iki cohat durur:

1.ifa edilon osorin ideya mozmununun dorindon gavranilmasi, tosir olunanlarin mahiyyatino
niifuz edilmosi;
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2.Hiss edilanlorin gavranilanlarin saslonan s6zlo dinlayicilors ¢ardirilmasi.

“Ifadali oxu-ifadoli séz, sifahi nitq demokdir. Oxumagm ifadaliliyi yalmz motni oxumaq
deyildir, ifadslilik oldugda oxu zamani sagirdlor sdzlorin adabi taloffiiz qaydalarini, nitqds yaradici
inkisafini, soziin adobi kosor monalarini, o climlodon danisiqda odobi dilin alagoalolorini Gyronirlor.
Ifadoli oxunun ikinci bir cahoti odur ki, sagirdler yaziginin sonotkarligim, onun iislubunu, arzu vo
istoyini dork edirlor. S6ziin arxasinda hoyati goriir, adamlar1 taniyir, pisi yaxsidan se¢o bilir, nohayat,
oxudugu asordon torbiyo alirlar”(4 s.172).

Foal/interaktiv tolim zamani miiollimin bolod¢i rolunu miioyyon edon osas funksiyasi
fasilitasiya adlanir. Bolodgi-fasilitator kimi ¢ixis etmasi he¢ do miiollim omoyini ylingiillosdirmir.
Miiollimin pedaqoji ustalifi, toskilatgiliq gabiliyyati, noticolorin diizglin qiymotlondirilmosi vo s.
kimi keyfiyyatloari ils segils bilon fasilitatordur.

Oxuda siiurlulugun gézlonilmasi miihiim hesab edilir. “Oxu qavrama prosesi vo informasiya
monbayidir”(7, s.14). Oxu zamani stiurlulugun gézlonilmasi oxunun diizgiinliiyii, ifadsliliyi ii¢lin osas
sortdir. Oxu prosesindo siiurlulugun tomin edilmasine xiisusi diqqgot yetirilmolidir.

Tolimin tisullar oxu prosesinin moagsadi, matnin qurulusu vo mozmununda aslt olaraq miioy-
yonlasir. Ibtidai siniflordo iki ndv tolim isulu gétiiriiliir: Inkisafetdirici iisullar; Diogmatik {isullar.

Metodlarin xarakteristikasi, izahi1 belo verilir: dogmatik metodlarla materialin todrisindo
miiollimin 6zii onun izahin1 verir. Inkisafetdirici iisullarin totbigindo todrisin toskilindo oks-olagodon
istifado edilir.

1) Inkisafetdirici metodlar — todris prosesindo sual-cavabdan istifado olunur. Sagirdlor
miloyyon problemin hall edilmasi {i¢iin diisiinmoli, aragsdirmali, 6z mdvgelorini bildirmali olurlar.

2) Dodmatik metodlar - osason todris prosesindo materialt miiollim 6zii sorh edir.

Oxu darslorinds metod vo priyomlar se¢ilmasi asason asorin janrindan asili olaraq toyin edilir.
Nosr osarlori oxunarkon nozm osarlorindon forqli olaraq mozmunun naql edilmasi va planin tortibi
tolob olunur. ©gor motn siijetli vo dialogludursa segma, nogletmo, sohnoslogdirma kimi priyomlardan
istifado olunur. Foal/interaktiv vo ononavi tolim arasinda hom oxsar, hom do forqli cohatlor vardir.
Mosalon, anonavi oxu ilo strategiyali oxunu miiqayiso edok: ononavi oxuda oxudan avval oxu tapsirigi
verilir. Sonra miistoqil oxu hayata keg¢irilir. Oxudan sonra iso mévzunun monimsadildiyini yoxlamaq
iiclin miizakiralor aparilir vo tapsiriglar yerina yetirilit.

Strategiyali oxuda iso avvalco bashqgla tanisliq, forziyyalorin irali siirilmosi, diislinma vo
mogsadi miioyyonlosdirma: movzuda nadon sdhbot geds bilor? Man bu haqda no bilirom? Bu motni
oxumaqda mogsadim nadir? — kimi suallar qoyulur. Strategiyali oxu zamani idars edilon, faal, sakit
oxu hoyata kecirilir. Oxudan sonra iso sagirdlor oxuduglar iizorindo diislinorok, ideyadan notico
cixarir. Yazici bu asordo no demok istoyirdi? O nozordos tutdugu fikri ifads eds bilibmi? Oxunun toskili
ugurlu oldumu? — kimi suallar cavablandirildigdan sonra 6ziinii qiymatlondirma aparilir.

Molumatlandirict materiallari, diislinmoys yonalden mozmunu sagirdlorin malina ¢evirmakdon
otrii miivafiq tisullardan istifads edilir. Izahlarin miiallim torofindon sagirdlorin istiraki ilo aparilmasi
onanavi talima xasdir. Matnin har bir hissasi oxunduqdan sonra alave molumat verilir, usaqlarin elmi-
nozori miicarrad tofokkiirii inkisaf etdirilir. Sagirdlor yiyslondiklori biliklori terminlorlo, sxemlorls,
toriflorla, praktik islorlo, miisahidoalorls, ekskursiyalarla mohkomlondirirlor.

Oxu tolimindos an ¢ox istifado olunan rollu oxudur. Sagirdlords ifadsli oxu vordislorinin inkisaf
etdirilmasi maqsadils bu iisuldan istifads olunur. Sagirdlerds belo oxu zamani roqabat yaranir vo bir-
birinin bohsino daha ifadali oxu niimayis etdirirlor.

Masalon, I sinfin Azorbaycan dili darsliyindoki “Agac — har dords slac” motnini rollar tizro
oxutmaq olar. Bunun iig¢iin motndoki hor bir obrazi miixtolif sagirdlorin soslondirilmasi tapsirilir.
Moatndo hom miisllifin, ham do oradaki personajlarin vo ya obrazlarin sozlori sagirdlor torafindon
soslondirilir:

“Dovsanla kirpi eve qayidirdilar. Kirpinin alinds uzun bir agac var idi. Dovsan dedi:

- Agaci niyo 0ziino yiik edirson? Tulla getsin.

Kirpi cavab verdi:

- Bu ¢ox yaxs1 agacdir, hor bir dordo olacdir.
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Dovsan giildii:

- Eh, son do s6z tapdin. Dardo alaca bax!” (10, s.128).

Ibtidai sinfin Azorbaycan dili dorsliklorine baxsaq xeyli sayda belo motnlaors rast galo bilorik.
Miiasir darsliklards seirlorin oxunmasi zamani rollu oxudan istifados iigiin do imkan var.

IV sinfin Azaorbaycan dili dorsliyinds rollu oxu ii¢lin materiallar1 gdzdon kegirorkon “Ciinki
oldun doyirmans1” motnini gotiirmok olar. Burada obrazlarin ¢oxlugu oxunu bu iisulla aparmaga
imkan verir. Motndon bir par¢ani oxuyaq:

“Hoson Pasa lizlinii onlara tutub dedi:

-No godor ki, Koroglu sagdir, bizo rahatliq yoxdur. Biz gorok Conlibelo qosun ¢okok,
Koroglunu vo onun dolilorini birdefalik mohv eloyok. indi no deyirsiniz, bu iso qol qoyursunuzmu?

Maclisdakilordon biri dedi:

- Pagsam sag olsun. Sizo bu hogigoti deyim ki, Koroglunun igidliyinin diiz yaris1 Qiratdandir”
(11, s.51) vas.

Ibtidai siniflordo istifade olunan onenavi tolim metodlrindan miiollimin sorhi daha cox istifado
olunur.

Ibtidai siniflorde oxunun miixtalif névlorindon do istifade olunur, masalon: sasli oxu, toxmin
edorok (prognozlagdirilmis oxu), sual vermoklo oxu, tonqidi oxu, miizakirs edorok oxu, miiqayisali
oxu, ISOAT va s.

Sasli oxu oxunun diizgiinlilyii ilo alagodar miihiim oshomiyyat kosb edir. Sasli oxu diizglin oxu
va diizgiin toloffiiz vordislorinin asilanmasi {i¢lin hoyata kecirilir. Belo oxu zamani foal/interaktiv
metodlardan - sual-cavab, s6z assosiasiyasi, rollu oyun va s. kimi mdvzuya uygun galonini segmok
mimkiindiir. Sosli oxunu hoyata kegiron miiallim usaglar1 qruplara ayiraraq hor bir hissoni ayri-ayri
qruplara oxuda bili Beloliklo, har bir qrup 6z oxu torzini niimayis etdirmis olur.r.

Toxmin edorak (prognozlasdirilmis oxu) — belo oxu sagirdlorin foalligini artirmaqla yanasi,
onlarin idrak va tofokkiiriinlin do inkisafina tokan verir. Belo oxu novii sagirdlorin diisiindiiklorini dilo
gotirmoys vadar edir.

Sual vermoklo oxuda oxudan avval vo oxu prosesindo sagirdlors suallar hazirlamaq tapsirilir.
Bu metoddan iki formada istifads edilir: 1) motn sosli vo ya sassiz oxundugqdan sonra sagirdlor oxu
prosesindo zehinlorindo yaranan suallart yazirlar. Qruplara ayrilaraq suallara cavab axtrirlar. Hor
qrupdan, yaxud sinifdon bir sagird yoldasina sual verir; 2) Sagirdlor motni oxudugdan oavval vo
oxuyarkon motnin bashigint vo beyinlorinds yaranmis suallar1 yazi taxtasina yazirlar. Cavablar
tapildigca suallarin tistiindon xott ¢okilir.

Tonqidi oxuda sagirdlor oxuduglart mévzuya, matno 6z miinasibatlorini bildirir, miisbat vo
monfi toraflorini doyarlondirarok soxsi fikirlorini sdyloyirlor.

Miizakira edorok oxuda sagirdlor motnin mdévzusu ilo bagh biliklarini, hiss vo diisiincolorini
yoldaglart ilo boliisiir, miizakirs edilon masalalar biitiin sinfi, bazon qrupu shats eds bilir. Miizakironin
sonunda slds edilon miistorak diisiincalor geyd edilir vo matn kimi miisllims toqdim olunur.

Miigayisali oxuda sagirdlor oxuduglart matnls digor, yoni ovvallor oxuduglart moatnlar arasinda
miiqayiso aparir, Bu giin oxuduglart motnin mdévzusu ilo avvallor oxuduqlart mévzudaki oxsar vo
forqli cohatlori {izo ¢ixarir, olagelondirir vo beloliklo sagirdlordo miigayise etmo bacariglart
formalasir.

ISOAT - izlo, sorus, oxu, anlat, tokrarla. Izls hissodo matn avvalden sona kimi gézden kegirilir,
yoni motna ilkin baxis kegirilir. Sorus hissado iso “Izlo” morholosindo oxunanlara dair suallar
formalasdirilir. Oxu hissasinds ise “sorus” morhalasinds yazilan suallara cavab tapilir vo lazim
golorso, onlar geyd edilir. Anlat (izah et) hissado iso motno baxmadan “sorus” morhoalosindoki suallara
cavab verilir. Sonda iso “Toklrarla” marholasi golir ki, burada Oyronilon biliklor tokrar olunaraq
mohkomlondirilir.

Insert interaktiv isaralomo sistemi - matn oxunularken sagirdlorin isaraloyorak (masalon,
“P ek 2 v s.) molumati qruplasdirmalart vo anlamalarn tiglin istifade olunan bir metoddur. Belo
bir metod isaraloyarok oxunu da xatirladir. Isaraloyorok oxuda oxucu mogsadden asili olaraq lazim
olan hissolori isaroloyir. Buna yaxin oxu novii iso geydlor aparmagla oxudur vo burada da miioyyon
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hissolor geyds alinaraq gétiiriiliir.

Miiollif kreslosu deyilon iisuldan da oxu darslorinds istifado olunmasi sagirdlords siiurlu oxunu
formalasdiran vasitolordon biridir. Bunun {igiin sagirdlor matndon miisllifo vermok istadiklai suallar
hazirlayir, daha sonra miisllif yerindo sagirdlordon bir vo ya bir negasi sinfin qarsisinda oylosdirilir.
Bu zaman usaqlar miisllifs veracoklori suallar1 yoldaslarina {invanlayirlar. Beloliklo do oxunulan
motnda heg bir garanliq mogam galmir, hom do mévzu dorindon monimsadilir.

Noatica

Tohsil prosesi sagirdlordo Oziiniliinkisaf gabiliyyoti formalasdirmalidir ki, usaglarda miisbot
keyfiyyotlor formalagsin. Yoni, mantiqi diisiinmo, otraf alom, cisim vo hadisolors 6z miinasibatini
bildirma, miistoqil olaraq qorar ¢ixarma, yaradiciliq, amokdasliq, tosobbiiskarliq, biliklori miistoqil
olda etma, praktiki problemlori hall etma va s. kimi miisbot keyfiyyatlor mohz interaktivliyin, miixtalif
iisul vo texnikalarinin totbiqi noticasindo omolo golir. Sagirdin bir soxsiyyat kimi formalagmasinda
qarsiya qoydugu mogsado ¢atmaq meylinin gliclonmosindo do foal/interaktiv dorsin ohomiyyati
danilmazdir.

Foal/interaktiv iisullara alisan sagirdlorde O6ziinsinam artir, soxsiyyotlorarast miinasibatlori
yaxsilasir, moktoba vo tolimo meyl vo maraqlar giiclonir.

Talimin keyfiyyatinin yiiksoldilmasins sorait yaradan foal tolim iisullart hom miisllimlorin, ham
do sagirdlorin oxu dorslorini maraqli toskil etmalorino vo eyni zamanda bilik, bacariq vo vordislor
qazanmasina gotirib ¢ixarir. 9lbaddo ki, hor mévzunun todrisi zamani foal/ interaktiv tolim
metodlarindan istifads etmok mogsodouygun olmaz. Burada miisllimin pesokarlig1 vacib sortdir. Bu
iisul vo texnikalar movzuya uygun seg¢ilmolidir. Bu monada miiollimlorin daha ¢ox maariflonmaosi
baximindan s6zii gedon movzuda tolimlorin kegirilmosi, treninglorin togkili magsodsuygundur.

“Miiollim amili tohsilalanin dyronmosi vo inkisafi, nailiyyatlorinin monitoringi prosesindo
halledici rol oynayir. Tohsilalanin savadli vo soristoli soxs kimi formalagmasinda miiollimin tosiri
onun akademik bacariqlarindan, todris tacriibasi vo pesokarliq soviyyasindon asilidir. Miisllimin bu
keyfiyyatlori ilo tohsilalanin nailiyyatlori arasinda six korrelyasiya mévcuddur” (3, s.6).

Materiali miisllimin izahi ilo ayanilogdirmokls, s6z ayaniliyi vo ayani vasaitin kdmayilo sistemli
sorhi, sagirdin iso homin materiali qavramasi, monimsomosi diqgotde saxlanilmalidir. Miiallimin
sorhi zaman1 onun monoloji nitqi sagirdlor iigiin bilik monbayidir. izah zaman1 miisllim fikirlorini
arqumentlorlo siibuta yetiir, imumilosdirmalor aparir, tofokkiir omoliyyatlarini icra edir, belo
yanagma isd 0z ndvbosindo siiurluluga xidmot edir. S6z oyaniliyindo miisllim inandirici danismali,
fikirlorini faktlarla siibut etmalidir. Sinifdonxaric oxu zamani da ibtidai sinif sagirdlorinin maraqlarina
cavab veran matnlor oxunmalidir. Bunlara maktob hayatina, ailoys, ailods vazifs bolgiisiing, istira-
hato, yaxsi vo pishorokatlors, analarin bayramina, votonimizo, xalqimiza aid olan matnlor daxildir.
Belo oldugda sagirdlorin oxu bacariq vo vardislori somarali sokildo formalagir.

“Miiollim sinifdo isgilizar sorait yaradib sagirdlorin miistoqil miithakimalarine genis meydan
acirsa, hor movzunun xarakterino uygun lisullardan, ¢eviklik vo interaktivliyin tomin edilmasindon
istifado edirso, demali o, dorsi miiasir tolablor asasinda qura bilir “ (9, s. 35-49).

Molumatlandirict materiallarda diistinmoys yonoldilon mozmunu sagirdlorin malina ¢evirmoklo
miivafiq iisullardan istifada edilo bilor. Izahatlarin miiollim torafindan, sagirdlorin istiraki ilo aparilmasi
onanavi tolimo xasdir. Matnin hor bir hissosi oxunduqdan sonra slave malumat verilir, bu minvalla da
usaqglarin elmi-nozori miicarrad tofokkiirli inkisaf etdirilir. Sagirdler yiyslondikleri biliklori terminlarla,
sxemlorlo, toriflorlo praktik islorlo miisahidolorls, ekskursiyalarla méhkomlondirirlor.

Tolim materiali muoallimin izahi ilo oyanilesdirmokls, sagirdin gqavramasini tomin edir.
Miiollimin sorhi zamani1 onun monoloji nitqi sagirdlor ii¢lin bilik monboyidir. Miisllimin izah zamani
fikirlorini arqumentlorls siibuta yetirir, imumilosdirmelor aparir, tofokkiir amsliyyatlarini icra edir.
Belo yanasma oxunun siiurlulugunu da artirir. S6z oyaniliyindo miisllim inandirict danmigsmals,
fikirlorini faktlarla siibut etmolidir. Kurikuluma) gors birinci sinif sagirdlorinin maraqglarina cavab
veran matnlor oxunmalidir. Bunlara moktob hoyatina, ailoyo, ailodo vozifo bolgiisiing, istirahato, yaxsi
va pisharakatlore, analarin bayramina, vatonimiza, xalqimiza aid olan matnlor daxildir. Bels oldugda
sagirdlorin oxu bacariq va vardislori somoarali sokildo formalasir.
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“Oxu prosesindo qazanilan bacariglar yazi vasitasilo tokmillogdirilorak yaradici formada 6z
totbiqini tapir” (2, 79).

“Miiollim sinifdo isgilizar sorait yaradib sagirdlorin miistoqil miithakimalorine genis meydan
acirsa, hor movzunun xarakterino uygun tlisullardan, ¢eviklik va interaktivliyin tomin edilmoasindon
istifado edirso, demali o, dorsi miiasir tolablor assinda qura bilir ““ (9, s. 35-49).

“Miiollim amili tohsilalanin dyronmosi vo inkisafi, nailiyyastlorinin monitoringi prosesindo
halledici rol oynayir. Tohsilalanin savadli vo soristoli soxs kimi formalagmasinda miiallimin tosiri
onun akademik bacariglarindan, todris tocriibasi vo pegokarliq soviyyosindon asilidir. Miisllimin bu
keyfiyyatlori ilo tohsilalanin nailiyyatlori arasinda six korrelyasiya movcuddur” (3, s.6).

“Ononovi tolim tisullart vo foal tolim tisullariin togqusdugu, tolimdo ziddiyyatli mogamlarin
yasadig1 bir vaxtda yalniz lider-miisllim 6z isini zamanin talablarine uygun nizamlaya bilor” (6, s.17).

Biitiin bu deyilonlordon belos naticoyoagolo bilorik ki, interaktiv tolim {isullarindan istifado dorsin
somotoliliyini artirir vo hor bir fannin todrisinde ondan istifads olunmasi tovsiyyo olunur. ibtidai
siniflordo oxu dorslorindo bu iisullarin totbiqi do vacib mosalolordon biridir. Lakin sagirdlordo oxu
texnikasini1 formalagdirmaq tigiin asagidakilar tovsiyyo olunur:

“Ibtidai siniflorde oxu {izro bacariq vo vardislorin formalasmasina nail olmaq iigiin bir sira
vozifolorin yerino yetirilmasi zoruridir ki, onlar1 belo geyd eds bilorik: 1) ibtidai siniflordo oxu
vordislorinin asilanmasi probleminin metodik osaslariin miioyyanlosdirilmosi; 2) ibtidai siniflorde oxu
vordislorinin agilanmasi istiqgamatinde program (kurikulum) mozmununun tohlili; 3) Ibtidai siniflorde
Azorbaycan dili dorsloruinds oxu toliminin dil qaydalar il inteqrasiyasinin toskili; 4) Ibtidai siniflorde
Azorbaycan dilinin todrisi prosesindo oxu bacariq vo vordislorinin yardilmasi vo inkisaf etdirilmosi
imkanlarinin  miioyyonlosdirilmosi; 5) Ibtidai siniflordo Azorbaycan dilinin todrisi zamani oxu
bacariglarinin yaradilmasi oxu vardislorinin formalagdirilmasina gorait yaradilmasi” (1, s.9).
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Abstract: This article examines the role of intelligent systems in improving the quality of STEM
education in secondary schools. The author analyses the potential of Al technologies for
personalising learning and providing instant feedback, thereby overcoming the limitations of
traditional methods. The empirical part of the work is based on the results of an experiment that
confirmed a significant increase in academic performance and cognitive engagement of students
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Despite decades of pedagogical innovation, traditional methods of teaching STEM subjects in
secondary schools demonstrate some systemic limitations. Static explanations of theoretical concepts
and linear lesson structures can make it difficult to visualise dynamic processes such as chemical
reactions or even physical interactions. Laboratory experiments designed to compensate for this
shortcoming are often accompanied by a significant delay between student actions and feedback.
These methodological gaps can lead to reduced student motivation and create a superficial
understanding of cause-and-effect relationships in STEM subjects. The inability to instantly adjust
experiment parameters limits the development of research skills that are critical to STEM education.
“Artificial intelligence can overcome the barrier of “passive learning” by providing students with
agency through interactive environments, which is critical for maintaining interest in scientific
disciplines at the secondary school level” [1].

The relevance of this study is due to the rapid spread of artificial intelligence in global
educational practice. Reports by UNESCO and the OECD indicate a shift from conceptual
discussions to the mass integration of artificial intelligence systems that operate in real time and
enable personalised learning [2]. This trend is particularly important for Kazakhstan, where the
modernisation of STEM education has been identified as a priority in innovation development
strategies. “The STEM approach is one of the breakthrough tools for transforming education. The
content of education will be constantly updated in accordance with the principles of a personalised
approach, allowing students to master meta-subject competencies and practical application skills” [3].
Studying the adaptation of such technologies is becoming a key factor in the competitiveness of the
national education system. The strategic importance of this topic is underscored by the need to train
personnel for the digital economy within the framework of the state programmes “Digital
Kazakhstan” and “National Project for the Development of Education and Science.” “In Kazakhstan,
the concept of STEM education, developed in 2023, defines it as the integration of science,
technology, engineering and mathematics in accordance with the Strategic Development Plan of the
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Republic of Kazakhstan until 2025, with an emphasis on project activities and the development of
skills for the labour market” [3]. The transformation of STEM teaching through the introduction of
intelligent systems responds both to the global challenges of the Fourth Industrial Revolution and to
local tasks of reducing regional inequalities in education.

The purpose of this article is to conduct a comprehensive analysis of the impact of real-time
artificial intelligence systems on the effectiveness of teaching STEM subjects to secondary school
students. The work combines theoretical justification and practical experiments, during which the
impact of interactive simulations on students' cognitive and motivational indicators is assessed.

To achieve this goal, four research tasks are being tackled in turn: organising the technical and
educational features of modern artificial intelligence platforms, analysing empirical data on their
impact on learning outcomes, developing an implementation model with an assessment of
accessibility risks, and drawing conclusions about the long-term impact of technologies on the quality
of STEM education.

Artificial intelligence systems in real-time education are defined as technological solutions that
provide instant data processing and generate adaptive responses in the learning process. The key
characteristics of such systems are continuous analysis of learning activities, dynamic content
adjustment, and immediate feedback. “Al in education is currently seen as a tool that can significantly
improve learning effectiveness by adapting the learning process to the individual needs of students
while reducing the administrative burden on teachers” [4]. These features make it possible to
implement personalised learning trajectories without a significant increase in resource costs. “The
use of artificial intelligence technologies in the development of digital resources is justified by the
need to automate the learning process and create educational portals that implement personalised
adaptive learning based on models implemented in the branches of Nazarbayev Intellectual Schools”
[5]. The technology identifies gaps in knowledge on specific topics, such as algebraic transformations
or the laws of thermodynamics, and offers personalised exercises. Of particular importance is the
ability to simulate the support of a tutor when performing laboratory work and project assignments,
which is critical for experimental disciplines.

The introduction of artificial intelligence-based solutions in Kazakhstani schools requires the
modernisation of IT infrastructure: providing high-speed Internet connection (at least 50 Mbit/s per
classroom), installing server equipment for local data processing, and equipping classrooms with
touchscreen devices. The main limitation is the uneven technological development of regions, where
rural schools often lack the necessary digital infrastructure. “In Kazakhstan, out of 1,800 active
robotics classrooms, 942 are located in rural schools, which indicates a systematic state policy aimed
at ensuring equal access to quality education regardless of region” [6]. An additional challenge is
ensuring cybersecurity when working with students' personal data in accordance with the Law of the
Republic of Kazakhstan “On Personal Data and Their Protection.”

Adaptive learning systems based on artificial intelligence function by continuously analysing
data on student performance. “Predictive models using Bayesian knowledge networks can predict
with 85% accuracy the difficulties students will encounter when transitioning from arithmetic to
algebraic abstractions” [7]. In the context of STEM disciplines, this approach allows for the rapid
identification of gaps in knowledge on specific topics. The effectiveness of personalised approaches
in natural science disciplines is assessed by comparing the dynamics of academic performance
between control and experimental groups. Key metrics include an increase in the average score in
STEM subjects, a reduction in the dispersion of academic performance within the class, and a
decrease in the number of students with academic debt. Qualitative analysis includes measuring the
level of motivation and cognitive activity of schoolchildren when working with adaptive systems.

In Kazakhstan, pilot projects to introduce Al platforms are being implemented as part of the
state programme for the digitalisation of education. The BilimLand and iTest platforms are used to
automate the checking of mathematics and physics assignments in 120 schools. “The BilimLand
platform is actively used in schools, but in 2026, there are plans to launch a national educational
platform with Al for teachers as part of “Qazaq Digital Mektebi”, which will modernise electronic
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diaries and journals based on QazTech” [8]. Analysis of the initial results shows a 12% increase in
average performance in algebra and a 9% increase in mechanics. Particular attention is paid to
adapting content to national educational standards.

The main barriers to scaling up successful practices are the inadequate ICT infrastructure in
regional schools and the shortage of trained teaching staff. “Despite teachers' positive attitude towards
technology, the results of ICILS-2023 show that almost every second eighth-grader in Kazakhstan
still has difficulty completing basic tasks to test digital literacy” [9]. “Successful Al integration
requires teachers to transition from the role of knowledge transmitters to that of “educational
experience designers”, which requires the development of specific competencies in the field of data
ethics” [10]. “A critical task today is to train specialists with knowledge in the fields of artificial
intelligence, big data and virtual reality, as reflected in the National Development Plan of the Republic
of Kazakhstan until 2025 [11].

Modern mathematical modelling platforms integrate Al assistants capable of analysing
students' actions in real time. For example, Wolfram Alpha demonstrates the ability to generate
personalised assignments based on an analysis of previous errors. “Machine learning algorithms allow
the system to predict areas of immediate development for each student” [12], which increases the
effectiveness of learning. The MathWorks platform implements AI components capable of
recognising handwritten formulas and converting them into digital models. “Multimodal Al interfaces
provide equivalent access to complex physical concepts for learners with different cognitive profiles,
levelling the playing field” [13]. “The implementation of immersive scenarios with instant feedback
increases engagement by 40% compared to traditional methods” [14]. A distinctive feature of these
tools is their ability to generate alternative research paths when errors are detected in the experimental
methodology. “Immersive Al simulations create a “productive failure” effect, where a controlled
error in a virtual environment becomes a powerful stimulus for in-depth scientific research” [15].

Our study was based on a comparative quasi-experiment involving control and experimental
groups. The sample was selected taking into account geographical distribution and school type to
ensure the representativeness of the study. The experiment was conducted in Kazakhstan, Uralsk and
included students in grades 7-9 from secondary schools Ne39 and Nel6 . The selection criteria were
the basic level of knowledge of STEM disciplines and access to digital infrastructure. To minimise
systematic errors, a stratified random distribution of participants into experimental and control groups
was used. During the experiment, we used platforms such as ASSISTments and Carnegie Learning,
MathWorks, Labster, and PhET Simulations.

The research tools included three complementary components: standardised knowledge tests,
motivation questionnaires, and structured observation protocols. Pre- and post-tests in mathematics,
physics and computer science were developed based on Kazakhstan's national educational standards.
The validity of the tools was confirmed by expert assessment of STEM teachers, followed by pilot
testing.

The survey was conducted dynamically, which made it possible to track changes in student
motivation and engagement. Observation protocols recorded the nature of interaction with Al
systems, including operating time and frequency of use of auxiliary functions. All data was
synchronised by timestamps for cross-analysis. Academic results were assessed using electronic
standardised tests with automated checking. Performance analysis was conducted by comparing the
experimental and control groups using descriptive statistics and Student's t-test. Data collection was
carried out at the pre-test stage, two intermediate stages, and the post-test stage six months after the
start of the experiment. The analysis of educational data included the stages of preliminary
processing, identification and verification of patterns, as well as interpretation of results for making
pedagogical decisions.

The results showed a steady increase in academic performance in the experimental groups in
all STEM disciplines. The average score increased by 18.7%, while in the control groups the increase
was 6.3% (p<0.01). The largest increase was recorded in computer science (24.5%) and physics
(19.3%), and in mathematics — 15.8%. The gap between the groups in the final tests reached 27
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points on a 100-point scale. There was also a 23% reduction in the proportion of low-achieving
students and a 1.8-fold increase in the number of students with above-average results.

A qualitative analysis of project work revealed an increase in the complexity of tasks and depth
of analysis among 68% of students in the experimental groups, while the proportion of
interdisciplinary projects rose from 15% to 42%. Experts noted an increase in creativity and practical
focus in work when using Al assistants.

The introduction of adaptive Al systems contributed to an increase in students' cognitive
engagement: the average time spent concentrating on tasks increased by 23%. The personalisation of
educational content correlated with an increase in educational self-efficacy (r=0.47, p<0.01), with
68% of students in the experimental group reporting increased confidence in solving STEM problems.
Differentiated analysis showed that Al tutoring systems are more strongly associated with success in
mathematics (r=0.45), while simulators and analytical platforms had a moderate impact on physics
and programming.

Table 1. Comparative analysis of academic performance and engagement metrics between
experimental and control groups.

Metric Experimental Group | Control Group Performance Gap
(Al-Enhanced) (Traditional)

Overall Score Growth | 18.7% 6.3% +12.4%

Mathematics Growth | 15.8% 5.1% 10.7%

Physics Growth 19.3% 6.8% +12.5%

Computer  Science | 24.5% 7.0% +17.5%

Growth

High-Achieving 1.8-fold increase 1.3-fold increase Significant

Students

Avg. Concentration | +23% +3% +20%

Time

Self-Efficacy () 0.47 (Moderate- | 0.12 (Weak) 0.35 differnece
Strong)

The study confirmed the significant positive impact of real-time Al systems on educational
outcomes in STEM disciplines in Kazakhstani schools, demonstrating the potential of personalised
learning and virtual laboratories as effective tools for modernising the educational environment.

The study revealed significant organisational and personnel constraints associated with the
introduction of Al technologies. The inadequate level of digital infrastructure in a number of regions
and the lack of professional skills among teachers (68% of teachers surveyed said they were not ready
to work with AI) determine the need for a phased introduction of innovations. One-off professional
development courses are not enough to overcome the identified skills gap. “A digital transformation
of the very process of interaction between teachers is necessary. In this context, it is becoming
relevant to create specialised web systems for professional networks of facilitators, which allow for
the establishment of continuous methodological support and the exchange of experience in real time”
[16].

Promising areas for further scientific research include the development of hybrid pedagogical
models that combine Al technologies with traditional teaching methods. The long-term effects of
introducing artificial intelligence on the development of creative thinking in students require further
study. Particular attention should be paid to adapting systems for rural schools in Kazakhstan, taking
into account the linguistic characteristics and specifics of the educational process in remote regions.
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KACAH/AbI UHTEJUIEKT TEXHOJIOTI'USJIAPBIH KOJIIAHY APKbBLIbI
BACTAYBIII CBIHBIIT OKYIHIBIJTAPBIHBIH OKY MOTUBAIUACBIH APTTBIPY
KOJIIAPBI

MAPAT HYPAH MAPATKbI3bI
6B01302-bacraysiiTa OKbITY I€I0rOTMKACkl MEH 9/iicTeMeci 611iM Oepy OarnapiaMachIHbIH
3-xypc cryaentrepi, cKALIKHAN BOKEIKHAN UNIVERSITY» 6inim 6epy mekemeci, Cemelit,
Kazakcran

Frueivu sxerexmni: KAPUIIBAEBA IIIBIHAP TOKTAPOBHA
MekTenke aeifiHri skoHe OacTayslii 611iM Oepy nearorukackl KadeapacslHblH —eAaroruKa
reuTbIMAapbIHbIH Maructpi, «KALIKHAN BOKEIKHAN UNIVERSITY» 6in1iMm 6epy Mmekemeci,
Cewmeit, Kazakcran

Andamna: Maxanaoa 6acmayviis ColHbIN OKYULBLIAPBIHBIY OKY MOMUBAYUACHIH APMMbIPYOd
AHCACAHOBbI UHMEIIEKNM MEXHOJ0UANAPbIH  KOJOAHYObIH MAHbI30bLIbIEbI MeH MUIMOL HCON0aAPbL
Kapacmuipwliaovl. Kasipei 6inim 6epy kenicmizinoeei yughpnvix mpancgopmayus sxcazoativinoa KU
KYpanoapuiHvly (adanmuemi OKblmy HAAmgopmaniapsl, Heupodiceniiep, UHMepaKmuemi dam-
bommap) 6anaHvly MAHBIMOLIK OeNCeHOINIcIH bIHMALAHOLIPYOARbl POJIHE MANOAY HCACAIAODL.
3epmmey srcympicoiHOa OLNIM ATyUbLIAPObIH JHceKe epeKueniKmepin eckepe Omuipbin, 0Ky Npoyeci
oapanay JHcoHe 2eUMUPUKAYUANAY aPKbLIbL NIH2e 0e2eH  Kbl3bl2VUIbLIbIRbIH — apMMbIpyOblLH
adicmemenik HecizOepi YcvlHblLI2aH. Maxananvly Hamudcenepi MeH KopblmblHObLIAPbl bacmaywliu
CHIHbIN  MY2aNIMOepIHe JICACAHObL UHMELIeKmM MYMKIHOIKmepin cabax 0apvicblHOa muimoi
naioanany2a 6a2blMman2a.

Kinm ce30ep: sicacanovl unmennekm, bacmayvius Oinim 6epy, oKy MOMUSAYUACH, YUPDPIbIK
neoazocuxa, a0anmusmi OKblmy, eeuMupukayus, Heupodiceiiiep, KOCHUMuemi 0amy, unmepoenceHoi
oKbImY 20icmepi, Jiceke mynzaga basblmmai2an oKbimy, oinim 6epyoi uudpranovipy.

Kazipri Tagma sxahanapik OimiM Oepy xyieci TyOereini TpaHcopmaius Ke3eHIH OacTaH
Keuryze. AKHapaTThIK aFbIHHBIH KEJIeNIIrT MeH LUQPIbIK TeXHOJIOTUIApAbIH KapKbIHAbI JaMybl
MEKTeN KaOBIpFachIHIAFBI OKBITY dicTeMeNepiH kaHapTyAsl Tanan ereqi. Ocel opaiina, Kasakcran
PecnyGnmkachIHBIH MEMIIEKETTIK casicaThl O1TiM Oepy i mudpiaaHaspyFa OaFbITTaIFaH.

Mewmneker Oacmbicel Kaceim-XKomapt TokaeB e3ziniH «JKacaHapl WMHTEIUIEKT oYipiHIEri
Ka3akcran: e3ekTi Macelnenep oHe OHbI TyOereia Lu@pIbIK e3repicTep apKbUIbl MIEIIy)» aTThl
KOJIJIAyBIH/IA eTIMi3 YIIH 6T€ MaHBI3[Ibl CTPATETHUSIIBIK MaKcaT KOWbI, sFHM KazakcTaH yIn sKbLT
IIIiHAe MIHACTTI Typae kanmnail 1udpiblK el 00JIybl KepeKTIriH Oaca alTTel. by mexere xeryne
Ol1iM Oepy caslachl ISy POJI aTKapaIbl.

Mewmneket Gacbichl 03 XKongaybiHaa 611iM Oepy canlacbiHa KaThICThI MAceseNnep/i TEpeHIeTe
OTBIPBIN, KACaHIbl WHTEJUICKTIMEH JKYMBIC 1CTE€Y KY3BIPETIH KaJBINTACTHIPY OSJCKaiIa epTe
KacTaH, SFHM MEKTel KaObIprachlHAH KOJIFa allblHyFa THIC €KeHAIriH aran oTTi. COHbIMEH KaTap,
yCTa3apblH ©31HiH KacaH/Ibl MHTEIUIEKT TEXHOJOTHICHIH MEHI'epYy NaFbICHIH J1a KaJbIITACTHIPY
KEpeKTIiriH 6aca aiTTel. by miHzeTTep OacTayblll MEKTEN MeJarorrapblHa YJIKEH jKayarKepIuiaik
KYKTEH/I.

Ocipece, 6acTaybllll CHIHBIN OKYIIBUIAPBIHBIH OKYFa JE€TeH BIHTACHIH KAJIBIITACTHIPY Maceseci
OYTiHI1 MeJarorukaHblH €H ©3€KT1 TaKbIpbINTapbIHBIH Oipi Ooibin Kaya 6epMmek. Jlanm ochl kKe3eHae
OanaHbIH O1J1IM allyFa IeTeH Ko3Kapachkl, ©31HA1K TAHBIM/IBIK I1aFAbUTAPEI MEH 11TKI MOTHBAIMSCHIHBIH
Herizi  kamaHampl. KM TexHONMOTHsUTappl OKY TPOIECIH JKaHIAHABIPYABIH, OKYIIBIHBIH
KbI3BIFYIIBUIBIFBIH OATY/IbIH JKOHE OKyFa JEreH «IIIKi TYPTKiHD» KaJbINTACTBIPYIbIH HETi3ri
KypaJiblHa aiiHajbII OThIp [1].
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Bacraybi ChIHBIN Ke3eHI — OalaHbIH 9JICYMETTIK CTaTyChl ©3Tepill, OKY iC-OpeKeTi KeTEeKIII
OpBIHFa MIBIFATBIH MaHB3ABI Ke3eH. [lcuxomor JI.C. BeIroTckuiiniH miKipiHIIe, Oy )KacTa «GKaKbIH
JaMy aiMarblH» KaJbIITACTBIPY YIIIH OallaHbIH KbI3BIFYIIBUIBIFBIH YHEMI KOJIJAN OTHIPY KaxeT.
Amnaiina, Ka3ipri «uu@pIbK yprak» Hemece «Anb(]a yprarbh YIIiH J9CTYPIIi peNpoyKTUBTI 9ICTED
(ckaTTay, KewIpinm »a3y) TUIMAUITIH >xorantyna. Onap akmapaTThl SKbUIAAaM, BHU3YalJbl KOHE
WHTEPAKTUBTI TYp/e KaObU1gayra OeiiM.

XKacaugel unremiekt (JKW) texHomorusyapbl OKy MOTHBALMSCHIH apTTHIPYIBIH YII HETI3ri
JIIEHTE€HIH KaMTaMachI3 €Tel:

1. DMomMoOHamNBI ICHreil: OWBIH 3JIEMEHTTEepl MEH BU3yal bl 3 (heKTisiep apKbLIbl OKYIIBIHBIH
TaHJaHBICHIH TYIBIPY.

2. KorHuTuBTI JeHrell: op OKYIIBIHBIH OiJliM JIEHreiiHe Kapail OediMIeNneTiH «aJanTHBTI
OKBITY» apKbLIbl KUBIHABIKTAP/IbI )KEHYTe KOMEKTECY.

3. TyrranslK JeHrei: o3 JKeTICTIrH HAaKThl yaKbITTa KOpy apKbUIbl ©31HE JIeTeH CEeHIMIUTITiH
apTThIpy [4].

Memneket 6actibickl KackimM-XKomapt Kemenyiier Tokaes aram eTkenei, myramimaepain KN
KypangapblH MeHrepyl — 3amaH Tanalbl. bacraysim ceiabinta JKM-1i KongaHyIbIH Keneciiei
MIPAKTUKAJIBIK OaFBITTAPBIH YCHIHAMBI3:

1. XKeke OKbITY TPA€KTOPUSACHIH KYPY.

KU anroputmaepi OKYIIBIHBIH TaIllChIPMaHbl OpPBIHAAY KBUIJAMIIBIFBI MEH KAaTeNliKTepiH
Tajngai OTHIPHIT, OFAH KeJleci JEHTeiIeri ecenTi YChIHAabl. MbIcabl, MaTeMaTHKa cabarbiHIa Oipi
OHall eHreiiie Kaca, eKiHIIICI KypAemipek JeHreire etei. byl «coTci3nik KOPKBIHBIIIBIHY KOMBI,
OKYIIBIHBIH 63 KAPKBIHBIMEH JaMybIHA YKOJI allla Ibl.

2. VHTeNIeKTyanabl BUPTYAJIbl aCCHCTEHTTED.

Yar-0otrap (Meicansl, ChatGPT, Claude) 6actaybli ChIHBII MyFalliMi YILIiH cabak *KOoCHapblH
KypyJa FaHa eMec, OKyIIbUIApMEH JKYMBIC icTey/ie e THiMai. MaceneH, nyHuerany cadbarsiaa K-
Tl «TapuXH TYJIFAy» HEMece «KaHyap» KeHlNKepiHe alHaNIbIPHIN, OKYIIBUIAPABIH OFAH CYPaK KOIOBI
apKBUIBI cyXx0at xyprizyre 6omazsl. byt GamaHbIH 3€pTTEYIIUTIK JaFABICHIH apTTHIPA/IbI.

3. KepHekinik neH KpeaTUBTIIIKTI JaAMBITY.

Canva Magic Media memece Midjourney CHSKTBI HEUPOXKEIUIEP MOTIHAIK CHIIATTaMAaHBI
CypeTke aiHanablpaabl. OAeOMeTTIK OKy cabaFblHIa OKYILIbUIAp IIbIFapMa KeHWIIKepiH e3epi
cunatrar, )XW apKbuibl OHBIH O€itHECIH xacaca, OyJ1 OKyFa JAeTeH KbI3bIFYIIBUIBIKTHI €CeeHIi.

Toxipubene Konganyra THIMII Keleci mardopmanapasl 0esin kepcetyre 0osaabl:

e Quizizz Al xone Kahoot Al: Byn Kypanmap ke3 KelnreH TakbIpbIll OOMBIHIIIA HHTEPAKTHUBTI
KapbIC-OWBIHAAPABl CEKYH] imIiHAe KypacTeipanbl. OKyHIBUIAPIBIH OOCEKENIECTIK PYXbIH OSTHIIM,
aJFaH OLTIMIEPIH TEKCepyre MYMKIHJIIK Oepe/i.

e Curipod: Oyn mmardpopma XU kemeriMen cabak claidaTapblH Kacalibl, OipaK OacThl
epeKIleNiri — OKYIIbUIApJABIH CYpPETTEpiH, KayanTapblH ASKpaHFa IIBIFAPBIN, OJapAbl OipAeH
TaJKpUIayFa MyMKIHIIIK Oepe/i.

e Ello nemece Read Along (Google): 6acTayblin ChIHBITITA OKY CayaTTBUIBIFBIH JAMBITY YIIiH
tanTeipMac Kypai. KW OGanmaHblH maybicTan OKbIFAaHBIH THIHAAM, KATECIH TY3€HIl KOHE IYPBIC
OKbIFaHbl VIIIH Mapanarraiipl. Bynl MyraliMHIH KaTbICYbIHCHI3-aK OaslaHblH €3 OeTiHIle
JarbplUIaHybIHA KOMeKTece i [2].

1-kecte. XKacaH bl MHTEIICKT TEXHOJOTHSIIAPBIH OACTAYBIII CHIHBINTA KOJITAHYABIH THIMILIIT

KU Herisri ¢yHkmusce MeH OKy MOTHBAIIMSACHIHA dCEPl KOHE
OafrapiaMachIHbIH MYMKIHJIIKTEPi THIMILITIT
aTaysl

Quizizz Al/ Kahoot! |[Ke3 xenren wmoTiH Hemece |OKylIbuiap apacblHla  cajayaTThl
TaKBIPBIIT OOUBIHIIIA [DACEKEIIECTIK TyABIPAbI, ouTiMIi
WHTEPAKTHBTI ~ TECTTEpP  MEH
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OVBIHIAPTBI ABTOMATTHI (0aFayayabl KBI3BIKTHI OMBIHFA
KYpacThIpy. altHaJIIBIPaAIbI.

Canva Magic Media |[MoTinaik cumarrama apkbuibl [[IIpIFapMammbuIblK  KUSUABI JaMBITAIbI,
Oipereil cyperrep MEH BHIEO [ca0aKThIH  BH3YalJbl  JCTETUKACHIH

KeHinmkepiep i xacay. APTTHIPBII, 3CHIH1 IIOFBIPIAHIBIPA/IbI.
Curipod OKymbIapAblH ~— JKayanTapblH ©Op OKYIIBIHBIH IIKIpi MaHBI3/Ibl €KEHiH|

HAaKThl YaKbITTa JKHHAY JKOHE |Ce31HIIpes], cabakka KaTbICY)|

TaJKblIayFa apHanFan |0encenainiria 100%-ra xeTkizeni.

MHTEPAaKTUBTI Mpe3eHTalusIap.

Read Along bananeiy gaypicTan OKbIFaHblH |OKy JaFAbICEIH ©3 OCTIHIIE IaMbITyFa)
(Google) THIHJIAM, KATECIH TY3CUTIH KOHE [KOMEKTECEe, KaTelnecyleH  KOpKY
MaparnaTTalThIH BUPTYJIJIBI  [C€31IMIH KOMBIT, CEHIMILIIK YsIaTabl.
ACCHUCTEHT.
ChatGPT/ Claude = Myramimre neHreimik  |OKYIIBIHBIH KEKe CYpaKTapbhIHA JKEIe

TaricelpManap JailblHAay, KMBIH pkayanm Oepy apKbUIbl  3€pTTEYLILIIK
TaKBIPBINTH KaparmalbM TIIMEH [KbI3BIFYIIBUIGIFBIH KaHAFATTAH IBIPAIbL.

TYCIHIIPY.

XKorapeima kepcetimren kecremeri JKW kypammapelH cabak yaepiciHIe KyHem KoJuaHy
MYFaTiMHIH yaKbITBIH YHEMCT KaHa KOMaii, Op OKYIIBIHBIH JKE€Ke KaKeTTUTIriHe OeHiMAeNTeH OKY
OPTACHIH KAJBINTACTRIPYFa MYMKIHAIK Oepe/i.

KU-pi xonmgaHy MyFaliMHIH pejiH e3repTTi. EHAl MyraniM — akmapaTThl jkail JKeTKi3yIi
€MeC, 01 — TBIOTOP, MEHTOP JkoHe MojepaTop. Myranim KU nalibiHIarad TajagaMaiblk JepeKTepIi
naianana OTHIPHIIN, Kail OKYIIbIFa KOMEK KaXKET €KEHIH HaKThI O1Iei.

Kazak Timi calakrapplHga »KacaHIbl HMHTEIUIEKT TEXHOJOTHSUIApbIH TIpaMMaTUKa MEH
opdorpadus OoiibiHIIIa HHTEPOEICEHAl TarchlpMaap KypacThlpy YILIIH THIMJI KOJJaHyFa Oomnazbl.
MoceneH, o1 9p OKYIIBIHBIH OUIIM JeHreiine OeHIMAENTreH >KaTThIFyJaplIbl aBTOMATThl TYpIe
re’epanusiiail anajasl. Erep okymisl 6enriii 0ip epexenepAeH Kare xibepce, KacaHIbl HHTEIUIEKT
COJI TaKBIPBIN OOWBIHILIA KOChIMIIIA TallChIpMasiap YChIHBII, jKeKe TyCiHAipMenep oepei.

CoHbIMEH KaTap, jKacaH/ibl MHTEJUICKT OKYLIbUIAP/AbIH ka30a *KYMBICTapbIH (3CCe, TUKTAHT,
Ma3MyHJlama) caparital, >Kul Ke3JIeCeTiH KaTeJepJll aHbIKTalbl )KOHE MYFaJiMIe OKY JKOCHapblH
TY3eTy OOWBIHIIA HAKThI YChIHBICTAp Oepesi. by nmeagarorke op OKyIIBIHBIH XKeKe KaKeTTUTIKTepiHe
Ke0IpeK KoH1I 0eyre )KoHE OKBITYIBIH THIMJIUIITIH apTThIpyFa MyYMKiHAIK O0epeni. Conpaii-ak, XK1
CO3JIIK KOPJBI JaMBITY MEH CO3JEpIiH AYphIC Ka3bUlyblH (0pdosnus MeH opdorpadusi) MEHIepTy
YIIiH O€pUIreH TaKbIPHIN asChIHAA KbI3BIKTHI MOTIHAEP MEH KATTBIFYJapAbl, MBICAIbI, JKyMOaKTap,
pedycTap MeH ce3KyMOaKTapAbl ©3/IrHEH KypacThlpyFa KaOijaeTTi.

Maremarnka cabakTapbIH/Ia >KacaHIbl MHTSIJIEKT MYFaliMAepre OKyIIbUIapIbIH a0CTPaKTiIl
YFBIMJIAPJbl TEPEHIPEK TYCIHYyiHE MYMKIHAIK OepeTiH KbI3bIKTbI OWBIHIAp MEH CUMYJISALHsIIap
o3ipiieyre Kemekrtecenl. Mpicalibl, OKYyIIbUIAp ajFa iIrepijey yIIiH MaTeMaTUKAJIBIK €CenTep/Ii
mrenryi THic 60JaThIH MHTEPAKTUBTI OWBIH KypyFa Oosansl. JKacaHabl HHTEIUIEKT, COHBIMEH KaTap,
OKYIIBUIAP/IbIH YJIT€PIMiH capanTall, oJapra Kail TaKbIpbIITap/IbIH KUBIHIBIK Ty AbIPATHIHBIH aHBIKTAH
amanpel. OCBI akmapaT HETi31H/Ie OJ1 Op OKYIIBIHBIH JKEKe KKETTUIIKTepiHe OeHiMIeNTeH KOChIMINA
TarcelpMaIap MEeH TYCIHipMeNIepl TeHepanusIanasl [3].

MocerneH, erep OKyIIbl KOOSHTyTe OepilireH ecenTep/l Menryae KHHAJCa, KacaH (bl UHTSIICKT
OFaH OCBhl TakbIpblll OOWBIHIIA KOOIpeK JKAaTTHIFyJap YCHIHBII KaHa KoOWMal, KeOehTy
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TYKBIPBIMJIAMACHIH TYCIHYT€ KOMEKTECETIH BU3yallbl HYCKAyIap MEH MHTEPAKTHBTI Kypalaap/sl
YCBIHA]IBL.

XKacanapl WHTEINIEKT TEXHOJIOTHUSIAPBIH 0ACTayhIII CHIHBINTAPABIH OKY YAEpICIHE €HIi3y —
Oy Kail FaHa TEXHUKAJBIK XaHAIIBULABIK eMec, Oy OiumiM Oepy mapaJaurMachIiHBIH TyOereiti
e3repyi. Makana OapbIChIHIa KapacTBIPbUIFAH MOCENeNIep/Al Heri3re ajga OTBIPHIN, TeMEHJETinei
MaHbI3/bl TYKBIPBIMJIAP JKacayra 001aIbl.

Bipinmrigen, >kacaHabpl WHTEIJIEKT OAacTaybllll CBHIHBIN OKYIIBUIAPBIHBIH OKY MOTHBAIMSICHIH
apTTBIPY/IbIH CTPATETHSIIBIK Kypasibl €KeHi momenuensi. Kimr MexTemnm KachIHIarbl OanaiapibiH
TICUXOJIOTUSUIBIK €pEKIIeTIKTepiHe cail, onapAblH 3eHiHIH TYpakTaHIbIPY VIIIH YHeMi *aHa opi
KBI3BIKTBI akKmapaTThK (opmarrap KaxkeT. KU ychIHATBIH MyJIbTUMEIUSIIBIK KOHE MHTEPAKTHUBTI
MYMKIHJIIKT€p OKYIIBIHBIH IIOHT€ JeT€H KbI3BIFYIIBUIBIFBIH CHIPTKBl MOXOypJeyAeH 1IiKi
KOKETTUTIKKE aifHAIBIPAIbI.

Exinmrinen, Memneket 6acmibicsl Kackim-XKomapt TokaeBThIH JXKonaaybsiHa KOPCETUITEHACH,
HUGPIBIK CayaTThUIBIKTBI MEKTEN KaObIpFachlHAH KaJIBINTACTHIPY — MEMJIEKETTIK MaHbI3BI Oap
MiHgeT. JKacaHAbpl WHTEIICKTIMEH >KYMBIC ICTEY NaFJbUIAPBIH €PTE KACTaH MEHrepy OajaHbIH
OoJalakTa aKImapaTThIK KOFaMFa Te3 Oeiimaernyine ko amaasl. Myranim cabakra KU kypangapeix
(uaT-6oTTap, HEHpOXKEIiNIEp, afanTUBTI IaTdopMaap) KoigaHy apKelIbl OKYIIbIFa TEK OiiM Oepin
KaHa KoiMaill, OHbl 3aMaHayHd TEXHOJIOTUSIIBIK KYpaslgapAbl STUKAJbIK opl THUIMII MaiijanaHyra
OayIuIbL.

Yuriaminex, KW TexHonmorusmapbHbIH €H O0acThl apTHIKIIBUIBIFEI — OKBITYIIBI Japajay
(MHIUBHUIYyanU3aus) MYMKIHIIT. JlocTypii ChIHBI-cabaK KYHWECIHJE Op OKYIIBIHBIH KaObUIAay
KapKbIHbIHA OeiiiMaeny KubiH Oodca, XKW anroputmaepi op GanaHbIH KeKe TPACKTOPHSICHIH KYpyFa
MYMKIiHIIK Oepermi. Byn «yarepmeymni OKyIIbD» TYCIHITIH JKOWBIN, op OanaHbIH €3 JEHrediHae
COTTLIIIKKE )KETyiHe, IEMEK, OKYFa JIETeH bIHTAChIHBIH JKOFalIMayblHa KEMia O0NIabl.

Herenmen, KM TeXHONOTHSATIAPBIH KOJAAHY MYFaIIMHIH POJIH TOMEHACTICH I, KepiciHiie,
OHBIH KOociOM KY3BIPETTUTriHE KOWBUIATHIH Tanantapiabl kymeiteni. Myramim XKW nmaifbiagaran
JepeKTepi cayaTThl TAIJANTHIH, OaaHbIH YMOLMOHAJIBI HHTEIUIEKTICIH JAMBITaThIH OaFbITTAYIIBI
petinae kepinyi Tmic. CoHbIMeH KaTap, cabakrta JXKM-mi KonmaHy «Uu@piblK STHKa» MEH
«aKMapaTThIK KayINCI3IKTI» yHpeTyre MyMKiHIIK Oepemi. MemiekeT OacuibiChl alTKaHIal, Oy
KY3BIPETTEP/Ii epTe JKaCTaH KAJbIITACThIPYy — YITTHIK 09cekere KaOIeTTIIKTIH Kemii.

KopeiTa aifTkaHma, >kacaHabl WHTEJUIEKT — OacTaybllll MEKTENTeri OUTIM CcamachlH XaHa
JieHreiire ketepeTiH Oiperei pecypc. MemiekeT TapamnblHaH KOJJay Tayblll OThIpFaH Oys1 OaFbITThI
THIM/II Talijamany — 0ocekere KaOlaeTTi, KpeaTHUBTI )KOHE TEXHOJOTUSIIBIK TYPFBIZIAH CayaTThl )KaHa
ypriak TopOueneyaid Heri3i 0oamax.
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Abstract: This comprehensive article explores the paradigm of Differentiated Instruction (DI)
within the context of foreign language (FL) education. It argues that the inherent heterogeneity of FL
classrooms, stemming from variations in learner aptitude, motivation, prior knowledge, learning
styles, and cognitive profiles, necessitates a departure from traditional one-size-fits-all pedagogical
models. The article provides a detailed theoretical examination of DI, tracing its roots to
constructivist learning theories, Vygotsky’s Zone of Proximal Development, and Gardner’s Theory
of Multiple Intelligences. It systematically deconstructs the core model of differentiation across four
key dimensions: content, process, product, and the learning environment, illustrating each with
concrete, practical strategies applicable to FL teaching across skills (reading, writing, listening,
speaking) and linguistic components (grammar, vocabulary). The discourse further addresses critical
implementation challenges, including teacher preparedness, time constraints, resource management,
and assessment complexities, proposing evidence-based solutions. A review of empirical research
highlights the positive correlation between well-implemented DI and enhanced student engagement,
motivation, linguistic proficiency, and learner autonomy. The article concludes by positioning DI not
as a mere collection of techniques but as a fundamental philosophical orientation essential for
fostering equitable, effective, and inclusive FL learning ecosystems in the 21st century. Future
directions for research, particularly in the realm of technology-enhanced differentiation, are also
outlined.

Keywords: Differentiated Instruction, Foreign Language Teaching, Individual Differences,
Learner Heterogeneity, Inclusive Pedagogy, Curriculum Adaptation, Formative Assessment, Learner
Autonomy, Multiple Intellicences, Zone of Proximal Development.

Introduction: The Imperative for Differentiation in Foreign Language Classrooms

Foreign language education operates within a unique and complex pedagogical space where
learners are tasked with acquiring not only a new linguistic code but also the cultural, pragmatic, and
sociolinguistic competencies necessary for authentic communication. Unlike many other subjects, the
starting point for learners can vary dramatically—from true beginners to heritage speakers, from those
with high linguistic-analytic aptitude to those who excel in interpersonal communication. This
diversity is not a barrier to overcome but a reality to be embraced as a rich resource for learning.
However, traditional, lockstep instructional methods, which deliver uniform content at a uniform pace
through uniform processes, often fail to address this diversity, leading to outcomes ranging from
boredom and disengagement among advanced learners to anxiety and failure among those who need
more time or different approaches.

Differentiated Instruction (DI) emerges as a powerful pedagogical response to this challenge.
Conceptualized by Carol Ann Tomlinson and other scholars, DI is a systematic approach to planning
curriculum and instruction that enables teachers to cater to the varying readiness levels, interests, and
learning profiles of students within a mixed-ability classroom. The goal is not to create individual
lesson plans for each student but to design flexible learning pathways that maximize growth for all
learners. In the FL context, this means creating an environment where every student can access the
target language, engage with it in meaningful ways, and demonstrate understanding according to their
current capabilities and potential.
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This article aims to provide a holistic and in-depth analysis of DI in FL education. It will
establish theoretical underpinnings, detail practical methodological frameworks, analyze
implementation challenges, review supporting empirical evidence, and project future trends. By
synthesizing theory and practice, the article seeks to serve as a comprehensive resource for FL
educators, curriculum designers, and researchers committed to fostering more effective and equitable
language learning experiences.

2. Theoretical Foundations of Differentiated Instruction

Differentiated Instruction is not an isolated methodology but is deeply rooted in established

educational and psychological theories.

Constructivism and Social-Constructivism

At its core, DI aligns with constructivist principles, which posit that knowledge is not passively
received but actively constructed by the learner based on their prior experiences and mental schemata.
Jean Piaget’s work on cognitive development stages suggests that learners assimilate and
accommodate new information differently. DI respects these developmental differences by providing
varied entry points and scaffolding. Lev Vygotsky’s social-constructivist theory, particularly the
concept of the Zone of Proximal Development (ZPD), is the gap between what a learner can do
independently and what they can achieve with guidance—is fundamental to differentiation. Effective
DI tasks are deliberately pitched within students&apos; ZPDs, with teachers providing differentiated
scaffolding (e.g., sentence starters for some, peer collaboration for others) to help each learner
progress.

Theory of Multiple Intelligences (MI)

Howard Gardner’s MI theory challenged the notion of a single, monolithic intelligence. By
proposing at least eight distinct intelligences (linguistic, logical-mathematical, spatial, bodily-
kinesthetic, musical, interpersonal, intrapersonal, naturalist), Gardner provided a framework for
understanding diverse learning profiles. DI leverages MI by offering students multiple ways to access
information (e.g., learning vocabulary through songs/music, physical movement, logical
categorization, or visual maps) and multiple modes to express their understanding, thereby tapping
into individual strengths and making learning more efficient and engaging.

Humanistic and Affective Factors

The work of humanistic psychologists like Carl Rogers emphasizes the importance of a positive
learning environment, empathy, and student-centered education. DI is inherently respectful of the
learner. It acknowledges and values individual differences, thereby promoting a sense of belonging
and self-efficacy. By incorporating student interest, differentiation increases intrinsic motivation,
which is a critical driver for sustained language acquisition, as emphasized in theories of motivation
in second language learning (e.g., Gardner’s Socio-educational Model, Dérnyei’s L2 Motivational
Self System).

Brain Research and Neuroscience

Contemporary neuroscience supports DI by demonstrating that learning is influenced by
emotion, prior experience, and the individual’s unique neural architecture. The brain seeks patterns
and meaning, and it thrives on appropriate challenge and novelty. DI, by offering choice, varying
tasks, and ensuring an optimal level of challenge (avoiding both boredom and frustration), helps
create the low-threat, high-challenge conditions conducive to neural plasticity and long-term
retention.

3. The Framework of Differentiation: Core Elements and FL Applications
Tomlinson’s model differentiates along four interrelated elements: Content, Process,
Product, and Learning Environment. Each has direct and powerful applications in the FL
classroom.

Content refers to what students learn—the knowledge, understanding, and skills targeted by
the curriculum. In FL, this includes linguistic structures, vocabulary, functions, and cultural
knowledge.

By Readiness:
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Tiered Activities: All students work toward the same core objective (e.g., "Describe your daily
routine using reflexive verbs in the present tense"), but at various levels of complexity, abstraction,
and support.

Tier 1 (Foundational): Use provided word bank and sentence frames.

Tier 2 (Intermediate): Use the vocabulary list to create original sentences. Sequence them
logically.

Tier 3 (Advanced): Write a narrative paragraph about your routine, incorporating time
connectors, varied vocabulary, and adding details about how you feel.

Compacting: For students who demonstrate prior mastery of a topic (e.g., heritage speakers
with strong oral fluency but weak literacy), pre-assess to excuse them from material they already
know. Provide alternative tasks, such as exploring a related cultural topic in depth, serving as a peer
mentor, or focusing on a weaker skill (e.g., formal writing).

By Interest:

Offer choices in reading materials (short stories, news articles, blogs, song lyrics) or listening
sources (podcasts, interviews, film clips) that align with thematic units but cater to different interests
(sports, technology, art, science).

Use Learning Contracts where students select from a menu of tasks to explore a grammatical
or cultural theme, allowing them to follow personal passions.

By Learning Profile:

Present new vocabulary through multiple channels: a list (linguistic), a graphic organizer/spatial
map (spatial), a physical demonstration/TPR (kinesthetic), and a song or chant (musical).

Process involves how students make sense of the content—the activities and strategies through
which they engage with and internalize the material.

Flexible Grouping: This is the cornerstone of DI. Groups should be fluid, changing based on
the task objective.

Readiness Groups: For guided reading of a text, groups work on texts of varying linguistic
complexity. For grammar practice, one group manipulates cards to form sentences, another completes
structured exercises, and a third creates a skit using the new structure.

Interest Groups: Students researching cultural aspects of the target language country group by
subtopic (cuisine, festivals, geography).

Learning Profile Groups: For a review project, one group creates a poster (visual/spatial),
another a role-play (kinesthetic/interpersonal), and a third a written analysis or song
(linguistic/musical).

Scaffolding: Provide varying levels of support.

For Writing: Offer graphic organizers, sentence starters, editing checklists, or peer conferencing
opportunities.

For Speaking: Provide conversation scripts, question prompts, or allow for preparation time
before a discussion.

For Reading: Pre-teach critical vocabulary, use glossaries, provide audio support, or break texts
into smaller chunks.

Choice Boards/Menus: Students select activities from a grid that targets different skills and
intelligence. A menu for a unit on "food" might include options like: interview a classmate about
favorite dishes (speaking/interpersonal), write a recipe (writing/linguistic), create a food pyramid
poster with labels (visual/spatial), or analyze the nutritional content of a typical dish from the target
culture (logical-mathematical).

Product is the output through which students demonstrate what they have learned and can do.

Varied Formats: Move beyond the standard test or essay. Allow students to show proficiency
through:

Linguistics: Essays, reports, stories, poems, blogs.

Oral: Presentations, debates, podcasts, interviews, newscasts.

Visual: Posters, infographics, comics, video documentaries, storyboards.
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Kinesthetic: Dramatizations, skits, dances, model-building.

Multimedia: Digital stories, websites, interactive presentations.

Tiered Products: Like tiered activities, all products should address the same learning standards
but allow for different depths of knowledge and skill application. The assessment rubric must be
aligned to the objective, not the medium, and can itself be tired of reflecting different readiness levels.

Social-Emotional Climate: Explicitly cultivate a community where differences are respected,
mistakes are viewed as learning opportunities, and mutual support is the norm. Establish clear
routines for collaborative work and independent study.

Management for Differentiation: Implement systems that allow the teacher to work with small
groups or individuals while others are engaged in meaningful, self-directed tasks (e.g., learning
centers, independent project work, online practice).

4. Methodological Implementation: Strategies Across Language Skills

Text Selection: Provide texts on the same theme at different Lexile levels or linguistic
complexity. Use adapted authentic materials.

Response to Reading: Offer choices in how to respond: answer comprehension questions, draw
a story map, write an alternative ending, discuss in a literature circle, or create a character profile.

Support: Use think-aloud, provide guided reading questions, or use digital tools that offer text-
to-speech and dictionary support.

Pre-writing: Differentiate brainstorming tools (lists, mind maps, discussion).

Drafting: Offer models of varying complexity. Provide word banks, transition word lists, and
grammar guides.

Revision & Editing: Use peer editing checklists tailored to different skill focuses. Conduct
teacher-student writing conferences with targeted goals.

Listening: Provide recordings with varying speeds and accents. Offer transcripts for some
learners. Pre-teach key vocabulary. Use video with subtitles (in L1 or L2) as support.

Speaking: Use structured dialogues with prompts for beginners. Allow advanced learners to
engage in open-ended discussions or debates. Implement "Think-Pair-Share" to give all students
processing time. Use digital tools for recording and self-assessment.

Grammar: Move from a deductive (rule-first) approach for some to an inductive (example first,
rule-discovery) approach for others. Offer practice exercises from mechanical to meaningful to
communicative. Use games and manipulatives.

Vocabulary: Allow for personalized vocabulary lists (high-frequency words for some, content-
specific extensions for others). Promote strategies like flashcards, association techniques, or using
words in context.

5. Assessment of a Differentiated Classroom

Assessment is the engine of differentiation; it must be ongoing and informative.

Pre-assessment: Crucial for gauging readiness and interest. Use KWL charts, quick quizzes,
surveys, or short performances to inform initial planning.

Formative Assessment: The continuous process of gathering evidence of learning to adjust
instruction. This includes observations, exit tickets, draft work, peer feedback, and quizzes. In DI,
formative data directly dictates the next instructional steps for individuals and groups.

Summative Assessment: Should align with differentiated experiences. Rubrics should focus on
the core objectives, allowing for different product types. A well-designed rubric for "presenting
information about a cultural topic" can assess a podcast, a poster, or an essay with equal validity.

6. Challenges and Practical Solutions

Implementing DI is demanding. Key challenges include:

Time and Planning: Solution: Start small. Differentiate one unit, one lesson element at a time.
Collaborate with colleagues to share resources and tiered materials. Re-use and refine plans over time.

Classroom Management: Solution: Invest time in establishing clear routines, procedures, and
expectations for independent and group work. Use anchor activities for students who finish early.
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Teacher Mindset and Skill: Solution: Professional development focused on DI models,
assessment literacy, and FL-specific strategies. Shift from a "dispenser of knowledge" to a "facilitator
of learning."

Grading and Accountability: Solution: Use criterion-referenced grading with clear rubrics.
Focus on growth and mastery of objectives rather than comparing students to one another.

7. Empirical Evidence and Research Review

A growing body of research, though still needing more large-scale, longitudinal studies in FL
contexts, supports the efficacy of DI. Studies indicate:

Increased Student Engagement and Motivation: Choice and appropriate challenge lead to higher
levels of interest and investment in learning.

Improved Academic Achievement: Meta-analyses in general education show positive effects.
In FL, studies report gains in proficiency, particularly when DI targets specific skill gaps.

Enhanced Learner Autonomy: DI strategies, like choice boards and learning contracts, foster
self-regulation and metacognitive skills.

Positive Classroom Climate: DI promotes inclusivity and reduces anxiety, as students feel their
individual needs are recognized.

Teacher Professional Growth: Implementing DI encourages reflective practice and a deeper
understanding of student learning.

Conclusion and Future Directions

Differentiated Instruction represents a profound shift from teaching a curriculum to tutoring
students. In the multifaceted realm of foreign language education, it is not a luxury but a necessity
for ensuring that all learners have the opportunity to develop communicative competence and
intercultural understanding. By systematically attending to differences in readiness, interest, and
learning profile, FL educators can create dynamic, responsive classrooms where every student is
challenged, supported, and valued.

The future of DI in FL is intertwined with technological advancement. Technology-Enhanced
Differentiation offers unprecedented tools: adaptive learning software that personalizes grammar and
vocabulary practice; online platforms providing access to a vast array of authentic materials at
different levels; digital tools for creating diverse products (podcasts, videos, blogs); and virtual
collaboration spaces that connect learners with diverse peers. The challenge and opportunity lie in
integrating these tools meaningfully within a coherent DI framework, ensuring they serve pedagogical
goals rather than dictate them.

Ultimately, adopting differentiated instruction is a journey of professional commitment to
equity and excellence. It requires resilience, creativity, and a steadfast belief in the potential of every
language learner. As the field moves forward, continued research, collaborative practice-sharing
among educators, and supportive institutional structures will be vital in making differentiated,
effective foreign language education a universal reality.
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